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~ F|}st Plenary‘Sess\)n ‘ . n/ RPN
..Chalrlh?m s Address -, - - .
LY e~ . < . , <, ,
" Wednesday,December12 1973, 900a m ce T
ot . A ) ’ . . . ' ’ .
. Chalrman DavndR Deener Tu/ane University .

e Welcome: 'George R. Healy, College of William &Mary .
R Chalr,man sAddress Jacoh E. Cobb Ind/ana State Umvbrs:ty o

v " George'R. Healy

It is my very special pleasure .and privilege to-bringyqu-greetings-from.- = -
 President Gsraves and the Elculty of the College of” Wllh m and Mary. .

I wouJd like to think'that-it is appropriate that suéh a’group of scholgrs
- and scholarly administrators such as you should meet in Willi lamsburg ih
close proximity to,the. College of William and Mary. As the second oldest
collegiate institution in‘the Upited States, asthe seat of the firstlaw school in*
the colonies. and as the foundmg site of Phi Beta Kappa, Williany and Mary‘
has lopg stoodand still stands'in commitment to the life 'of the mind-ah
schologshlp wHich you share and which you adwance thl;ough youf-associa-
‘tion. So we are partlcularly delighted that you are here.

We know that you will be %usy in your ing. The program: however,
mdlcates hat,a certain- amount of free time %s been provided so that you
may enjoy some of the charms of this carefully restored, early city. We do
hope that in your exploratjon of Colonial Williamsburg you will ﬁnd.tlme to

~visit the college which. is close to- it and "part of. th& mysterati

I hope you have a very:interésting and productive meetmg arfd 1 tha

you for the priyilege of greeting you. 3
) o '.» K . K - . '
o - .Chairman’s Address , - ! \ \‘
. e . g ’ ‘ ; - A ’
. o L ,." JacobECobb

Mr. Chairman, Jadies and gentlemen As we meet this time a httle doser
to Christma$and as I think about what'l am _going.to try to say, I am re-
minded of the mother who was shopping for het young child for a Christmas
. toy."She saij to the. clegk, examining a toy. "‘Isrt’t thig rather complicated for
a small child)" The clerk replied. “It's an eddicationl toy, hadam, designed’

to adjust thgchlld fo live in the world today y ay he puts 1t'together is
wron o ‘ »
(Y%ow.l hope tht does not entirely apply to /what 1 have tried to put to-
. gether, but it mighe. 4
I had my remarks pretty well set when a’ eWSpaper headl.lne caused me
.- to add a.prologue. The major headline th The'National O bsewer for Novem-
ber 3, 1973 read, “The Age of Scarcity.” The sibtitle read, “It's Coming, and
1t*1! be Hard on Those Who,Can't Adjust, Make Do.” :
From the text under the byhne of Douglas S Loongy Glastonbury Con-’

,,



Y K . . L _‘ .

:\‘ .—S‘ R ' ! . i v .
- necticyt, let oe'q_uotcul’cw scntcles. (He is refering 1o an-organiz tion,
catled. thed tddres Ggoup.) \‘ v SO : .
y "Everyone \as itting around With feet on the table, hands claspgd be-
hind heads: eves fotused on modernistic paintings on the walls, and the ughts
somewhere way bevond. For this is the stance in which business is.donje here

- .

PN

-at tne Fuflures Group. the sort of place where intelleetuals ponder sufh im- -

ponderables ‘as what tomorrow will bring. ~
" .. ""There can't be scartify of anything \I'heodore J. Gordon, pretifent of

the “group, is saying, lwt gever, had it. 1 mean. vou ‘oni)_ knoy/ vou're
p PoOr when you see somebke@y.tich,' Ergo. [asks Loonev], Ameriél, which

- scemingly has had. éverything forever, is on the eve of extreme an
‘shortages? Savs Gordon,*I'm afraid so.” And thcg there is silen
L Kk ~E e

prolonged.

“For in a eation that was tounded vn the presumption of plenty, it’s dis- |
quietingthat we don 't hava enough.” . . :
. . PR % %k k

~ “There can't be a scarcity of anvthing if: vou've never had oo .
"Obviously, “The sAge-of Scapeity™ Douglas Looney is writlng aboutis
mairly, concérned gith energy and tood—but he does say at one. point:
“There-may-be otherscareities. Such as a chronic shortage of talent and wise
nien [and womgen|. - 2 v S ,
T wduld i mit today that mzn least two respeets those largely respon-
sible for graduate educationdn the United States have had such great suceess -
~hat they are keenly aware of the scarcitics. I refer specifically to the support
of graduate students by. federal, foundation. and other funds and the high
" level of gonfidence in which graduate education was held by.virtually all seg-
sments of the country. Oh, yes. we had it! And we had it to0 such an extent
- that, just as with energy and othet shortage crises, it-is difficult for us to be- -
lieve that fufiding may not,make an almost immediate recoverv—may not be -
“just around thé corner’—and that contidence in graduate education may
N \r T

.
. l

not.pe returned just by willing it to be 50. o A
Let's ask ogrsElves some of the questions Loohey asks abott “The Asgfe of
carcity,” but apply them to graduate education: "Has the standard of living
¢ have accustdmed ourselves to gone up ip smoke?"" Has all of the material
rogress we have said ‘resulted from graduate education (afhd 1 include re-
starch yndgr the term education) been shown to be a myth? Has the image of
-graduate educagion as being an indispensable ingred¥nt of human progress
been-tarnished beyond cleansing? Has the need for graduate educatio of the
very highest order undertaken by the very finest minds of any generation
been shown to be artificial? If we have less fuel and inadequate means of get-
ting about. will we spénd.more time sitting in front of a log fire roasting
"marshmallows and talking with our.ff}“i!y? If'so, is that all bad 7"
And he ends his article with a qdotation trom George Washington Uni-
versity psychologist Caldwell who said. “And when all ebsg fails, man may
even Start rc:‘iing and_thinking again.”” Now the emphusis- on “again® is
mine, Ijm going to put it in there. though. If he assumes that we aren't now,
I'm glad that at one timewe did. “So that mart may even start'reading il}]d
thinking again.” Well, so much for the additioxs: - L
' ™% Now I gm back to where I started before I rgffd the November 3 issue of
The National Observer., " . . . - :
I would like to begin this section of what T want to say with a quotation .

that is longer than I like but'I do npt: know how to shorten it and Iwill refer=
. » ) N B . * . .
: . LY -~ .
Co o 2 : )
{ ‘ .

. W "' .
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SR | | )

ERIC

Aruitoxt provided by Eic:

\-

[



O

ERIC

Aruitoxt provided by Eic:

[ R . . . -

later to its fource. "t um.uns true that what was ouw xl work is always
good work.\and that an important part of good current’ wotk is the redis-
covery of what was unod about puast work. | guess I'm tnlnLEo ntake a dis-,
tinction bedéveen progress and fashion. Progrus is the idea thdt when we sée
_somie wavdo make something better we-make it new; fashion is the fdea that
,J whatever is new is also better. Progress-includes the past in the sensg that the
new step is founded Y the synthetic u derstanding of what der‘AV eXists.
Fashion ignores the
out thit fashion is-a klnd of innovation which sees to it that nothing,ever
happens—in fact it often ¢reates a ey clesbyvw hlth what is tifteen vears old is.
absuxd while what is thirty vears old is chdrmmg and worth a revival. The
. pogf"; of the 1dca of progress is in the notion that wntmum is thc Condmon
of ¢change.’ *
My thesis: Conhdcmc in graduate education will be FLLdlnL‘d the Lood
of the mdnulu.ll gmduatc student and of society will be best s,gr\ul graduate
wducation will fulfill its high mlssmn—onl\' thmugh arduous ettort directed»
tow md the master-blending of tradition and innovarion.
_The centipede was happy quite |
. ~ . Until a toad-in fun said.
~ N : Pray which leg goes after which?” ' -«
' Th.n worked her mind to such a pltdl -
: . She tay distracted tn a ditch
- - SN Considering how to run. ‘

4 don’t know who said or wrote these lines..but they come close to deserib-
ing the date of mind of my carly thinking about tradition and innovation in
gradudte education—and. you may think,it still does. cucpt for ene thing—]

-~ was and am.convineed that it,is not either tradition or Jinnovation, but Ihdl
the emphasis must be on the master blendingdof the twor.

For the past several'years { have read and heard many people t talk about

¢ what's wrong with graduate educationt” and how innovation, and SpCLthd“\
innovation completely severed from d“‘p'\Sl ideas about it {extept peshaps
. the justification for gen¢rous tunding- of it) is its only salvation. I had begun
\q to be both intellectually and cmononall) afraid to mention thesterm tradi-

tion. of to, imply that some of the ““good’, of graduate education might really
have some roots in what took pldtL prior to the 1960, ‘
. But, as | began to think about my theme relating to tradiefon and'intio-
“vation. and to look for ideas about them expressed by other people. 1 was sur-
prised in much tite same way | had been when-in 1957 | bought a 1937-model
* * Plymouth (and 1 wish | still had it). At the time | bought it 1 could nQL
remember having seen a 1937 Plymouth—maybe since 1937, But on the two-
“mile drive from the automobile agency to mythouse I saw seven. All of a
'sudden my awareness of 1937 Plymouths was causing me t0 see them. .
Similarly, as I said before. earlier this year | was of the opinion that if |

o, tatked r)'yb’()my' radition and innovation in graduate educatiolt. 1 could **plow
ound

new g Not so! It has been surprising to me to find that many people,

st. and therefore is tounded on mnordmc Sost turns ¢

in education“and out, were zalkmg and writing about innovation, creativity, =

new values, old values. loss of values, elite. egalitarian, fhe melding of the

-, good in all for the good of all—even to find that one of/th s five committees
i:mmlssaned by the University of Chicago to report tg’President Edward H.
evi was the Committee on Tradition and'Innovation. Al five committee re-
/,ports are to be found in the April 21 1973 issue of The University of Chicago
varrl and | hlghly recommend them as enlightening rcadmg The quota-

4 ' 3 :
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tion whicl I used earlier came from this report, “

L ‘ .
...-Teertainly have ne intent to try to note all of the so-called innovatiohs.

* currently being suggested for highet education in general or. for graduate

education in particular, Right here 1 want to put some parenthesestin what
I'm saying. It may well appear thdt I've had the next plegary session in mind
=when I concocted these remarks: Not so. I have only i}yf%e past day read the .
report which will be discussed at the next plenary session, and so [ am not
.trying to anticipate’it: I'm not.ttying to introduce’ I'm not trving fo jnfluence
anvbody'$ attitude toward it. It may be thaf will talk only about symptoms.
But at least I take noteSt two pairs ot ideas currently getting great play jnthe
literatire of higher education. in. the speeches being made to groups inter--
ested in higher- education, and in‘the casural and not-so-cadual conversations.

.among graduate deans.” . -

One such idea has.to. do with excellence and equaliry. Clitton R.
- Wharton, Jr.. President of'Michigan Sgate University, has said that “one¢ of
the most serious’ questions we face today. not only4n the world of educatipn®
but throughout society, is: “How ean an cgalitarian society validly and justly”
make distinctfons of excellence among its.members 2" o :

% One day-last week thi Christmun Science Moniror quoted. a member of -

the British Parliament as saying thdt higher education m ust now be
considered a right. Is graduate education a right or a privilege? In its carly
- existenee.-wealth or tamily position or'sponsorship by-a person or organiza-
tion were the bases toradmission. Later., largely subjectively. colleges chose
those students they “felt™ to be the bifightest and_most. highly motivated —
Reisman refers to them as an “aristocratic mcri'tocméy.“ As numbets. of
applicants intrcusrcd. admission ¢pme to be-inereasingly bised an the some-
what more objective measures of grades and entrance examinations—under-
graduate grades *GRE or Miller or other test seores, letters of recommend a-
- tion. The best way to graduate i bright class.was to admit a bright class. (the.
concept is quite ditferent when we sav. “Therbest Way to guarantee an ‘A’
graduate student was tosadniit one who has been a ¢ undergriduate,
student.™) S P T
“ As both the cogeept and the; tact of open admission have. come 1o the .
undergraduate college, so also? many believe. has the graduate sfhool heer™
labeled: efitist, ug_dcrgraduatc grades and test scores have been attacked s
_untair, and non-relevarit, graduate studemt support 'has come to be based on
ﬁni'ngjal need smore thyn academic potential, and various-acadgmic.require- |
ments have been djluted. ST L L ST
Writing-to this point. Both positively and negatively. Richard Baldwin:
.Professor of American Literature at the University & Washington. saqys that
“with the democratization of the bachelor's degreeegraduate study fras 8ad
to function as the preserver of privilege, but now th “demogratization of
graduate study is wel-advaneed. With the imminent emocratization of the
Ph.D.. American education has reached its Pacific Ocean. :
JHas it, indeed? And it American “higher education has reached its
Pacitic Ocean. may this not in tact represent the greatest challenge in it rela-
tively short history? Tt did not take long for i to get to that jumping-oft plade
or stopping place. if we were:to use Professor, Baldwin's claim., [P traversing
thé Pacitic is now the, problem. why not assess hyw it got there and determine:
what of the old and what ney areNspquired to go over water rather than over
land, and start. o co o : : .
"Patricia Cross has sglid--(-hau-.-\)'llhc new clientele in higher education ?n_
. . .

— . .
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the 1970's consists of c:'cr_vonc who wasn't thete in the 19405, 1950s and
1960°s. . . -The most common position among faculty who consider them-
selves enlightened is that higher education shoald be open to all those willing
~3p.and able to do the work in fbe nianner and form in which it is now offered.¥
[Emphasis mine] Still quoting. A second position is taken by a growifig
“minority of misguided liberals wholare willing to lower the standards ot aca* -
demie education in order to, get® c%miuls into the hands of the so-¢dlled

N

aged” so they can obtMethe material and social benefits -of

y

society.”

BRI L. ' Gy Y

her positian is adequgteorhyge times. . ..."™ Listen to Patricia

. Cross™ challenge: “The purposes of ed itatl®n {in these timés}is to-maximize
the potential of cach person to-live a fultilled and constructive life. And to
_accomplistr that tnd .we need -not lower standards. Quite the contrary. we
should organize education around the prgmige that we must dentand of each
student the highest standards ot pertormance in the utilization.of his or her.
talents.” 7 B LR . e C

. Now. this ig simply putfing into ecasily understood words ideas which
- have Been around™® long timé—ideas whiéh have proved very difticult to get
into undergraduate edyceation and even more diffichlt to get into graduate -
. education.-And. yet. if we Begin to ook at the literature on this topic. look at
the things that have been writjen by our tontemaporaries with refation to it.
we will come away'1 think with-the absolute tonviction that there’is no con-
_Hict between these two points of view..- v

* - Dr. Steven Muller. President-of The Johns Hopkins Univérsity. empha-

- . i A . - . A . .
fe o sizes this  point of view: “A return to regson and standards in Americdn

“higher edueation requires a rediscovery gk the fact that human talents and in-
tellects vary. but that individual worth ahd’merit bear mo necessary relation-
“ship to orders of talent or idtlicet.” {Notice the use of words: return, re-
discovery—innovation through fradition?] " Séywhile the majer graduate re-
*seatch university will require an academic cHentele of exeeptionally high
intellectual order. this does not make of the university a “better” institution
than'the community college, only a different one.” Thus. “intellectual stan-
,dards required of necessity in‘the major research.univer§ity are not inevitably

releyant in the community.college. which instead require$ standards of its -

" own. appropriate to its missian and clientele.” e : ST

“Traditiop or innovation? Not capable of ¥ging accomplished? We have,*
known plenty.” We have known success."And’ 1agitbmit to you that ‘we now
know that because we hive dofie what-many thought to be jmpossible.in the

2.7 past. we must kriow that we can meet new challenges as well, .~ ' :
- Wharton agrees: “'L.am convinced.” he say&&(m‘m those who are dedi-

cated 1o equality e fo reat.quarrel with excelfenge. Yet sometimes they ., ..

o m‘lsu%;lcrst,und one another. Proponents of exeellence tear the obliteration of.” -

indivRuality and of distinctions and rewards. based upon’ objective merit. ¢
while egalitarians fear and resent the rigidity of absolute or inappropriate &
~ standards that perpetuate social cconomie. and intelicctual elites.” o
- Someone has said that *“one of the gfeatly disturbing possibilities, in the
cgaliturlﬁ'n model is that it breeds mediotrity, or worse. ineptness and false

certitication.” : . )
But Wharton savs—listen to _him: . Thoughtful egalitarians "do not
. champion mediocrity. . . . proponents of excellerice do not demand an intel-
-lectyal oligarchy. . .. Excellence and equity are. in fact. inseparable. With-

aut egiity of opportunity and nlcmlcnt.' there can be. na.comparability:

L _ E ' 5 ' . ‘~.. | ,T’\."
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in such cases, ‘excellence' is robbed -of its meaning—reduced to just another -
human arrogance. Likewise, excellence provides the indispensable ideal to- -
ward which equal opportunity and proper standards must aim if equality is
to have tull social meaning. Excellgnce and equity are symbionts—neither is
whole without the other.” S \ ,

"t Andrthere, maybe, 1 shouldilet excellence versus egalitarianism rest. L

Cannot resist, however, one further statement tegarding .excellence made by
T.R. McConnell, tounder and foMmer director of the Center for Research and
*Development in Higher Educatiad, University of California at. Berkeley:

o "Atgstake in the sérvival.of the elite university . . . is the maintenance of
that “thin, clear stream of excellence” which supplics the new ideas neeessary
tor the development ot a more humane. ust. and civilized society. . . . It en-
tails intellectual interchange between ablc,:highly motivated students and
more experienced scholars in an institution heavily engaged in graduate edu-
cation and research. . .. The vitality of these institutions’ is essential to the
continuing flow of the intéllectual capital on which the solution of complex
human problems deperids and which the attainmernit of civilized values re-"
quires.” Innovation or tradition? : e e

~ Let nie briefly explore a second pair of questions which:I believe are of

very great significanee to graddate éd ucation artd to higher edugation in BN i
eral: "Must higher education at ‘any-and all levels be career {vocationally) ~ +
oriented. or is it still possiblc that highér education "has. merit ip its own
right? Is all'of innovation on one side of this question and all of tradition on
the other? A A '

" James Hitcheock. 'professor of history at St. Louis University, writing in
Chunge. says: "The mystique of innovation is at present a formidable one,
and nearly any educational philosophy that diverges from the traditional can
expect to gain a following and a measure of eredibility. The key to the present
educational contusion is the fact $hat, for all the ridicule that has been
heaped upon the coneept, there is rfo longer any pedagogical absolute exeept
relevance. ., . The greatest irony of the educational history of the past decade
is the fact that relevance has now turned tull cirele and'is coming tg apply ¢
precisely to what five years ago almost everyone agreed ‘was Tundamentally
the- wrong function of higher education—'processing students for the
System.” Inshort. the newest version of relevagdee is vocationalism.™

And this term “relevance "—does, as Ehlau says. “breed its own destruc-
tion™ beeause of its highly subjective definitions and its cusy ‘responsiveness’
to the mood of the moment.” - ]

How often do we assess the “relevance ™ of graduate education with em-
sloyment, especially with employment consistent with the level ol degree
1eld ?—the Ph.D. cabdriver ~=Should eatry into a particular program Jead-
ng to the master’s degree or to the doctor's degree be determined largely by
he immediate job opportunitics—and even these at eertain specified levels?
To what extentare we processing” rather than “eduecating™ students ? .

Innovation or tradition? ) . . |

Or. as Muller inquires, is higher education “an investment in the devel-
Ping human personality” and “not linkéd inevitably to vocation?™ .

Ancthe answers his own question: **., . an educated person can enjoy his
r her education regardless ()Hvocuti(m. The primary rewards of higher edu-
ation are personad and subjective. In this sepse almost everyone either needs
r can use higher education, whether it is needed for employment or not. P
‘here is nothing higher education can or ;‘h().'l”’d e to gimrantee desirable
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"employment to cellege or university graduates, but surely the time has come

to rediscover the vmuu ot highagr education that are not related to
employnient.”

I believe higher eduutmn can)and must’ serve both purposcs—urce
and personal. I would submit thag/the most innovative, creative thrists of
higher education might well be in the direction of putting these two purposes

) h‘uk in perspegtive.

" sequently find ourselves mnpcl’lcd wi

It seems'to me that Wh‘n'ton “puits it all togcther whcn he says that one
facet in the identification of ipstitutional excellence is “the way in which it
u)mhmcs creativity, innoyation. ant a sense of excitement with & deep re-

cet for values which have demogstfated enduring worth. . . . Yet, while the
umwrsny should renew the vitalily and relevance of its prm.,mms -through
innovation, it should lend a keen kar to the voice of the past. Traditional -
goals, methods. and values must not\be buried before their time, lest we sub-
chagrin to reopen their graves.”

And so. in the case df two pairs ¢l Y s/lence and
equity, vocational (career) edueationsand personal (liberal) (fduunmn tra-;
dition and inngvarion-=neither part of either is likely to be at its best w1thout
the other. Shakespeare aliost always has an Approprmu statcmcnt ‘In THY

" Teinpest, Sh‘lkcspearg has Antonio say: “What'$ past is prologue.”

Y

In the Uniyersity of Chicago Report of the Committee on- “Tridition and .
Inng mﬁ:m which is written fh the fornt of a conversation betaeen the com-

“.mittee reporter and a rcscarch visitor who is infinite in time and space. we
hmc this conversation.

LY

.(Before [ read that conversation. with which I will close, let me repeat
th theme with which I started: Confidence in graduate education will be re-
gained; the g g,oo(l of the individual graduate student and of society will be best
servad; graduate education will fulfill its bigh rissions—only through
arduods Lﬂ()F( dlruted loward the mmtcr blt.ndmé, of tradmon and innova-
tion.) -

Now thc L()ﬂ\CrSdllOﬂ‘ buwwn thc Lomnnttu: r’cportcr and the

researchersvisitor. The Visitor is saying: Y ou've been on the defensive for so
lonq—mu ve spent’ so,much energy refusing: to be what vou are not—that
you've torgotten to think about,what you are. In a way you miss the barri-
cades: they give you a perimeter and some self-detinition. Now that the pres-
gure is off you could do some hard thinking about your own purpose. 'Which
5. of course. more difficult than self-de fense.” '

MThat,” 1 [Lommmu~ reporter] said, “is what my committee report was -
suppmcd to be about.”

‘In that case I can danothing hcttcr than to lcavc you to it.’ " He stood
up. :

“"What shall I'say?"' | ‘LSkL‘

“About tradition and mnovatmn" What can you say? Everything and
nothing. That's not a question, it's a rhetorical topic, usetul in the discussion
of any questiom, Tell them there’s no reason to think there. have to -be
Lh.mg.,cs——uccpt in the sense that there always have to be changes.”

‘A state without the means of some change is without the means of its

" conservation, ™ | said. v L

“Wh() said that?” dskcd the researcher.
“Edmund Burke.'
"Oh, yes. A clever fellow. A bit unstmd\ thoug,h
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S . ' N . Davi;d‘R‘. Deener
Thank you very much Déan Cobb. I thought there might be a simile in
the cities in which we hold olir annual convention®'. Last year we met in New
Orleans. This year we are gathered at Williamsburg. Next year we go to-.
Phoenix, and who knows, we may arise from our owr ashes. ' ‘
The' next.item is: the introduction of new institutional“members. Sinee-
the 1972 annual meeting. the following institutions have joined the' Council:',
Arkansas State University, California State - Polytechnic - Upiversity at = -
Pomona, Hebrew Union College, the Medical College of Pennsylvania, Pratt .
,‘%nstitute. State University College at Fredoria, Tennessee State, University,
““®niversity of Illinois Medica] Center, and the University.df Missouri at St. -
_ Louis. This now brings the membership of the Council to 311, ' S
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Second Plenary S'ession' Co o : ' " _‘;
Panel on “Scholarship for Society"” ' -

Wednesday, December 12, 1973, 10:00am .

. . » N
Presiding: J..Boyd Page, Council of Grdygte Schools =~
- . Michael J. Pelczar, Ji., University of Afaryla "
. "~ Ralph E. Morrow, Washington Uni\grsity
Joe N. Gérber, Stephen F. Austin Gtgt& Injversity
- Jacob E. Cobb, /ndiana Stig/l!ﬂi\—grsl’ty .

Sy

. M‘Chuﬂl AN Pél'gzar,lr. - .

As past chairian of the Graduate Record Rami ptions Board. [ would
*  like to'take this opportunity to point out to you th At the yeport We are disctss-
. " ing is an example of a collaborative effort betwae the Council of Grad uate-
Schools and the Graduate Record Examinationy oy, In the fafl of 1971, .. °
. "~ just about two years 3go, the Executive Conimittye' of QGS and GRER agreed
o, undertake th¢ study. This study was funded vy he Graduat€ ‘Record
Examinations Board; staff was provided from RTS The talents «and te- .-
© .. .sources of CGSGREB, and ETS have contritigted {o this (@gort which is >
-. now in your hands. - - o . - ' .
" ‘Thecharge of the Panel, as stated in.the repyrt, is “what graduate educa-
_ tjon is'" and “what it could be.” I think it is impoTtamy 10 beaf this Charge in-
mind; together with the fact that the central issug for tpe Papel was how and.
* .what changes sHould: be introduced rather than #jietper chattges should be
introduced. ‘And the word ‘““change® I think yeeds gome gualification or .
interpretation.  As the report states, change shoyjd egpve from knoWledge of
. what must not be lost—and I repeat that—what ™must got be ost. We recog- -
nize, and correctly so, that there are many-strengthsty the present system of
. graduate education that need_ to be maintained ayd gengthened. | am in-
clined to believe that when we talk about changy tome of us both int and out
of graduate education assume that we are talkiyg sbgyt discOntinuing what -
we are-doing and introducing all new. This repoyt Jed]g With alternative ways .
of accomplishing what is judged as the desirably goals Of objectives of grad- .
uate education.Now I'think it-is important to-kegD i mpind that we are being
presented with recommendations for graduate eytictiof thatf epresent addi-
tional options for the student, alternatives to ‘ptgSent practiceS. No one with
.qualifications to express a judgment orlr'ﬁradua;e ednygation Would deny the
success of our past accomplishments. This hay- bgen Jocurpnted on many
occasions, in publications and speeches, and wy €41 tgke pride’in What has
been‘accomplished. But these are past,accomplishmeyts. The present sitla-
tion presents us with many new problems, anq it is ‘jp this feport that the
panel directs our attentior to new options. R e
Some of you may have seen the recent repoyt ufthe Pregident’s National ™
- Science Board. Among the data that are includyd if Rhis report are Tesults of
a survey of a representative sector of society in Wik an ass®ssment of the
‘attitudes is determincd for responses to researcly. ytipce, technology, etc. A
very large percentage of the group that was syfpley expresSed skepticism
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about what we would judge to be desirable scientific and technotogical obpjec- . - ¥
tives. The results of this survey have been editorialized in Engineering News, :
¢y

Scivnce, and other publicatipns, all noting that a sector of the public hay'
reservations concerning achi aements of science and technology: P ,
As 1 look at the Panel's report and recommendations—I will speak now 4
to the recommendations section of the repott—the major thrust of the more
‘nontraditional recommendations is directed toward the objective of estab-
lishing a better partnership between society and graduate educationy and this
-goes all theway from the student to the professor to the research sybject uren -
- and the envfronment inewhich the research is pefformed. All through the re-" .
port,I sense that the recommendations strive to bring about a closer partner: - . -
sQip between each of these. Some. not. all, of the recommendations represent
substantial departures from what we now regard as standard operating pro- . -
cedure; and I suppose it is going to test our eourage as to whether we adopt.+
‘some of these reconmmendations. Additiendlly, some of the r'econ)’mcndatimjs' g
c arc made with the profiso that adequate informationis not available press f
ently to guarantee that the recommendation’is likely to be succgsstul -Stated /

other way. it will be necessary for,those ofws ingraduate edycation to de-
"veop experience and to perform some experimentation to achgyesthe evi-
denge that will. assess the val'ue;Ofsome'rgcommendations'. P
[here are 26.specific ricommendations in eight problem greas'in the re-
- Yhe firgryecommendation of the subject "Admission™ rJads as follows: /
“Gradyate irmgtu}ions‘andprogfams‘should undertake now to-arrjvéat pub- /7
.. lcly articdlated statemeflys of their goals and’ functiofis.’/ The "statg lent; -

_showld reflect (a) awareness of exisfing department strength and weaknesses.t, -

‘goals arid functions:of major institutions: (b) the results of intensive’ theulty

administeative cOnsideration of possible new directions for inspitatiods:¢hat

- could assure them a signjficant identity related -to theif ‘major resourées.
And, on the implementation of this. it reads: ""The forge of tealism is neces-
sarily harsh. It ssserts that ‘graduate institutions are" ot exempt from the |
thrust of a new frinciple of accountability. Graduate institutions that dg not . -
define special roles, forthemselves, demonstrate their commitment-to these” . .

" roles. and establish a particular capacity to fulfill them, are likely to fihd one
‘or another of thejr tindertakings rated inessential by state voordinating -

- boards er other copsultative agencies. If the istitution does not .arrive at-a- .
clarification ;of its/own appropriate mission in light of resources and goals
-and competitfoy /the clarification will be effected by outsiders.” { think that
all of us from-all4he states are aware of developments presently underway
between state ¢oordinating councils and the institutions of higher education. ,

* The requirement for coordination, a countability, non-duplication, demon-
stration of need. availability of resolf¥es—these and more criteria are being

* exercised by state councils. . RN ‘ ST

On the subject of “Access to Grad uate Education,” 1 will skip ehe spe-
cific -recommendations but read the commentary. "Graduate institutions
must begin to break free from the stereotypes that have, until now, governed
thinking aboyt the part-time student. 'In the past. this student has been

- assigned inferior status, little or no financial aid has been available, and
little effort or none has been expended in tailoring curricular patterns’to-his -
or her needs. . . . It is also essential that graduate schools begin at once to
prepare themselves for the task of developing new admissions criteria, new
ways of evaluating motivation and job achievements, better methods of
- adapting styles of instruction to individual ways of learning.” Now, again,

. | :

10 |

- I

ERIC

Aruitoxt provided by Eic:



O

ERIC

Aruitoxt provided by Eic:

.

. A
. ' , *

ST A

“this is an example of where it behooves us to carry out studies, pool exper-

icnees, and doctintentation to justity ghis recommendation. 1,

., +On the subject of “Nonacademic Experience as a Resource.™ the recom-
mendation reads: “'Graduate departments should develop non-degree learn:.
ing sequences to supplement regular degree programs. and should propose
admissions mechanisms that would- permit mature professionals to reenter
graduate education. in a second or new vocational area on 2 §petial basis.”
Under the implementation narrative and in the concluding; remarks. the
Panel states that “in the interests of protecting the graduate institution or at
least some of its parts from the dangers of parochialism and isolation trom

. society, this quesgon must now be taken up in carnest.”

»

+  Onthe subject of "Student-Facuity Relations.” one of the tecommenda-
tions states: “In every discipline, especially the Ph.D. level. graduate training -
should #iclude for all candidates who do not already possess such experience
a deliberate and significant component of discipline-related work outside the
university walls.” ['recall on one occasion Senator Hubert Humphrey stated
that some of the sociologists had better get out of the library for a while and
go into the city and sce what was happenim. [ suppose that.the sense of this
recommendation isjto expose the student‘to “real” problems. | - .
. I would lik¢'to repeat that some of the suggested recommendations need
to by experimented with before they can be widely adopted, But they are
worth trving? , e oo _
© .Well, as Boyd Page said in his remarks. “what do-we de with these
recommendations?”’ We recefve “lots of recommendations - from many
agencies and committees. We may react to them individually. or we may
bring them to the attention of our graduate ficulty and graduate councils.

.Perhaps each institution wili initiate and adopt some of these recommenda-

“tions. -1 would suggest. however, that this organization, the Council of-Grad-

uate Schools. after discussion of the recommendations. might assume a role

- -of leadership in endorsing and promoting certain recommendations which we
" judge to be desirable for the enhancemeht of the goals of graduate education.

In my judgment, the Panel has provided gradua(g education with a great -

- $ervice by preparing this'document. It is an eloquent statemcht on our health

together with recommendations for improvements fh the decade ahead. I
hope that after a reasonable time for discussion that this Council will have -
thé courage.to grasp -the initiative to endorse and, promote. many of the
recommendations in the Panel's report. ) : ‘ '

‘Ralph E. Morrow

.

For several days I suspected that a conspiracy existed to prevent my

_- access to this report. The report did not reach me until late in the week, and

the Chronicle of Higher Education for somé reason has intergupted my sub-
scription. My original-knowledge of the contents of the report consequently
came from seéondhand sources. Last week. and this reflegts tavorably on the

=\, diligence of student reporters andgeditorial staff. our campus newspaper
carried a front page item on the, repert which was headlined. “Faculty Re- -

search, Writing Overempﬁ‘_asizéldz Grad Panel Concludes.”” The same day I
received a call from a very dear friend of the University. who also had ob-
tained access to the document. In the course of our conversatign he men-
tioned the report and said that he derivéd from it the understanding that in

BB ‘ |
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-universities there were too many schalars and too few men of affairs. By the
end of the day I concluded that with friends like ETS and the Couneil of
Graduate Schools Ididn't need enemies. ,
All of this is a way of saying that the portion of the report which will be
. spotlighted is the section on recommendations for change. For example, al. -
most alf the caverage given Scholarship tor Soci, ty in such a sober, matter-of--
fact ptiblication'as Higher Education and Nat mal Afjairs coneerned recom-
‘mendations for change. 1 wonder, however, if the only durable-or, fpr that
matter, the 'most durable portions of the report—and Boyd, this i%\;h;n
happens when panels are convened without agleeing on signals—will bdthe -
specific recommendations. | T e
* 2 -The recommendations encompass’only about a thigd of the report and

+.“ar¢ embedded in certain themes. Although the themes are general, compared

* ., to_the-speciticity of the recommendations, they strike me as highly significant’

- for they.carry large meanings. The first is timeliness. Graduate education is
under study by various national- panels. foundations, snd goyernment .
agencies: all of which have been free in issuing findings and writing prescrip-
tions, sometimes conflicting. Amidst this cacophony of voices. it is important

“for graduate schools, through théir constituted organizations, to speak

* clearly and firmly. because the largest reservoir of knowtedge about graduate
education resides here. This report demonstrates that graduate schools ean
speak collectively and. moregver. that graduate education is capable of look -

>
a

ing at’itself critically and assessing where it is and where it must g0. To me -

this convincingly indicdtes a cap#ity for regeneratjgn. L~

A 5000nd.th€?'n;implicitl in Scholarship for dety is that progress id_ e

» graduate educatioffis, cumulative - It torswears -any notion of return to the
idyllic simplicity of the pre-World War H period. to.choose a date arbitrarily. ¢

s
.

It repudiates. moreover, notions of retrenchment, of diminished importange, L

of retreat from the center of. national life. In other words. the historS¢al devel- ;-
oPment of graduate education is viewed. in the report as essentiallyNrrevdrs-
ible. But more than this, the report is a reply to those who maintain: hat
graduate education has expanded too rapidlyor too. haphazardly od in/'the
wrong direction. While the report concedes that graduate educatifn nay
have slipped out of touch with certain elements in society or slipped behind
certain trends. the achievements of the lasgkvo decades nevertheffss arp re-
‘garded as endyring accomplishments and # firm foundations fordturther de-
velopment. Graduate education is a process that has-worked and canJeon-
tinue to work for the good of mankind. : LT s \l‘\h‘
‘Finally, Scholarship for Society is an invitation to remain open ta'‘the -
possibilities for change in graduate education. It radiates a mood of rct:cp-

tivity to change. and I say this as one who began reading it with some skdpti-

|

~ . cism. And openness to change, we should remember; also is openness to'the

possibilities of graduate education apd an expression of confidence in them. -
On the other side. unrelenting opposition to experiments. new departures. or '
to a continuing canvass of what we have been, doin? in order to do it better

. may suggest fear and doubt of the adaptive capabilitics of graduate educa-
tion. The report not only is free of sych fear and doubt but it unmistakably
affirms the regenerative capabilities t graduate education. ;’

g
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“blue prmt for cooperative’

_ among all institutions

' - . o ' Joe N. Gerber

I expressed-the same insccurity -that has been expressed in this matter
Dbecause quite obviously I for one have not had time to‘undcrstandthls report
in detail. -admit that [ am giving you some first reactions, and one of the
tirst reactions | had was that of disappointment ' The report. It did not tell
mie what to do.and I think maybe I wanted to be told how to innovate. A little_

smore reflection and I feel certain that that would not have donc because there
afe too many adaptatlons to mst1tut10ns and too.much 1rﬁ11v1du‘xl thmng

that has to be done.
Allin alt, I am now satisfied tbat it's a very worthwhile report and mrH do
‘of us some.good it we pay some dttention to it. Perhaps the*:most

. Important dspcd® about it to me is that we must reassess. That's good. 1 think

also it gives us the confidence to reassess. Now! I also expressed some insecu-
rity because | represent an institutien in whuh by and Iargc we offer the
master’s degree as the hlghcst degree. I say “'by and large™ beeause we do
Have some coopergtive Andvjomt doctorate programs and plans. So I get fas-

.cinated first by topic one, Goals and Missions.”” which in specific

recommendation number three says. *"The major. conipréhensive universities
in a single geographic area, working with the state-board of education or
rcgmnal agency, should attempt_to.clarity mission and function of the grad-
uate institutions in that pamcular area and should, in addition. proposéd’
ationships among all of the institutions in ques-
tion.” You would expeg me to react rather negatively to that. I have had a
goqd many years of ex rlencc in \mrkmg with deans from doctoral -institu-
tions gnd tind them prelty interested in, protecting their own domain. [ am
not very much interested A\t perpetudting the domain of the other institutions
in my geographic areca. I Yhink a much better approach to that might have
been that the appropriatg/board organized tor graduate mstltutlons w 1thm a
region shotild decide opfissions and function.

However, that safne reccommendation does call: for coopcmtne rethmm

asks that there be somy guarantees of long- tlme’t’bopcratlon which in an m-
stitution.like mine is vepy important.

' One major pro
vince our graduatt
flexible and to have the courage to change. I notice every time | come to this

. meeting or any other professional meeting that learn a good deal. I think:

get motivated and excited gnd 1 go heme. I'find that ‘nobody else léft the-cam-
pus. They did not hear thlg and they have not become very | ewcmd and if I'm
not peal careful I'll get cooled off before I-get them hcated’ up> There is an
awtul lot of work we aré going to have.to do with our graduate taculties.
_Another thing I notice about the graduklte facuylty is that.they-belieye the-
way they received their doctoral degrec is the onI) acceptable | way to. do it.
That is very difficult to change. 51mp|e as'the idea is and suspect as it is.,
I think alfo the accrediting ageéncies are going to have to acccpt more

beards. It's nat just the simple campus scene that has to be changed.
An intitution like mine is going to be concerned about how much we

can go down-the road as to what has been recommended here and still:have - -

thu- doctoml ms.ntutlons acéept our master's degree graduates into thelr pro-,
- . - 13

~

in question. And it expands this as it goes along and .

m-that [ see for implementation of the rcport is to con-
councils and our- graduate faculties to think and:to bev

" Hexibility. They are likely to do it. ey have been going more in that direc-
-tion. This is also true of ¢ertifying agencies and. I would say. the coordmat'mg.



» T : . : o -

. . - 3
’ R 2 P

ams. You can-undergtand my insecurity all the way- through because it'\wc :
Mange as much as we W;\\-;-ould graduate people that the doctoral’in- ‘
Stitutions would not accef 0 the doctoral progriims., This is a critical 2
problemwith us and another reasof for working together as we go along. ,
. Therreport reconvmends that community leaders«and organjzers be con- @
sidéred as members o;%r graduate fatulty and ought to'do some work in the
graduate structure. That is a fine gdea: Many ot.us have.wanted to do that for
a long time but the difficulty is we ¢inhot find“the limits where these people
are acceptable. Justan, example., which may be extreme but it is true:-We, |
have a man on® our campus who applied for membership on the grad e /
faculty and was not accepted: he doesn’t hgve a doctorate but he has'a rather
unusual background otherwise. In one of our cooperative programs he
“applied to the .cooperating doctoral institution -and was immediately
admitted to their graduate faculty. I think thapag pretty indicative of what -
our master’s institutions are. and for some-r€asons must be. that is, much
more-caretul about this sort ot thing'than the doctoralinstitutions. We'do not
know how much_they will accept: C , .
I amglad to see that there is a recommendation on the coursc'sequeees .
and residence requirements being adapted to th&needs of students. Let me -
-read that recommendation. “Cgurse sequences. Tesidence regulations, amd
other institutional -requirements should be adapted to meet ‘the needs of
students with tamily responsibilities. adult learners, protessionals,, those -
foreed to pursue théirstudies interpittently. and others whose admission (S
graduate education have preferred.patterns of study different from those re- "+ .+
garded as standard.™ That scems to,me to be a'very worthy objective, some-
thirtg-that wesgll ought té be doing. but it is going to call tor more.courage
* than some 8t otr graduate.facultieshave. , .
. ~The next item. “Graduate departments should scek by all possible
-*_ means to open up effective communication with extension divisions.” [ think
* that is another aspect of th®same thing. The energy shortage rhay hurry that
along a little. It may be that we cagego to them where they-canpot get énough
gasoline to come to us, : .o . R
- But I'find—1I do not know whether you do og not—a great deal of reluc-
tanceon the part of many graduate taculty members to go very tar in cither of .
these two directions. In the first'case; they'say, *‘I'know what they need better -
than they know what they need.” and in the second they say that all extension
is weak. both of which of course.are talse but it is hard “get.through., N
» & However we interpret the suggestions of the repoyf for boards of regents,
coordinating boards, and legislators. we are not as frie to.change as some of
us would like to be. T come from a state in which therg is formula appropria-
tion and,, for example, our extension work is not-supported at zlll'f)y appro-. -
priation. So we get into a tétally difterent pattern of support'when we go in
that dircetion. It is a direction we PUENRTTO go, but maybe we cannot do'it and
support our program. ‘ : ) ' '
I'suspect we will follow my first impression for a while in approaching
this thing. | have already ordered a number of copies of the report and will _
distribute them to departmentg and to the graduate council. | hope we can - °, .
study.the report together, [ hope we can study it in concert with other institu- - -
> tions and in organizations such as this. I believe one of the greatest benefits -

the report provided will be to give people like me the contidence to reassess..
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think vou can understand why Tw Jma to-be last. lhc people’ before
‘ine Have touched on most of the saliecht points. On top of that. vow l\ w what
my bias is from my statements iRghe carljer sessions.
Betore 1 get'into that bias again. howdver, Yet me take the oppmtu nity to- ¥
-get vompletely away from thds topic andf call’ \our&ncmmn to the fact that
. Dean Charles Lester and his program commifteé hiwe also tried some inno-
vations this vear. These innovationshave come largcl\ as the wesult of sugges-
.. tions/made by vou. Dean Lutgr andl his committee have taken t}}ue su%u-
tions seriously. and let me just illustdatg o or three.
This afternoon the w orkshop tor\new graduate deins, listed under
5. master's institutions and doctoral institufions. is the direct result-of a suggu-
tion from you. Tomorrow mormw the fur discussion groups—evaluation of 1
graduate programs, geverfiance and organization, hgdnunL graduate educa-
“tion, and new developments in college teacher prepatatiqre—are also a direct -
tesult of vour suggestions. as is the tact that these diseussion eroups are to bc
rcpc‘md ont Friday morning beginning atsi‘)nc o'clock.

- " Soow hat 1.am sanna\b\ calling attehtion to these innovations is thyt
your xuggunons do mean somgthing apd ocask you to continue to suggest. |
~am sure that your suggestions will be t aken seriously.
Y. Now back to this report. I'want to say-that, while Ihave not rcud it care-
tally, I tim-impressed by its rhuorlc It is beautifullysfricten. It is well said, |
do nat think ‘Dean Strehler will object it | refeff0 the conversation which 1-
" had with lnm ¥this -morniMg~in. which he indichted that Dean Brown had
Sdld—ﬂo\\ we're getting down to third- or fourth-hand. It might well be that
n order tor ndw ﬁmgs lly get into common usage there will have tobea  ~

«considerable overdoing. a gonsiderable over-kill. in order for some residues to’
-remain. And I Suspecttfiat the reconimendations section of this report may
in tact impress some people in this fashion. If so. it may well be that this is
cither intgntional on the part of the panel that did the job or, w hether inten-

- tional or not. may in fact serve a very excellent prpose.
* . Thesecond thing I want to say about lhl‘}.rep( tis that'Tam mmgued by .
the title. Schola,rshlp for Society.”™ I am intrigued by the two words “schol-,
arship™ and“soeiety.™ Seholanshlp has-a great many capacitices for interpre-

.tation, and lt-appeats tomg that\g. doesn’t really matter whether you talk in .
terms of scholarship as a-cloistered something or scholarship.as an outgoing ’
something. Scholarship nevertheless. in the fipal analysis. is scholarship and
whether it is ‘obtained in this place or that place or some other place must S
have some ingredients that Ju§phave to be there I think. I have pulled out of
‘context another statement whigh I think hgs some meaning for me in this .
connection. "Years of serving must not be yt%y@solatmn " Agreed, L have. -~

taken it completely out of context, but'l meant to. " Years of servicemust not -
_be years of isolation.” Now. I want you to think about scholdgship and. Lwant
you to think about at’least hours of isolation, if not years, and | want you to
suggest to yourself that it is just entirely possible that here is a goad example
of oversell. 1 have a ng suspicfon that 1fl talked personally with at legst
some of you I would/Rear you say that, "If | ever were.a scholar"—I had
better puit this in the persona]—-lfl ever were a scholar—and I emphasizce the
“if —I -thamk, .it was that period of time when in fact I was not isolated -
through scholarshlp but I was isolated in terms of the studying [ was'doing:; 1 . )
was isolated"with scholars. And 1 think that is important. . Vi

[
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.+ — l.am also intrigned and delighted by the subtitle. A Report on
Enk:rg"mg Roles and Responsibilities of Graduate Education in America.” If
‘ things,]emerguthey have to come from somewhere; they have to come from
somethingand they have to come from somebody. So. regardless of what is
said on the inside and how one interprets what-is-on the inside, iPin fact this ~ .
subtitle has any accuracy, these are ideas which have emerged from-ideas.
“.And of course, Dean Pelczar has already stressed she idea of alternate
approaches—not «an approach. not the approach. not éven a4 new
approach—but alternate gpproaches to graduate education. -~ "
Let me just point to maybe two of the conclusions that ate ax’ai‘;cd at in
the feport. First: “Graduate study in every discipline, especially at{the Ph.D.
level, should include a déliberate and sigpificant corhporent of discipline-
related work outside the university walls.™ This has been,referred tovearlier.

n #istituiion we havé a few programs to prepare, let us say, people for
elementary school principalships. One of these we call dur. tpdditional pro-
gram. The other is.an experimental program.which-has befn im effect twqg . ~

~years, and is nbw in the discussion stageas to yhethet o nft it will be con-
tinued. One of the major differences in thesé twoprogramsiis this very tdea
.. coupled with ohe other significant one, 1 think:,,'_kThe selectiow people for
admission to this progrefn is done largely by practicing superintendentdNand .
principals. from feople in-their own school systems. Secondly, every single
«persan whe is in this program-must spend at least two semiesters in internship
_basically-in-his own school system’ undér supervision by his superintendent , - -
-and /or principal-and by-our cooperating staftf. Maype we have overdgne. but
as we have tzlked about whether or.not this. progrim is to be permanent.
several consicerations have come into ‘the’ picture. First, if it is as good as
everybody says it is, including the people:whg hrave been through it. then why
. keep ft tradjtional one? That s a really gogd question: But there is one othgr .
" point th:i;éz\.ei?to the picture that answets that in part. It costs money as

R}

does the averggeresearch and internship. A'nd my judgment is that as we be-
gin to ook at'this particular recommendation we must also put it into the

perspective of whether-or not we can afford it. What can we nphold—less
than that which we know is the best? , = . “h
- - "
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Workshop for New Graduate Deans e -
) Wednesday, Decémber 12,'1973_, 2:00 p.m. L
: - MASTER'S INSTITUTIONS .

" Moderator: Mary Evelyn Hme&,’ Texas Woman's University .
.Panefists: Dale R. _Cdémstock, Central Washington State College . B
_ T Raymond F. McCoy, Xavier University. : S
e . Phyllis W. Wattg, glifornia State University, Fresno

.
~

. ‘ "~-

' ‘ you to the field of graduate deans. Some of you..
I knoy, ar€ here as yotir first experience and I recognize also a few familiar , .
faces, '

N~

am Mary Evelyn Huey frem Texas Woman's University and have the.
privilege & chairing this session. . . . L -
’-'Tﬁrée years ago | attended. my first meeting, of the Council of Graduage”.
~Schools in fhe United_ States and found it was the most scheduled, the work-
. ingest group of folks I"had everjencountered. At that time we worked from
- about eight-thirty in the morning .until ten ¢ach evening. You can see that .
.. there have been some changes in the arrangemrents of the program as of right
‘ now. - et LT .. Y
", « I came away from that meeting feeling a grave disappointment. . had .
been a graduate dean for three and a half months. had many.questions, many
problems, and discovered when 1 had finished the meeting that the people
who had been graduate deans for years and years still had the same qyestions *
and the same problems: 1did not find the answers I had come for then, but |
“did find some solace in the fact that the problems were not just mine and not
restricted to the fact that I was new. But as I have stayed with the position—I
am now in my third year—I have discovered that indeed there is not a specific =
hard and fast answer tp any question in this area. We have to do a great deal ~
.- “-of finding our way-through problems as we come to them; agd I have indeed
- discovered that thekinds of shared experiences and the kinds of guidelines
" that are available, which I. have obtained-from my association with this
g_roup. have really beerf quite,valuable. 1 say this to you lest you come away
om our meeting with the game sort of reaction.
From your requests, this particular panel has been established. This is
the first year we have-had pagels for new graduate deans. There have been in .
the past-—and I beligve they, have gone an riow for six years—summer work- ,
shops of a week to tén days’ durition. At the present time the question of = °
“ - whether a new one will be held this year is.under consideration. If you are i,n{'“ '

terested, we need to know. One of the reasons that it is being debated rig
now is the question. of transportation. We do not know what it is going'to
like next summer. But if you are interested-and could find a week from/your
busy schedule—and they usually cogn:"in‘ August—please let us knéw. The
Cauficil will try td"provide one if there is'sufficient demand forit.
AWe have three distinguished panelists this afternoon.'The first is a lady
from California; one of two people whfim I met at the meeting I referred to
earlier and whq was gracious enough to sit down and talk with me foy about
two hours ol'ver an exr?nded tuncheon sessich to answer some of my questions.

.
.
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She is a Cafifornian who stll is in California. a rarity.'l understand. Pifyllis.
Watts thre degregs in the field of English are from Santa Barbara. Clare-:
mont. and Staptord University. She is now at Fresno State as dean of the
graduage school. She has been-at Fresno in the vapacity of English professor 4
before she becaie Coordindtor at-Graduate Studies and “since 1961 lyts K
seryed there as Dean of the Graduate Schoel. She {old meat for many years
E\c was the lone major female adiministrator in the western part of the United.
’ States. She is now a member of the exéeutive committee of AFGRAD which
as taken her on some fascinating trips to Africa.. She 6 chairman of the -
WICHE committee on minority education. 1t is my' pleayure to turn the C’
‘podiitm now to Dr, Watts. who will discuss with us zid'nq";ij‘mrati_o_l_l ‘and or-
.' *'

.

ganizatiowol graduate schools, : N NE NS A ]
). - o ) s

. -
- . . v

.o \. Bhyllis W, Watts.
. . ,_

rd
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I'wish I knew what kil of administration and orgzm{zznion would be™ - -
the ideal for prgrams offering master*s degrees and no(—o"n}irling doctorates,
or offering doctorates pnly irf_conjunetion with other institdttions. | suspect. -
.that among you tifere are proBably some deans_here who have perhaps thre¢® : -
or four or five programs with a few hundred students. and Tknow that there
« - are a few here with many thousands of gradugte students and-bgtwéen; thirty
=" and forty master’s degree programs: dne of you. I know, is dlso epgagedin
" joint do‘a(;ural‘programf. So0.Tam sure we have a very wide shread: This is my
firstdilemma’ . : A o

« .

.. ;. The'second dilemma is the fact thit sagamaf you dre“undotbtedly from
-, Privatg institutions wheresyou ‘have a greg More. freedom of operation
abghehere your administratiofis undoiibte® At decision making on the -

P then there are those of ug wha come: ffom ‘syStems.in which deci?
: Lgncentrated-in a cerftral office; much of the'decision
making on how thi ,‘j > going tdfpe organizdd arid structured is handed
- dogyto us. and we'SgEh withinour bounds. = e S
~=~ ' BetBra we start talking about some of the kinds of struetures that could
&7 be established, we might take just 4 minute to look at what makes us pnique..
or ditferent from the group in the other room. First, because we. are not.:‘f)r

the most part, offering doctorates at all, thaugh som®o have joint doctdr- -
ates, the master’s degree program has usually.been built-on a rathér lo g-
established undergraduate program; thus we aré in institutions. for the most
part.wheretall of the machinery for operating the institutiomis geared to the
undergraduate programs. The admissions office thinks about undergraduate
students in-all of the directives it sends ouit. all of the recruiting material that ¢
it sends out; all of the IETIeP~g sends out are geared to the freshmen, or, at
~ most, juniors, . R . '

- Secondly. the faculties in schogls where the mgster's degree is the top
degree very often have been recrzited for undergraduate instruction, and
chose to,come to our institutions because they did not teel that they would be
foreed Anto the amount of rescarch that is expeeted in a dpctoral imstitution

and bgeause they rather like working with the younger students. Some of
resist the pr¢ssure to publish or 10.be- heid to account in their own
scholarship. ! I L
~When an institution tries to eéstablish a graduate programd with these
.kinds of constraints. it does encounter some restrictions on the kind of ad- t
. - 4 . .
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mmlstratl@n it can adopt’fo” its grad uate program. A much more u.ntrdh?ed

*kind of control would be necessary in an institution in which the faculty are,
" predominantly interested in the undergraduate program, but in which. the

* ‘newer. faculty are recently out of doctoral programs and theretore concerned *

.

" about their fesearch and are eager to be involved in graduate programs. Om ..'"
the other hand. a deqree of delegation of responS|b|1m is possible in anthstie.. .

* tution in which there is a great backlog of knowledge about scholarly stan-:
- dards,-and whose:faculty are constantly engaged in research and ar¢ ‘there-
fore subjecting themselves to the-criticism of their colleagues. 1 l;now that
there are institutions \\huh hace very highly decentralized progpanis; éven in
master’s degree institutions. It may te that they have through théye; rsﬁeve}
‘oped sophisticated. departments. I find, that there -are’ some_departments in
‘my school in which theré.is a very hlghl) develdped rescarch and bChOlder
orientation, where all of the people in the départment are engaged in’ cuntpi-

+ uing research. where they all hold terminal &egrees. where they are all pre-

senting papers and having them challenged. and are currently aware-of what
scholarship is all about. [ know that there are alsd some other departments,
particularly in some of the professional fields. whedx many of the faculty have
terminal master’s degrees and some of them even Yiave non-thesis terminal
master’s de&rees )
~ So. we have tound and Tw ould susp h,at many of you will find, that it
becomes neeessary to be extremely flexibln the organization. in the admin-
1strat|on of prograrhs——g,nmr., treedom’ o these xlepartments’ who have a
rather sizeabl¢ nugleusof faculty members who. know what they are domg,
d “are able to go ahead on their own, while maintaining the t‘l;.,ht to inter-
vene if a faculty turns'out not alw ays to be knowledgeable—not always even
able to serve as good thesis memﬂfee.ahalrm[n
There are a. few Kinds of structyral -arrangements that help with
. One example. if you are in aninstitution in which there are members of \he

_ faculty who are reluctant to have graduate study in the-institutroa--and\ I -

assume, there are some in many of your institutions as.therce are 1
mine—then it becomes necessary to establish clearly' who the pgople arc svho ™
make the recommendations about graduate programs and who,set the pol- -
icies. ‘We .found it necessary to make some arrangements for 1dent1f)mg a
consultative body. A person is eligible to be on the consultative bod}‘bt our
aduate school if he has taught a graduate course during the year just’ pres
vious ‘or it he is currently teaching a graduate course. or if he has served en a= .
' graduate committee or-on a thesis committee during that time. apd if h¢ * =
- holds a terminal degree for his field, and if he has demonstrated contmumg'
scholarshlp that is appropriate to his field. We send a list of these persons to
the departments for their reaction. Occasionally: of. course. very small
departments prevail upon our patience and our kind heatts to let everyone in
the department be on the consultative body. simply because it would” leave
one person out and would be very unfortunate for morale, By and large. how-
ever, only those who are involved are on the .consutative body and are the
ongs who do make tqgns relative to graa uate affairs.. Inour institution
 this is something over fourfundred people” Four hundred is. of course. much’
~ too large a group to do any very=¥portant decision' making. Thus. we need to .
have a liaison between our graduate courncit and this large group. The chair-
men of the graduate committees of all the programs serve as this Haison. We
call this thirty-seven member grgup. the-graduate forum. They are the ones
who meet perlodlca,lly to react to thmgs t%r graduate councrl proposes They

-
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are supposed to be our watch dog. raise issues when they'think anything is .
ippening that shouldn't'be They are the ones who elect the members of the -

:/graduate council; they are the dries'who deal with all information-that'is sent -
'_&‘/Qut;.f_or'v‘g&isscminatidn among the consultative body. This plan has worked 5
A7 swell for us ;Thq_coun_qiﬁ then, is the body that makes the actual, recom- .

"\ mendations;is i, v L . . ‘

5,

O Or)e‘ofﬁcr{waﬁiﬁ which the structure is.important is-the gracfuilte dean’s ‘

- retationship oy other deans. It is comuionly said that graduate deans are”. [
'.fl?-,_d.é;y]b&gv';.tlifo‘utg.ponfgli{o,; they are deans with responsibility and obligation - . %
" aid nd power?. they aredeans with faculties btit-no budget; they are deans.

with research but'no space, We could go on and,on. Therefore, it is rather im- .
portant, to have some kind of pronouncement of what your. role is,
Pparticularly your role vis d vis the other deans or division heads or department . ..
chairmen or however your institution is organized. On graduate matters if
‘has to be very clear that you, the graduate dean-—the graduate office; the -
graduate school, whatever your graduate division-—is not only responsible-for’
all graduate-matters, but that the dean, as"a courtesy will,discuss graduate’
matters with the school deans whom they effect, for their“ideas: Whenever
something is-about to happen that could-be critical—to get to them first.and =~
not let the matter hit them cold. This kind of courtesy can smooth away many
potential problems. I have seen.a number of places where the graduate dean -
and ‘the school deans were at loggerheads. There is, as you probably have al-
ready discovered if'you have professional schools it your institution. a very -
‘great drive among many,gf ‘the professional schools te separate themsetves
from: the graduate schogl itself.sSome of the accrediting'bodies want the pro-
fessional schools to be #ngwerable to the president only: this does sometimes
pose a problem. I thought:it might be important for you to know that this is
«not a peculiar problem, that it is a universal problemyand that it is extremely -
imﬁortant for the smaller graduate schoof¥to try to keep all of the programs
- siphoning through- the same kind of procedures rather than to make: a dis-
tinction between professional and nonprofessional:, Otherwise one depart-
ment after another will push for the'samé freedom to go its own way also, and .
eventually each program becomes autonomous. Ifall your staffs are experi-
enced’, completely competert,-perhaps some decentralization may work well,
but if it is necessary to ridé rather close herd on admiissions, for exaitiple, the .
graduate dean must be able to intervene. Suppose the department is on the
ragged edge of not having enough students for a viable program; the'tempta- -
tion becomes. great to bring ip students who do not meet the quality.
standards that you want. Itis quite all right to bring in students occasiong)ly .,
who do not meet all your criteria if there is also provision for bringing therh .,
along to the point at which they will be able to perform, or if you keep them L
in some kind-of developmental status untjl they’démonstrat~ proficiency, and -
if the"instructors ‘provide extra insfro&tigns this, however, sfiould be a ‘policy

i

" decision, not whimor defgult.s - . . S A
"There is one other rather important. aspect of organization I'should like,

. ,to touch on. This is provision for making our strengths known outside the

small circle with'whom we regularly communicate. The fact is that we who -

“are in the master’s degree {ns_ﬁtﬂgi(ms tend to feel a little insecuge in these
large meetings with all of the deaifs of doctoral programs. Just often cnough :
to keep us-reminded-of second-class citizenship, one of our colleagues makes o

* a statement that reveals the regard in.which our institutions are held by I
some. For example. about two'weeks ago | sat in ‘a’rﬁect_ir'lg in which 4 man oo

LT
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v.hom ! respect very
“when their candidates ¢ame to this country for master's degree study—and
this program doesn’t provide any doctoral.studus—xhe) really should. go to

“the institutions that have doctoral' programs to be sure they wouldn’t be -

shortchanged. This is something that we have a real obligation to refute.  am
compkteh awareg, and I am sure ‘you-are.-that there are some substandargL

-hlghly was -advmng people from othcr couritries tlat

master's degree programs But I am also convinced that there are man\“ﬁ}gi&iﬂ".

ter's degree institutions that give théir students far more tutdagc have far:
fiigher standards jor them, and demand a much more creditable jobr of re-
search than do gdme of the dectorah-degree institutions that are putting’all

their egys in the doctoral basket and think of: the master’s degree’as a conso- -

lation prize. Becaus~ the master's degree is the highest degree we dffer, we

- tend.to focus our scholarly efforts on that degree when we have the statt and
facilities to do'so. Well, so much for the shot in the-arm. The impottant point

is'that if our programs are not academically sound we should not be offering
them, and’if they are we should. have a \d[‘lt.t\ of mechamsms to de\L that
known. .

Now, let's get down tOJuSt a fgw details. | talked about the structure of a
-possible orgam/atlon The important-thing is that the structure be one that is
appropriate for your institution and for you administrative style.’ If you tend -
to be a very autogratic persor. you will need-ong kind of style. If you tend to
make- your achievement through persuasion rathér than regulation or fiat,
then you will need a different kindsof admnmstratnc style. The important
thing is early to estiblish the 1mpx‘essmn among all of the people with whom

- your must work that you are intensely interested in their. programs, awireof -

the strength of their programs and. whefi you find weaknesses, that your role
"is to try to help them overcome these weaknesses. ndt to try to cashler the pro-.
grams. My way of doing this is to get around the campus a great deak: always
to.have lunich in the cafeteria..always to make a point of sitting with ditferent,
taculty members who are on graduate committees. Out of these contacts |
discover a great deal about what the faculty are worrying about. what they

are proud of, how thei students are getting along—all kirids of things that

hglp me to know where | need to pur my attention: You will have other ad-
mmnistrativeWtyles.
One element of administration that is coming to be more and more“im-

T “.portant at this’ point is the gathermg of-data and the having of that data

ready to pull out at a minute’s notice. Your crisgs occur without giving you

.time to go back to the computer centér or the records office or your files to

“tabulate this's"and thats’s: for answers. Your faculty, if they age like most
faculties I know. are inclined in their committees to make decisions by what
feels right rather than by what they know about the students or student per-
formance. For example. I am cqnstantly fighting a battle on using GRE

scores. A department will say, *“We voted to use 560 this time.”* Well, what is

560? How -does, 560 measure their students? Why do they pick 560 rather
than 580 or 540? For thésé kinds. ofjudgmjms you need. to have the data to

pull forth to respond quickly before the faculty get too far with théif recom- -

mendatjons, so that you are not in confrontation with them. but rather are
helping them to set goals consistent with sound graduate standards and to
achieve those goals. This is much easier said than done, of course. But, work-
ing out some kind of system for recordmg students’.records and hurdles
along the way, so that you have the kids of informatjon that will let you
kmm what would happen if you were to raise the grade point averige for ad -~
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.m'iss\lon by .25, what would. happen if you lowered it by .25, what would hap-
pen’if you used another, measure rather than the GRE or if you didn't' use
anything. These kinds of information yoy do heed to have available rather
Quickly. . : : S Lo

Another kind of information you need to have available is enrollment
‘and costinformation. This is even more difficult. Most of'wqur recotds offices
-Or computer centers or institutional research offices do hav the enrollment.
_information, but it is sometimes difficult:for you to get. Itis very important to
work out some kind of arrangement with whoever_does' prepare reports for
your institution to. send certain reports to you just as a natural, logical, auto- .
matic operation. Once you receive the reports it is just as important for you to
work out the way in which you wish to Jhave them available and visible. For °
example, behind my desk I have a great big circle graph in which 1 have

" plotted the enrollment by fields through the years and therrhave overlays so .
that 1 can show faculty-student ratio by field, number of degrees granted by

field. and the amount of money spent on equipment-by field. and a variety of
things of this kind. so" that when a crises arises and I am having to respond
immediately, I have something to go to. Unfortunately, as we have more stu-”
dents, as programs become larger, as we ‘appoint more, committees, as. we
receive more qyestionnaireg:-to answer, as all kinds -of things happen, it be-
comes harder ‘and harder to T(eep these charts up. I am one year behind in re-

- eordirfig my data right now and am becBming very much embarrassed about
it .

Another kind of information that is extremely important for you to

« have—ind this is:for your all-college tommitteés—if you have to go before

' ‘academic senates to justify programs. to initiate new. programs, -or to cashier
programs, or whatever' it is always good to krow where you stand, where your
institution stands in _gomparison to others. A few years ago I made an

. - anglysis of where our institution. stood with respect to 55 other institutions of .

~ the size that we wete then up to the'size that'we anticipated being within five
years. We made a bir graph on eleven measures.of quality. That graph also
sits in,my office in full display It has been used for everything under the sun,
from.recruiting new deans for new schools, to convincing the academic senate

“that we'should think abeut a possible joint doctorate. in the future. to per-

. suading the library that we needed‘more periodicals, to, persuading the chan-
¢ellor’s office that we needed more graduate assistants. These kinds of aids
are extremely useful. S ’ -

The final, really"important concern is cost. As institutions are moving.

- into programmed budgeting, cost-benefit analysis, all.these stock phrases N
that we are hearing so much about now, it is almost impossible to-really iden-
tify graduate. costs. to separate them from undergraduate costs, from
research costs: from servige-to-the-community costs. from various kinds of

.costs. And for this too complex matter todiscuss in the time we have. | would
like to call your attention to, the publication, Cosis and Benetits of Graduate

* Education. A Commentary with Reconimendations. 1t is by Joseph McCarthy
and David Deener. This is their last publi¢ation. I believe, of a series resulting -
from the graduate cost study sponsored by CGS. I repeat the title, Costs-gnd
Benefits of Graduate Education, A Commentary with Recommendations, by
McCarthy and Deener. It has much wisdom and a few very good .guides for
how ta set about beginning to identify costs of graduate programs. In the very

.near future every graduate dean will havé to have this information. It will be
needed as enrollments decrease so that you can know whether to phase out a

>
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program, how to cope with the crunch for faculty in determining whether or '
not to oftér a given seminar. You need to know how much the graduate pro-.
~gram ig costing; you need to know how ‘much the graduate program is-con-
g tributing to the undergraduate program in providing additional students for-
#ourscs that the undergraduate program needs, in providing gradudte assist-
antships for cutting the.gost of some of the: fusittions in the undergraduate - -~ 77
" program—the list is almaost endless. You need*to begin collecting cost data at”
once. The best study 1 know of at the moment, aside fromthe sfudy I just
_mentioned is théone going on at WICHE (the Western Interstate. €Commis- -
-sion for Higher Education in Boulder, Colorado). There are many references
to that study in the GRADCOST Study., .~ . = .° _
. Then. one tinal concern-is that of formal program ¢valuation.’I am not
~_ going to talk about that at any length: Fwill just tell you ¢his. We are.cur-
' rently in‘our third year of program evaluation. At the engsbt this year we will
* have'evaluated 21 programs and we think—we aren’t sure, but we think—we
‘are onto a pretty good system. [ braught some forms along. the guides that we
usc. in cage any of you want to ask quéstions-aboiitthem. :
‘ So. with that I shall close with the idea.that the most important task of a
', gradudite dean is to be sensitive 1o the feelings of students and staff, and to
“deal with, problems creatively. with persuasiorf despite a lack of power, and
with“a style that is appropriate to him and his.institution. There is. nosingle
right way, . B

‘Recrditihé and Admission "
T e

~ . . . . DaleR.Comstock

Dean Lester called a few weeks back to request my participation
in this papel. T felt honored and appreciative that CGS was beginning to rec-
ognize that many of its members were institutions that did not grant the doc-
torate and. as such, have different problems and needs to which CGS can and
shoyld devote spme of its attention. I hope this trend continues in the future
and I am sure that many of the master’s only institutions that are members of
CGS would agree with me on that. | do not mean to imply that'there is not
much to be lcarned from the doctorate institutions. in tact. just to the con-
trary. Dean McCarthy of the University of Washington has been a wise and
helptul counsel to me. ‘ ’

. As a graduatg dean going on four years, I de not pretend to be an expert
on recruitment and admission. but I will try to present a few thqughts and in- =
formation today that might be useful to you in your sjtuation. I will talk only
briefly about recruitment because I am going to state what little I know about
it. It would be a much longer discussion if I were to state what 1 wish I kpew
about it. : R ' '

' If you ake here répresenting a state institution-(and this may be true in a™
private institution as well). I suggest that you carkfully keep track apd justify
expenditures an recruitment, especially if you ar‘;\cmpet—'ong-with other insti- "
‘tutions who offer the same or similar programs. In our state, a legislative
appropriatiens committee is studying the use of state monies for.such activi-
ties. In this time of economy for: higher education. some are very concerned

3

‘ | + 23 ‘ .

‘ I U

ERIC

Aruitoxt provided by Eic:



Q

ERIC

Aruitoxt provided by Eic:

‘

that tax moniés would be used by two state institutions to compgte for the

same students. ‘ : . y )
Probably the most important publication that can aid in the dissemina-

tion of information on programs and thé recruitment of students to them is

the Graduate Programs and Admissions Manual publish_ed;(joi_rjg'ly by CGS

cand the Graduate Reeord Examinations Board. It appears in‘four volumes,
-one. covering ‘social sciences and edutation’;’ the bielogical and health
sciences; arts and humanities; and the physical sciences, mathematics, and
engineering. It-also cgntains information ow whom fo contact at the various

.ing its third year of publication and information for the next issue is being

institutions on questions of admission, %nancial 4id, and so forth. It is enter- -

collected at the present time, and is to bereported to ETS in early J’:(nuary‘. It
' you are not already participating in that survey, I sug.est that you contact

William Cray(c;éﬁ,of ETS at Princeton; he is handling thereditorial work for
of

the new editi that volume.'As this ‘bublication becomes‘more widely
known, I believe it will eventually be the manual that is most widely used by
advisors and students as they seek graduate programs to pursue. . :

Another publication from ETS that you probably should atrahge to be

listed in is the volume $ntitled Graduate and Professional School Opportuni-
ties for Minority Students. The fifth edition for 1973-74 hag¢ just been
released a month or so ago. It is available-from ETS and is free of charge for
those requesting it. ' Lo

' I mention a few other publicatioxss that may be of assistance to you in re-
cruitment. The Graduate Adnfssio
Higher Educational Institutions¥a New York City regularly distributes a list
of ‘candidates for advanced degrees including a special list for minority
students. The list includes student’s name, address. date of birth, telephone
number, the degree he is seeking, the undergraduate college he attended, the

. gpa. major, GRE scores, and a short summary of the student’s accomplish-
ments. Another publication of a similanature comes out of the American
College Admission Center in Philadelphia. My procedure in handling these
two publications is to rdview the lists and select studénts likely to be intet-
ested in our programs. Descriptive information and information about seek-
ing application materials and/or the graduate catalog aré forwarded to these

.‘Jdents. .

With respect to minority students, the Graduate.Eth;\ic Opbortunities

Assistance Center ‘of the Council of '

Network under the sponsorship of the Western Association of Graduate -

Schools (W AGS).and the Western Interstate Commission for Higher Educa”

tion (WICHE),publishes a minority student directory listing informatjon for
making contact with the students if your Frograms' match their interests.
This directory covers only the western part of the United States.

»In addition, there js the Minpority Locator Service. of the Gf"aduate:

Record Examinations Board which is nationwide in-scope. Lists including
mailing labels; I believe. of student names to contac{: are provided as.part of

this service. S . ~

It goes without saying that your own publications must be’ disseminated
in¢cluding the graduate catalogue. brochures on individual programs, and in:
tormation onsgrgduate servicé appointments such as TAs. RAs, and fellow-
ships. In this connectiorf I have found it quite important to require all depart-
‘mental brochures to have the graduate dean’s review and approval before
‘publication and dissemination. It is surprising how much incorrect informa-

T
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~ tion is somgtimes published.*During my. first year as graduate dean one de-
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partment produced a brochure and disseminated it widely adyertising an” TRl
M.A. degree that did not exist. incorrect tuition fees and several misspelted
words. You should also be alert -t publications of the various disciplines that
can be-utilizeghin advertising your programs. e.g. the American Mathemati-
cal Society produces a special issue of the Notices indicating availability of

.+ dssistantships and fellowships fay graduate study. oo .
Finally. probably the most important recfuitment taol is the reputation
of a program. The high quality program préducing some highly successful
graduates will attract others. I should also comment before I turn away from,
the topic of recruitment that I knowsvery little aboyt the results of effprts to.

' advertise programs. and that is something that I plan to try to-do something -
about in the future. to try to detect what it is that attractpd a particular
student to my institetion. S '

Turning to the topic of gradudte admissions. I am remfnded of a story
that ‘Art Reynolds of Colorado. whom some of you mjght know. told at'a_ "
recent meeTing concerning a prerequisite of a graduate dean. It scems that a
full professor at-his institution had béen away from the university for several
= years on’-government assignments and he returned intending to take yp his
professorship. He met wit%rrhé department chairman’and thew discussed old
times and how things had changed. Then the conversation turned to’the
reason for the meeting. namely. the professor’s desire to return. Immediately
the discussion cooled. The chairman explained. that enrollment was, down.
the legistature had reduced their bydget. and that theré was no vacancy at his
old rank. All this camé as a great\shock to the, former professor. He thea
explained that he would accept an"appointment at.a lower rank. perhaps an
“associate professorship. But the chairman respouded that there was no
_ -vacaney at any level. In utter dismay. the former professor aid. "Well. I'll be
" an s.0.b.” The thairman responded? “Well. why didn’t_you say so. The -
graduate deanship is open.™ ’
"1 am convinced that the graduate admissions function has a very strong
relationship to the quality (fgruduutc education in an institution. but the
graduate dean is going to haye to exert his prerequisites to see that the
process is operating effectively. Let me briefly describe our admissions pro-
cess to you. An application package consists of an gpplication form. two
official copies of the student’s transcripts from other institutions. GRE apti-
tude test scores (in our.case. the advanced test gs optional by department),
three letters of recommendation. and the stu_dgt:n"s persanal statement of
“educational objectives and professional aims.. All of this material is. sub-
mitted in duplicate. One copy is forwarded to the department for review and

- subsequent submission of a recommendation on admission to the office of -
graduate admissions and records. The admission decision is reserved to me
and admission is by letter from me. Let me emphasize that again. The admis-
sion decision is reserved to me and admission is by letter from me. I would
advocate. whether. you are autocratic in-nature or not. that you try to reserve -,
the final decision on admission in your office. Certainly the departmental
recommendation on admissien is very important and often determines ad-
‘mission: often my response is just to endorse the recommendation. But it is

. not final and 1 do not always concur with the department. I believe the dean
should retain this role and use it to move the department toward giving the
admission function the high prority that it requires. ' v

. As we move toward nontraditional grading systems. [ believe that we

should make increased use of the GRE and/or.other standardized scores. A

.
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student with minimal letter-grades on_ a transcript, that is. a transcript that
has numerous pass-fail grades. no credit-credit grades. or S/U grades, also
might have reference letters that do not really address his academic abilities..
Such an q}zp]fcation should probably be rejected if his GRE scores are not
high. - Co e T :
An important facet of your graduate ‘admission process must be an ad-

missions policy that is fair and equitable and applies clear critéria. Irrelevant
selggtion criteria such as sex or race obviously must not be used . and anycri-
tcdr? ‘must be consistently applied. You probably have all seen examples”
" where two students seem to have similar credentiais but one is admitted and
the other is rejected. A notorious example of this is the Defunis case out in
the State of Washington which is now; heading for the Supreme Court. It does
not directfy involve graduate admissions but it is a similar kind of situation
with respect to a law schdol. o : ’

It is not an unusual happening nowadays that the fesponse you receive °
from a rejection letter to a student is an appeal ﬁom%lawycr. I have re-
ceived two such appeals just within the last year. But #have found that gen-

: erally?a careful response to such an appeal clatifies the matter and the, stu-
' dent often has not tully informed his counsel as to what the reasons for rejec-
" tion were and oftentimes it is a pressure tactic that the student uses in trying

to reverse his rejection. . ' ' . .

In this connection I call your attention to a news service just beginning
called the Higher Education Admission Law Service. In'fact, we receiyved bro-
chures from CGS just within the last few weeks. Itis to be a loose caf publica- .
tion detailing the leggl principles affecting,all facets of the adriissions pro-,

. cess. It discusses the legal validity of substantive criteria and procedures cur-
rentlv used ifi adniissions decisions and reports on the most recent develop-

- ments in constitutional law. administrative law. and. federal and state legisla-
fion that affect the admissions process. - ) S e >

 Associated with the admission_process, I sednd Dean Watts in that 3t is -

very important to develop a records system with easy retrieval to supply,
factual data for reporting, for various research studies that you want todo on
your students. and for updating procedures.§I have develope}‘a graduate stu-

N

dent action report form that serves to initiate and update § eomputer tape
record that is becoming very valuable to gradyate admissiorls and records. I
illustrate it to you here. Essentially the gray line is the computer printout the » -
white. line is used for making corrections and‘f‘u@datin’g and. they ke)rzunch
from this to produce the mew record system. This has been extremely Helpful
in the retrieval of information about students in our graduate pragrams. .-
Each fiscal'year an aninual report is prepared from my office containing
( extensive data on graduate students and their-programs. atd in my state the
- requests to describe and justify what is happening in graduate programs have
greatly increased as the coordinating council afteqpts to cteal with duplica-
tion of programs. e o A b
T the case of admission of foreign students. special problems occur. A
traditional U.S. procedure requiring the submission of complete credentials
before a decision is made can be a great hards r a foreign student. While
you need a complete file to admit a student,.you, pr bably should discourage
a foreign student on the basis of a partial filé if thefe is information in it tor s
doing so. For example. he may be applying for a rogram that may not be
offered or he may have rather mediocre grades when they are translated ihto
the American system. Otherwise. a- foreign student may go t¢ great relative
. N : ‘ .o ’
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expense and difticulty to submit GRE and TOEFEL scores. He may bc in a
femote location and go to a great deal of expense to submit such seores. 1
suggest that -you, use o prefiminary application system and also request, as
part.of that preliminary application system, information on how he is going
to finance his education. If it is your practice not to grant teaching assistant-
ships or other. kinds of financial aid to foreign students, you should, notify
him of that so that he does not come expecting financial aid.

For other information on foreign students admission-I suggest you con-
tact the National Association for Foreign Students Affairs in Washington.
They have recently published a report—it was published last year—on de-
partmental policies and practices in relation to graduate education of foreign

‘students. A big problem in examining foreign students’ credentials -is the

qullhllL’nC\ of degrees and grades. As an aid in these matters I suggest ‘the

AACRAO World Education Sum pubhshul by the American Council on
qumtmn

Fihally /1 call your attention to the rucnt dnnolmccmcnt on foreign cre-

dentials evfluation in the CGS newsletter. The National Liaison Committee,

on Foreifn Studcélts Admissions has announced assistance to institutions

with small numbe¥s of foreign students. The entire U1.S. is beiny covered-with, -

four credential evaluation projects. one in-the West, one in the Midwest.
Northeast. and in the South, and there is a brochure at the registration desk
where you can;pick up more information about this.
In closing, a graduaté deagin the latter ‘part of his first’ vear, which 1
3
assume probably most of you are in. may be chéerfully believing that he is
finally understanding and getting control of his job. But I assure you, as time

progresses and you flower among the thorns, your days will be filied with un- .

expected troubles and crises. A good graduate school is probably always in a
state of tension and flux, and a good graduate dean has unexpected problems
to confront each day. A fair dose of them, bhough'not too many, for {.am're-
minded of a story told. last spring in ‘San Diego by Dean Elder, of an
American ladv who while motoring through Greece saw the usual early eve-
ning outrage—the husband riding a donkey home and his wife dutifully

walking behind: Indignant, the fady stopped and sent over her ifiterpreter to,

- discuss the matter. The evey more indignant Greek wife angrll\ sent back a

niessgge to thc«Amcrtcan lady, " Hew would you like it if your husbdnd came

.

Acadev Standards 'and' Degree Requireinénts

" Ray mond F. McCoy

- .
a ¥ .

My approach to limjting this thraordlnarlrv broad SubjLCt is to tell you
th the partlcular graduate school in which all of my “deaning” has
been dbhe. That in itself is going to limit both- my subject and your concept of
what I. may know something about.

It is ari‘urban school’ otfermg ten master's programs. ln the traditional
disciplines. it offers six master’s programs—economics. -English. histary-

ik
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political science. psychology. mathematics and chemistry. In the newer and
more professional fields. it ofters the M.Ed.. the M.B.A.. a M:H.A.. and an
-M.S. in corrections program. It is still growing—enrolling nearly 3500 stu-

\_,&cnts this semester 1 a small university where the undergraduate student

ody numbers about 1750, o o
Enrollments in the four professional training programs diccount for 3200
students; the other six programs have 270. Of the total, nearly 3200 of the -
3500 are part-time graduate students. Many students come long distances

- each week to'us. For example, over 200 from the Columbus area drive the ex-

pressway 200 miles cach Safurday to-the campus. and another 270 are
“enrolled in Xavier graduate courses held on the Ohio Dominican campus in
Columbus. ‘ . : “
One thing I know about are part-time graduate students since 28 years
-ago nearly all of our prggrams were designed for that group of students. And
2?' suddenly part-time ggaduate students have, in theory at’least, become an
ademicall)\respe_ctable subject to.discuss openly before graduate deans. -
-Suddenly.some of us find'we have been all along where the action now is!
And suddenly we have something to be interested in at CGS meetings. It is.
‘less comfortable. In iﬁmi“z-. wam at the Fontainebleau CGS meeting: in
sSan Francisco, I walked. agd o‘;k in Sausalito; in New Orleans. there was the
Quarter. Here I may-have to neglect the reconStrugted Willinmisburg. For
suddenly, the climate of graduate education is changed, perhaps not because
of the foresight of the philosophers of graduate education byt because of a .

" ratiocinating hindsight forced by changing circumstances such as less funds

13

for comfortable activities and comfortable living: and studies of what college -
graduates may want; and awareness of what soctety wants and | support.

* Culminating a flood of recent publications dn graduate education, now
comes the report of the Panel on Alternate Approaches. Scholurship for
Sociery. which talks of “often rigid institutional requirements. . . become -
more {lexible to meet the needs of new groups of students; of every graduate
student being required to undertake discipline-related work outside the uni-
versity if he has not done so:'* and of "alternative standards of evaluatidn for -
graduate institutions not totally oriented to the standard of rescarch
emi .
_ Dr. John D. Millett, then Chancellor of the Ohio Board of Regents in
1971, in an address to the grgduate deans at the Midwest Conference on

Graduate Study and Researci} Moreshadowed the kinds of changes ahead +

when he asked the question he said had beeri ignored for 25 years: For whose
benetit do we seek graduate education—the student’s, society's, or the insti-
tution’s prestige? _ , . ,

I would suggest that from the answer to the question—for whom -
graduate, ¢ducation >—flows desirable new emphases on graduate education.

. Further, the answer seems to me to be in.order of priority. for the. student
-within a framework of society's needs and. problems, ‘and what is perhaps

really new, only incidentally for.the bengfit of institutional prestige.

Once this kind of answer is made, then standards of admission. reten-
tion, dismissal, selection. grading, etc. should all be made with a focus on the
‘'student. Let me suggest some specifics on the basis of experience with them,

1. Graduate prograrms must be designed for employed students who will
complete their programs in after-wogk classes. This means alerting faculty
hired to staffithese programs that their teaching loads will be heavily Satyt-
days and evenings, or.more extremely, Sundays.
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2. Because students are-emploved in the field. traditional criteria for
sdutmg, facalty have to beqnodﬂwd >xeellence in teaching. practical ex-
perience, innovative tuhmques ete. wi\l weigh heavily. More part-time, ex- -
perienced faculty,will be hired. -

3. Seminar essays, operational research pr0|ects praeticums, tield pro-
jects. and internships will replace most mgster’s theses when part- -time stu-
dents are envisioned.

4. Iaterest. motivation. e\perunCn and commitment 11 lmreasmgly
be \\uzhgd in admission proeedures. along with quality pmnt\@\uagu

The minimum criterion for admission to many programs is likely. to
be mere possession of the bddlelor s degree.

6. No quality point average ¢an rigidly be enforced. singg (at least in my
experience) God: alone knows for sure whether any given appmr admis-
sion with a low quality point average can or cannot sueceed. Provisional ad-
“missions must become common. By provisional admissjon 1 mean admitted”
provisional upon recuvmg no unsatistactory grade in any of his first fwo or
three graduate courges. Decision making in the dean’s office or depanmem

- chairman’s oftice is'hore. complicated and personat-if the focus 1s on the’
student who has some years of experience in the field. \

7. For part-time students.. administering the Graduate Record qulms
because of the formalities involved, may be impractical. The Miller. Analogies
Test.has some advantages: takes dbout an hour; can be administered indi-
vidually and graded 1mmed1atel\ to give input for the decision to admit or.not -
to admit.

8. For the newer programs -and more heterogenmus student body, a
evel grading of perfectly acceptable grades for graduate’ credit works
r than the traditional two grades (A & B). Part-timd students are not
nearly sd\well known by staff members as full-time gradyate students closely
in contact with fuli-time faculty members. Therefore more requests for
recommendations come in to the dean’sffice. A three point scale means that
at least one can be sure that if a gift grade is given, it is a C andrnot a B.-

9. Program design must be specific enough that guidance ¢an be
sapplied in t}; graduate dean’s office by-a larger staff than usual who are
d\dildblt Sat days evcmngs and durmg the day. They mUst be tamlhar

‘own OﬂlCC with about 3200 part- tlme graduate students. the Counsclmg u('
students is done by seven profesgional persons (the dean. associate dehn.
assistant dean. the director of the Graduate Business Program. the assistant
. . to him. and‘the Chairman. Départmem of Education. and the Professional’
Secretary of the school are all physmally tocated there foryavatlability to-stu-
'dents) all handling questions bsyond those of the capabllmes of the five sec-
' retary-clerks, ifthey drop in or teledmne
10. Onft acceptance'is given. registration procedures must be-as simple
- as possibleAwith heavy dependence on mail registrations. No questiofis asked
unless abfollitely necessary orfor the convenience of the office staff. "’
H./All graduate school rules and regulations must be examined to see
< whethef they conform with reasonableness. The test as to the reason why
+ Sguch eists can be made to seem sensibje to the mature studcnt who'is paying ,

xam is'to be held Wether to change. to aLEit. or take a W without
cjudice. . : - :
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In all oftuié—thc part-time studerlt, new programs for him., convcn'ent

scheduling, new standards. clarity and reasonableness of requirements and

; "'Emce s—athe deaderdfip of the graduate dean is necessary. Nothiry
1

ppens in graduate&chools without leadership. In pew gradiate schools and

. in newery programs. his leadership Job is easier—unimpaired by’ clogged

arteries, hoary traditions and vested interests. In older universities or more
fraditional programs, it is difficult ‘because he is impaired by clogged
arteries; hoary traditions, and powerful vested interests." .

But if redirected emphasis is to be given' to the student’s” needs
(especially part-time students) within the fifimework of socicty’s problems

- and needs. then vibrant skillful créative leadership by the graduate dean is

absolutely indispensable—from descgibing programs in forthright English to

skilled scheduling and to delicate pressuasing for committed faculty.
From this kind of leadership, a new kind of institutipnal prestige is the -

reward, not the monopoly-in-restraint of trade prestige of the evaluation of |

graduate programs with which we have'bgen regaled in the gast: or the down-
the-nose references to lgss prestigious pftitations of some Krmet CGS state-
ments—>but the—prestidy from the as where accountab¥ity is primarily

~

-owed—the students, the communityfleadership. the government, and private

institutions where passing the accoqintability tests means the future support
of graduate education. )

‘/ ’ R | I . k .
\ | | . \
. | 4 .
I
. ) .
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* Sam C. Webb

Qood afternoon I'm Sam Webb and as you can see from the program I
have breen elected to moderate this seSSlon the workshop for new deans frorf
Ph.D.- gmntmg institutions. '

' Some of .us were talking outside just before this session began and we
agreed that something new comes up practically r’ieq day in a graduate -
dean’s office, so there is always somethmg new to handie. If you are not a new

. dean and if you will stand by it's entirély possible you too will learn
i worthwhile fromythis session. - )
THis session is going to bé quite informal. The whole purpose of it is to
" - prqvide\an opportunity for new graduate deans to profit from the experiences
of seme &f our more experienced and distinguished deans who have been in
this kind,¢f work for quite a long time. We are going to have three short pres-, . = -
~.entations ind after the presentations are completed. we will throw the tloor
open for discussion and questions. }
_ The first presenter this afternoon is-Dean Herbert Rhodes. I am not
. going to give a long introduction of these.individuals because I think we can  , -
-use the time more advantageously imr questions and answers, but briefly.
Dean Rhades is by training an analytical chemist-and has had a Jbng and dis-
.- - tinguished association with the University of Arizona, as a studght, professor,
dean, and administrator. He has been graduate dean since 195%

. Im addition to performing his duties at the university, he'has been chair- .

- man of numerous committees on the regional and national level dealing with - -
graduate education and its many problems. Dean Rhodes is gomg to speak to
" ugonthe general topic of “Organization and Administration.”

¢
< - ..

. \ © Organization and Administration of the Gr.éduate School

-’ «

o "~ " Hetbert D.Rhodes' "
Perhaps the most immediate way'to confront the problem we face.in this = °
. discussion is to pose the question: ““How in the world can,you discuss the or- £~=
: gamzatlon and:admifisgration of graduate schools when i )
thing?"" 1f you thoose at random 100 different graduat Is, you will find
100 different organizational and administrative patteffns. True, you will find |
. ‘certam threads of: smilarity, partlcularly among in titutions of a srmllar :

Ar



sities that offer the Doctor of Philosophy degree presents one of the most in-+ " * .
triguing problems in the réalm of higher education. The position of the grad- .
uate gchool, whatever the university. defies brief detinition. A most revealing '
statement is that in no two institutions does the graduate school occupy the
same position and have the same functions: [t may not be much more than a
registrar’s office, or. again. it may be denoted by an impressive building. In
-one or, two instances, it has no more existgnce than a group of faculty with
theif students whose joint interests are made a matter of record in a place | .
ymenee. on recommendation of ithe taculty, diplomas are issued at
. appropriate intervals.“At the othier extreme, its deanfayv serve.on budget.
appointments and promotions, an@-other administrative committees. rank
. other deans in the hierarchy. and attghd trustees mectings. Each university
has a history that places its graduate §¢hool in the unigue position it holds.
There is no uniformity.” i e : o
The great variety'in graduate school organization is due largely to the
odd histortcal development which adapted the German system of specializa- o
tion and research institutes to the alrcady existing Amerjeun universities
modeled on the English system and consisting of g nu@/ﬁf independent
schools of medicine, law, theology. letters. etc. But with vo \ little thought to
organjzation and management. the graduate school was simgly put on top, as
it were, of the pre-existing schools (each with its own organizatian. faculty,
budget. and curriculum), but with ng faculty of its own, no budget. no cur-
. riculum, no courses: [n contrast t schools and colleges. the grad- .
v uate.school has no disciplinary nal, identity. Its distinguishing -

characteristic is that of level, the ma fits stddentgfeir degree of ad-
vifncement. specialization, and sophisticftion in campur{t‘i\g&qurmw fields
of*endeavor, g ' ‘ . , . . .
Originally the graduate school was a grad uate school of liberal arts and
a number of these remain today, Butas the university ha® extended advanced
-~ work into ficlds. beyond the liberal arts.. there have developed graduate
- schools of business. graduate. schools ‘of education.  and a variety of others, f
Programs in these school$ are the respeonsibilitv,of the dean ofh!ﬁ{c.\%he“ oot
dean of edycation, rather than the gradate dean. The developmeént.ot“the '
professionalNdoctorate has léd to the situation in 4 number of institutions
where the [\)\t%\r/of Philosophy in education may be administered- through.
the graduate school while the Doctor of Education is admristcrcd- through\
, the school of education: The same, schizophrenic approa¢ remains at the
- o master’s leveR.On the other hand. the iack of uniformity which this inevitably
t invalyes' has "been substantially geduced by many institutions that have
. .assigned the responsibility for. all graduate work. both prot'cssyitlr}d,a’ﬁd
scholarly. to a single graduate school. Even in these instances. howdfor. the
protessional doctorates in law and the medical ficlds (such as medieine. den-
tistry. veterinary medicine, and a few others) remain the responsibilities of
the appropriate professional schools. For this, the graduate deans-¢an be *
‘thankful. The variety and intensity of théir heidaches are quite adequate
: :\wit_hout the additignal complications of%the professional doctorates. in the :
health sciences. ' : S
~ Sowhat do you do when taced with such a smorgasboard of infinite va- .
ricty? The best answer would appear to be that.you take from it whag scems
o~ to fit best and ‘what'vou can make work in vour own particular institution S
- “with your own particular problems. Of course. a great many: decisions have
alreagly been mz:c}c for you by your predecessors. And mxﬁg bt:%tx_éSC'dccisionfl'
T e,

-
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7" to a_departmepnt or other teaching unit which is part- of another college or’

"y

ey,

~ .
were dictated by the nature of your institution. How well your system works
will depend greatly on your president and how well he supports thce graduate
program.as well as'the traditions of your institution and the basic orientation
ofit§ faculty:. - = ‘ : : o . ) .

- “In pondering the question of organization. one is gaevitably. led to in-
quire: Just what is the basic function and-responsibility th graduate dean
anyrayddn a broad sense. it scems to me that the ansWer i very simple:

ndmyely. that the primary objective of the graduate dean should be exactlythe:

same as the primary objective of every other administrator in’the institution: -
p y A :

to keep the teachers teaching! the researchers researching, and the students
studying to the highest degree of effectiveness practicable. To do this. you

may spend a great deal of time on routine matters but hopefully you will also

be able to exert a degree of leadership that will continually urge your col-

leagues, ‘both administrative and tcacgi r

academic or professional excellence. ; ,
But. within suth a mixed up context, how do you get a handle on a dis-

cussion of organization and administration? It seems to me that in the few

~

ng. to continued or higher levels.of

«

minutes, available we might best consider briefly (aJ the relationshipr of the °

graddate dean to the faculty, both teaching and research, (b) the relationship

of the graduate dean to the students. and (c) the relationship of the graduate

dean to the president and other administrators With this in mind. I thought
I would read once more an essay by Roy Nichois published some seven or
eight years ago. The paragraph I quoted initially is tHe opening paragraph of
Dean Nichols' essay and 1.was pleased to discover again that this paper is
organized rather aJong-the lines I have just suggested. 1 commend it to you as
worthwhile rggding. And it you are not familiar with the collection of essays
entitled CWM{QVEJHAC(UI:&H{.‘T()(Il{\'. edited by Everett Walters and published
by the Amgrican Council on-Education in 19651 suggest the eritire collection
tf)‘y()u as my‘ww_l?_lc. 7 ’
Relation'# the Faculty, the Teaching Function :

While we cannot truly separate the teaching and research functions of

- the faculty, it may be convenient to do sb for the purposes of d&cussion. Very
_few of the graduate faculty only teach: a few more may do only research. but
most do both. Almost ‘all of the graduate dean's faculty are formally attached

~35chool under the direction pf another dean. This is where the'real control lies.
. The departmental bugget is controlled by the gther dean and the individual
_faculty member quite properly feels that his welfare is more closely associgted
#"with, or determined entirety by, the dean of his college. The graduate dean
_may or may not be involved. In many instancesshe is consulted and Mitevice
is sought régarding initial employment. promotion and tenure and the like.
‘but this is frequently merely a matter of tradition or perhaps Jp,ly suffer-
‘ance on the part of the other administrator. While it is a tremendous blpssing
‘to be free of the budgetary and other fiscal problems faced by other acadlemic

as well and the lack of fistal.control puts
- disadvantage: R A P T :
'’ An importan} question we all face is: Just.who cemprises the. graduate

faculty? It seems clear that dectoral stidents should bt advised, directed.

. Y

" . and taught only by those who possess a high. degree of qualification usually
demonstrated by their-own doctoral degrees and/or published research or .

.
' ‘ -
'

, , 4 133‘ R
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" deanis. it-is nevertheless true that fisegl-control.extends itself to ather control -
most graduate'deans at a distinct

-~
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other evidence of scholarly or pgdfessionatereative accomplishment. And. the

" same principles should obtain*at the, master’s level although perhaps ot
- necessarily to as high a dgree: Many institutions maintain a formally orgi-

-]

\

.

nizet graduate faculty t& which eleétion or selection depends upon the indi-

vidual's perceived qualifications and general peer approval. Frequetitly sev-

eral different Jevels or classes are rgeognized so that some may teach or dircet

the workof master's candigates bat nstdoctoral students. ete. In many ways
‘such’an organization makés for a ponderous operation and introduces other
disadvantages which a number of institutions avoid by toreghing the formal
selection procedure. It is important, however, in ahy case $hat only highly
qualified membess—of seniQr faculty be permitted to teach and direct
graduate studegfts and otherwise take art in the administration of the grad-
uate program. Althoughe both approaches to defining a graduate taculty have
-their advantagdes and disadvantages. the graduate dean should play an
important role \n monitoring the graduati&'\culty makeup. v .

In theimore formally organized graddate schools. the graduate faculty
may meet from time to time and establish polieviand; pracedure in the same
way that these things are done by the faculty of the undergraduate colleges.
As institutions grow in size. however, meetings_of large groups (which are
usually very poorly attend?d anyway) become more difticulf of operation and
much of the policy making function of the graduate faculty may be delegated
to an exceutive committee or graduate council. Council members are usually

.

elected but ope of the dangers of an eleetive system is that individual °

- members may consider they have a direet responsibility to their constituents
regardless of what the larger view may seem to indicate as being better tor the
institution as.a whole. In matters of this sort, the personality and leadership
of the graduate dean may be a particularly important factor in maintaining a
smoothly operating program of high quality. ' '

Regardless of the form;

organizagion of the graduate taculty, it .seems

elear that the major ¢ oRgratluate programs, specific degree require-

ments:rand the like should remai

university. On the other hand, wit 1

wt reasgnably well toordinited mifimum
requirsments” and regulations, : opergflon of any size can degenerate
quickly to an anarchistic shambles, can and his executive eommittee or
council should probably exercise a fair degree of control or command over
the direetion taken by the graduate program and the policies of the graduate
school. But it is most important that the faculty have aceess to_appropriate
mechanisms for establishing or moditying basic policy so that the graduate
program is really the.program of the taculty and nof that of a few adminis-
trators, . = - :

Relation to the Faculty, the Resegrch Funcilon .

. Everything mentioned above a pliesiio the research faculty as well.
whether they also teach or limit thcmﬁ{l)ycs"ikwrcscurch; In, addition, however,
‘there is another factor that enters the picture! that {5 the matter of research
. tundihg. Even though the heyday of casy money through resdgreh grants and
contracts may have passed. the extracurrigular fimiding of reYearch by gov-
,ernment agencies and foundations remiains ahig business i most-institu-
S tions, e L '
" #Sinee tacuMy research is inextricably associated with graduate teaching
And dissertation preparation, it was only natural that the institutional admin-
istration, of‘rescarch grants and contracts be made a responsibility ot the

with the faculty, After all. the taculty ivthe;

2

-
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graduate dean’s otfice. This office’ frequently bears the major responsibility. .
ot Lhcckmg pmposa;)s for institutional commitment, providing assistance to.

" investigators in the preparation of proposals, and acting as a central deposi-

tory of information regarding soufcks of financial support.

In addition to his function as a coordinator of grants and umtracts the
.graduate dean frequently has the responsibility of allocdting’ institutional
funds to individual departments or faculty in support of rcscarchg)‘lh this
effort, he may be advnsed ot\dssisted by a research committee of the graduate

. faculty.

-

Althnugh his control of research funds gives him some degree of control
over individual faculty that he otherwise would not have, he is well advised to
be certain.that the distribution of rescarch assistarice is made in terms of the

- scholarly, scientific, or professional merit of the programs involved. If he
manipulates research funding in such a way as to use it as a political.tool, he

can.soon lose the respectof his faculty-wollcagues. and seriously ddmagc what
otherwise might havc been a research program.of high quality. SRERY

, Relatidn to Students
Tm graduate student is most closely associated with the t4culty of his
major department, particularly his advisory tommittee and his thesis or dis-
sertation director. This is as it shquld bei-but there are a few matters; fre-

quently of a rathef routine naté¥eé, which are bcst handled for all dt,part—

ments through the dean’s oﬁlcé (1 g
Although “the several departments should very, likely have the major
responsibility-in making 4dﬁnss|0ns decisions, final action on all applications

" should probably be taken in the dean’s office in order to insure reasonable

_ufiiformity in the application of institutional policies. if nothing clse. It is
llkdy that the deanggadmissions officer. will seldom differ, with recommenda-
" tions submitted, ‘Partments that approach the admfssmns prablen in.a,
conscientiotis manner: Much of the function of the admissions officer and his

* staft will be purely clerical but the offictal admissions dccxsmn should remain®

within the dean’s office.
- Mth&ugh the records,of students’ progress through their graduate pro-
grams @ay sometimes be ke x entirely within their departments. it is
* probably wise for such offjcial rg ords to be kept in the dean’s office. Therein
lic the records of various cducatmnal credentrals. examination and test
-scores, reports of Successful negotiation of examinations (or sometimes the
failure thereof), records of performanee on language examifiations and other
reé requirements; and finally the fnal examination and- dissertation de-
fonse for the doctoral student. These and other matters important to the stu-
“dent's progress should be coordinated by the dean's office so that he can
chnmally certify to the registrar that a student has completed all of his re-
quirements and should be awarded his degree.

The dean frequently plays a cenfral role in the award of financial assis- -«

. tance. Although not invariably the case. he or his associates (usually with the
advice of a faculty committee) commonly have the responsibility of assigning
.institutional scholarshipsand fellowships to both new applicants and con-
“tinuing students. The matter of equitable distribution of financial assistance
among the several departments becomes particularly, lrﬁportant if-connec~
tion with the institutional admmmtratmn of extracurricular.funds coming
from the foundations and gpv ent agencies. Although the need for such®
judgment has diminished co p :d to a few years ago. the NDEA Title 1V,

i
]
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NASA and NSF programs otter outstanding examples of the necessity tor an
impartial agency to distribute-funding in such away as to best support 4he
most deserving graduate programs and make awards to the niost deserving
students within those programs. This requires a close degree of cooperation
between the dean’s office and the several departments concerned. .
The budget*for institutionally funded graduate assistantships. both °

teaching and rescarch: may lig. within the dean's bffice and he Miay have the
prerogative and responsibility of distributing assistantships to the several de-

-partments. On the ather hand. teaching assistantships are provided so that

the departments can discharge their teaching responsibilities. Since this un-
dergraduaté responsibility is not a concern of the graduate dean. teaching

“assistantships are commonly included in the departmental budget or in the

budget of the appropriate college dean. But the awards are made to graduate
students and the service responsibilities of these students have some’bearing:
on the nature and magnitude of the academic load tor which they enroll. For

:these and other reasons, the graduate dean must-be involved in not only the

record keeping but also the approval ‘or disapproval of proposed appoint-

ments of specific individuals, . - ' ‘
in a graduate school of considerable size cach day brings a steady

stream of students into the dean’s office. Someone always needs help. or ad-

vice, or perhaps simply encouragement. There are sometimes bitter com-

plaints against the faculty, And sometimes bitter complaints by the taculty

“dgainst the student. Probably the least pleasant of all'of the gradiate dean’s

responsibilities is that of acting as referee in a dispute between a student and
a member of the faculty. One is usually inclined to support the.faculty and,
indeed. it usually works out that there is more logic and justice on the
instructor’s side than on the student's. But this is not invariably the case.
And as long as faculty members are human beings with their own emotions
and prejudices. there will be cases of unfairness and discrimination against
students-and wrongs which. should be righted. And even if the student is

“wrong. he deserves a thoughtful consideration of his complaint and a sympa-

“toordinator if nothing «

thetic explanation of the faeulty's or the institution's requircnmient.

New Functions as Society and Institutions Change

Betore considering the relationship of the graduate dean to othér admin-
istrators. it might be well to recognize the ever<hanging context withtin which
he operates. Many of his problems are old. frequently much older than he is.
It is an interesting exercise to go back and read sonte of the reports of dis-
cussions of graduate problems in the 1890s. Every once in a while you will rih
across one that is still being debated today. On the other hand, the graduate
dean must expeet hig administration to change with the timies, sometimes
radically within-a short period.»We have mentioned Briefly the administra-
tion or coordination of research grants and contracts. Twenty vears dgo this
was practically unknown. In recent years the tremendous increase in post-
doctoral appointments.has rajsed problgsae of conern to, many graduate
deans. The question of intcrdisci_plinury}rograms at the graduate level be-
comes one with which the graduate dean must assdeiate himself closely as a

New problems and eghergipg concerns could form the basis fowan ex-
tended discussipn. Suftig€lit to kay here thAt you will-probably run into a fewe
during your tent owever briet, that neither you nor anyone clse can riow
anticipate.

. .. 4/1() .
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Relationship to the President {Chancellor, Provost) and Other Administrators

_The relationship of the graduate déan to other deans and ‘academic ad-
ministrators is probably the gréatast puzzle of all. Although 1 should like to
reveal to you some hitherto undisclosed wisdom and give you some sound and
usétul advice, the fact is that by this time you can very likely anticipate the
general nature of the remarks-1 am about to-make. Whether the graduate
dean is responsible directly to the chiet administrative officer of his institu-

“tion or indirectly through a vice president or vice chaneellor or vice provost,

the fact is that his influence and ability to get things ddke will depend very
largely on the president’s confidence in him and the degree to which he is
pereeived to support the graduate program. If it is.clear that the president is

“a strong supporter of graduate work and research. his dean can exert a con-

siderable degree of influence on institutional poligies and attitudes that may
not directly be his responsibility but may stll atfect the graduate progranr. If
the president is perceived to have no great enthusiasm for the graduate pro- ©
gram and to accept it merely as a necessary appendage to what he considers
the major mission of the institution. a sincere and energetic graduate dean
may lead such alife of ftustration that he would be better off not to have ac-

cepted his apppintment in the ftirst place. ’

In a gre€t many matters, the dean will deal directly with the taculty or
with approprNt¢ department heads rather than going t h the office of
-the aca an of the school or college in which those departments are

administratively located. To work only through the deans of the undergrad-
ude colleges would introduce a degree of insulation from the real world that
could reduce his ctfectiveness substantially. On the other hand., it is clearly
important that the other deans be kept informed regarding any transactions

‘between the graduate dean and their departments that have a substantial

effect on'the programs of those departments. A graduate dean who gets him-
self seriously at cross purposes with the dean of an undergraduate college
could find himself blocked-in a great many ways by the dean who controls the
budget. Furthermore. the graduate dean will frequently tind it helpful to
have the active support of one or more additional academic deans in @ cam-
paign to introedice new policies or procedures or to reinforee and continue
old ones. . C
" Does this miean that the graduate dean can operate only at the sutigr-
ance of all other dearfs and administrators? Not at all. After all, they dre
really all in the same business and cooperation should come readily. 1t does
mean. however. that he frequently has to depend more on logic. reason, and
persuasion than some of his other decanal colleagues. A great deal of what he
can aecomplish will\depend upon his own good commorr sense and the force
of his personality. In a major campaign. he may have to recruit support by
logical persuasion rather than being able to conscript it. . -
Some years ago one of our colleagues remarked that his cxpc)\'g.‘}nce in

‘the business had led him to concludg that the successful graduate dedn soon

learns to operate, as demanded by the immediate occasion, on.one of\three

levels: that of cunning, low cunning, or downright chicanery. Althougi\this

comment was a bit on the hyperbolic side. it may be worth thinking abouts
. - .. y Lt .
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: - 4. What kind of student does a given department desire in terms. of back-

N\

< - tions: , . : . N .
“What kind of a product do you anticipate as a result of graduate educa-

/

Tyl
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Becruitmemmﬂ Admission of Graduate Students

o Carroll L. Miller

The Panel -on Alt@rj’qtg"Approaéhes to. Graduate Education consid-
eged the issues relating to the recruitment and admission of graduate stu:
ts and it§ position has beern discussed earlier in this annual meeting.
ans of graduate schools must assume leadership roles in policy formyla-
tion and change in their jnstitutions. This responsibility demands attention
to the foci and objectives of programs in graduate education and approaﬁ?és
to their \mplementation. Moreover, recognition of the diversity of graduate
programs is needed or rather a sensitivity to.the unique features of graduate

programs in certain institutions is basic to a realistic approach to admissions N

“and recrlitment. Specifically, a graduate school must consider several ques-
. i )». S . el

.tional experiencés? ,
Given programs that will develop the desirable kind of individual (re-
searcher, teacher) and the atmosphere condiicive to learning, what kind of a
* student should be admitted to the programs—one who should hyve a reason-
able chance of success? . o '

% .
A consideration of recruitment and admissions permits us to focus on a .

group of students who are not too different from other students —the inter-
national student. - . :

_ : Recruitment
- Consider the following questions:
1. Do you wish foreign students,.if so, why? Do you wish ethnics or minori-
ffes? DoYou wish to recruit anystudent?
g/ Is this po¥ition accepted by the faculty? N - .
. What deflartments are open to international students? i.e. What depart-

ments wish to accept international students?

\"_ ground, knowledge, abilities, skills, attitudes, motives?

S.. What experiences have you had with international students®

6. What financial aid can you offer? What is the atmosphere on your cam- |

* pus? What is the housing situation for international students at the grad-
uate level? For all students? : ‘

Having decided on.the godls of the departments and the kinds of gréd-

.uate students desired, questions in reference to recruitment and admissions
are posed. : !

What are some effective approaches to the recruitment of international
students? National students? What criteria should be adopted for the admis-
sion of foreign studénts? American students? What procedures should be
used to implement effectively the admissions policies?

An institution has decided that it wishes to attract graduate students .,
from di_verase. backgroungds. Having had' Kttle or no experience with’students- -

~

from certatn’ schools, how do we approach rscruiting? Fof‘international stu-

dents, recommended ‘tontacts are the Instindte of International. Education; .

AID offices, Americag consulates, personal contact and certainly the office

of the American Association of Collegiate Registrars and Admissions
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Officers. The latter organizati
publication of World Educutio
Students in -Educational Institi

n is making a signiticant mntrlhut-mn in its
Series Guides to the A cadémic Placement of
i ions. The placement guides should be used

* with bulletips on foreign education published by the &J.S. Office of Educa-

tion. Compdratnc Education Division. You whould also use,matertals from
the National Association of” Foreign Student Aftairs. Have copies of vour.
catalogues afr~admissions bulletins distributedfto populations in which you

arcinterested. . ,

For American students. a sxmx]ar approach is requirpd. l\no“ colleges
and universitics. khow faculty ahd staft and use alumni ar(d friends. Visit in-
stitutions. interview. use teams of staffand graduate studénts especially.
students from the area-being visited and/or preferably inthe fields tfor which.: -
you are recruiting. Approach the consideration of students from non- &
tragitional-programs. with an open mind. Graduates of programs of the Uni-
versity Without Walls; schools which have different grading patterns or no
grades. pass-fail. descriptive records: institutions which offer generat courses
or external)degrees should bg provided opportunities for admission just as
those who { msh the regular co]]cge programs )\nh usual grading systems.

-

Admissions ‘

Recruitment and admissions should be aspects of the same proccss or
should repesent continuity in the consideration of a student for a graduate
program. Again. rely®on admissions officers and your admissions committee
tor materials. Have periodic and regular briefings of interested taculty and’
admissionis committees by admissions officers. Review the reading 9t tran-
scripts. the significance of letters of recommiendation and the megning of-
GRE scores. The graduate dean rhust know the policies dnd thc procedures
but should not be expected to handle the minutiae.

Reference has been made to the use of _placement guides for

verseas or

international students. Such guides provide recommendations forplacement
as well as the list of documents that U.S. admissions offices should guest.

For example, the Guide fprthe Hungariun Pe nph s Republic, p blished

in 1972 recommends:

Graduates of the Regular Universities (Tudo
mapveeyetent) who received the Abszolutor-
ium Certificate. programs vary from 4 o 3
years. :

Graduates ot Polvtechnical Universities
(Muszaki Egvetem ) who received lhc\En_\:L
neering Diploma (Mernoki Oklevel): S vear
prqeram. o a

Geattuates of Polviechnical Universities who
completed studies in Economies and received
the Engineer-Economist Diploma  (Menok-
Kozgazdasagi Oklevel); Engineering diploma
and four semester correspondence course.

39

May consider students for graduate admis-
sion; the Tevel of placement should be deter-
mined by the length of time required for the
program and the relation of the work ¢om-
pleted to the proposed ficld of study.
.

M eonsider student (9 graduate admission
in the ficld of concentration for the Hungarian
Engincering Diplofa. the levet of pl.lumtm
shodld be determined by the ULS. igstitution’s
pullu governing a five vear foreign engineer- T
ing degree. f . Coa
May give student the same considerations as
graduates of the Hungartan polytechnical upi-
versities and mav also consider eredit in the
department of Economics on- a course by

- course hasis, - . o
- . DR P
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- Graduates of Agronomic Universities {Agrar- May consider student for graduate admission
. tudomanyi Egyetem) and Colleges (Agrartu-  in the same field of specialization; the level Bf

domanyi Foiskola) who received the diploma:  placement and possible deficiencies shpuld be
the program varies with the-institution from determined by the department concerned.
4210 Syems. . ’ s ' )

) : y
The documents U.S: admissions offi hould request for appli{‘:ants

frdbm Hungary applying to graduate schools are: (1) secondary school certifi-

cate; (2) university record book which shows the major department and area
. of study, the type of

_attendance (day or evening); the subjects taken for each’
semester. the hourssper week jn theory and practice;-the results of required
examinations: the resultS of the comprehensive examinations, and the unj-'

ies in these areas. ,
The U.S. Office of Education moreover, has an updated list of its publi-
-cations (May 31. 1973) which should prove helpful in providing a background

- for the evaluation of educational credentials of foreign countries. Write to the .
- U.S. Department of Health, Edftcation, and Welfare. Office of "Education,

Institute of International Stiidies, Washington,' D.C. 20202 for its Publica-
tion on- Comparative Education, Current List, May 1973. Some of the earlier
publications in the World Education series to which reference was made

" earlier include descriptions bf the country, and the educational structure.

The services and contributions of the. Intepnational Education Activities
Group of AACRAO to evaluation of foreifcredentials are immeasurable.
(AACRAO publications may be obtained trom the. American Association of -
Collegiate Registrars and "Admissions Officers. One Dupont Circle, Suite
430. Washington. D.C. 20036). B , '

. Another agency that has played a rolé in the development of the mater-
ials for the evaluation of internatjpnal students records is the Council on
Evaluation of Foreign Student Cred‘gntials. The Council is composed of eight’
memper organizations: ° o : P .

American Assotiation of Collegiate Registrars and Admissions Officers

merican Association of-Junior Colleges o
ssociation of American Colleges
Agsociation of Graduate Schools * }
llege Entrance Examination Board

Council'of Graduate Schools in the United States

~Institute of International Education, and

National Association for Foreign Student Aflgirs
In addition, there are five observer organizations whose representatives par-
ticipate in the delipgrations: The American Council on Education; U.S. De-
partment of Stdfe, Agency for Internaticmal Development; U.S. Department
of State, Bureau of Cultural Affairs; U.S. Qffice of Education, Comparative
Education Branch, Institute of International Studies; and University of the
State of New York, State Education Department. : . . .

The applications for admission of graduates of. U.S. institutions should
be reviewed individually. Knowledge of the college from which the student is
a graduate. and information concerning the stremgth of the program from
which he graduated as a major or concentration are eggential. Careful atten-
tion should be directed to applicants from ethnic/minority groups and
colleges where students are primarily from these segments of the population.

The important considerations, then, in recruitment and admissigns re-

-

.

T .l‘ate to the individugl student, the graduate sthool and the designated depart-

8 "

.

e

_ mersity leaving certificate: and[(3) the 'di?l__om‘a certificate in the fietd of Engi- *
P vneerinﬁand Science if the applicant app '

-
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mental program. The proper meshing of these elements will contribute to
» more effective graduate education «from both' the point of view of the
consumer, the people. and that.of the producer —the university. ‘

: ‘ c .
'Academic Standards and Degrge Requirements -

‘

W * ‘Robert F. Kruh

One of the re&son"?we assemble ina éroup' like this is because of the fact

that there is hardly any formal preparation that any of us have gone through - -

in order to be in-the positions we now hold. In fact. I guess the usual dictum
is that you probably would not want to appoint anyone as a graduate dean
_who had formal preparation for the job. That is both a criticism and an ob-
servation which we have to live with. And so, if we are trying to gover some of
the considerations which deans deal with, then we may view this session as
on-the-job training which we all go through. : : ‘
I shall make some informal comments about\standards and degree re-
quirements. Evidence of high standards. in a way. } somewhat like pornog-
raphy; we can't define it but we know it when we see it. This is not a talk
about what high standards should be. because.they will differ among institu-
tions. relying heavily upon the intuition that.each of ug brings to our own aca-
demic careers.’] will ry to give 4 few philosophical comments that set a con-
text for working within this very important area, and 1 feel that, aside from
{the many activities that a graduate office might undertake—and these have
been mentioned #& length—the maintenance of a high level of academic per-
formance and research accomplishment is a fundamental responsibility of
the graduate school and the graduate office. =~ - : .
1 would maintain at the outset that a graduate faculty is a corporate
body that is more than the sum of individual faculty members or the sum of
several departments, that it does bear a total and common responsibility for -
maintaining an intellectual climate and approgriate professional and disci-
plinary standards. The reason I make a point of that is that at times-it is very
easy for various faculty members-to say, **Well, 1 don’t pretend to tell civil en-
gineers how to do their work,” with the clear implication that I, a chemist,
shouldsbe left alone to do what I wish with my students. To a great extent that
should be true, but, although we must depend on the chemist to know what
good chemistry is;y we do not operate graduate programs in a vacuum. There
are mahy students and many faculty members involved and we have to
approach responsibilities in a consistent ay that will maintain equity and
fairndys in the common undertakings of the Jnstitution, .
= JThere is a hierarchy in-which these rgsponsibilities do become divided
. and”more finely specialized. Of course tg(e) tst. level. which I have just
. - mentioned. is the graduate faculty. The graduate aculty bears the full corpo-
rate responsibility for the graduate programs. After all. it is the institution
_ that awards the degree in the name of the graduate faculty. The degree might
be in civil engineering, history, or institutional marfagement, but*the institu-
tion and the graduate faculty set such broad parameters as residence re uire-
ments, language requirements, loads that students might take, and so forth, .
At the departmental or disciplinary level, the faculty formulates a core pro-

. gram that is appropriate. Theéy agree upon the procedures features of the
academic program which will best serve the development of s dyﬁts in that

. 41 ' : -
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discipline. At the finest structural level comes the ‘supervisory committee,
who. withih the limits defined by the’graduate taculty and the departmental
faculty, tailor a program that will best serve the students’ needs and
objectives consistent with these other boundary conditions:*Each one of
them, then,has a,role to play in developing and implementing the expecta-

“tiong which characterizé 'graduate programs ot high quality.

. The dean’s short-term responsibility involves the interpretation of poli-
ces in individual cases so as to bring about censistency and equity in dealing

" with disparate programs. It is impossible for the dean to police all of the

workings of individual programs or faculty members, for the maintenance of
quality is not brought about by rules and structures but by the selection’ of
able faculty members and students who a given the means to do good work.
Itis. this latter™ong-term responsibility whiththe dean can and should exer-

cise’to create the graduate institution which is emulated in American higher

education. F
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grams leading to the.Ph.D.
~stitutions of large size and

1 S B ' o ' m

Biomedical S_ci:_enc'es_Wo‘rkshop. ‘

Wédnesday, December 12, 1973, 2:00 p.m.

) Chairman: William H. Macmillan, University of Vermont -
Lionel M. Bernstein, U.S. Department of Health, Education, and
- TR Welfare ' :
Ronald W. Estabrook, University of Texas, Southwestern Medical -
AN . * - “School at Dallas : '
U ‘3 S ) "William H.- Macmillan

I would like to start out with a few.introductory comments to set the’
scene- for this Mfternoon. It occurred to me that there are among us today
some people wh§ may not be familiar with the Council of Graduate Schools,
so I would like to\take a moment to briefly outline the history of the ofganiza-
tion. ) '

In the first half of this centuryggraduate education, particularly preo-
ere concentrated in g fairly small number of in-
a prestigious nature. In the post-World War 1l
era graduate education be¢ame an increasingly important factor .on' the
national scene, and more“anid more colleges and universities were becoming

_involved in graduate educdtion. At th\at time there were several small

regional associations which addressed themselves to graduate education and
its problems. Perhaps the most influential group was the Assotiation of
Graduate Schools within the Association of American Universities. T}E,s
organization, recognizing the changing pattern of graduate education in the

United States, spearheaded the establishment of a unified organization *
\

which would represent graduate education to a broad sector of education, to.
governmental agencies, to fourdgtions, and to the public. Thus, in March
1961 the Council of Graduate Schools was established. The original member-
ship included a hundred institutions and in the last thirteen years representa-
tion has grown to 311. ‘ . - .

. The Council of Graduate Schools represents essentially all institutions
which offer graduate degrees except for some which are involved strictly in
professional degree programs, The purpose of CGS is stated very succintly in
the constitution established in 1961 which reads in part as follows:

**Its purposc is the improvement and advancement of graduate education, The purview
the Council includes all matters germane to this purpose. The Council shall act to ob(a
the needs, ascertan best nruu[xﬁ and procedures, and render assistance as indicateq.
shall provide a forum for the &nsideration of problems and solutions and in mcchr

~ conferences. and publicationsNall define needs and seek'means of satisfving them/in the
" best ingerests of graduate educaNon throughout the country. In this fun:}(?. the

‘may aét in accordancd with the heeds of the times and particular situatins to dissemi-
natg to the public, to institutioph. to foundations, government. and othér groups W
interests or support is deemed ff concern, information relating to the needs of graftuate
cducation and the best mannerjof satisfving them.™
There may be some of you among us who wonder what a graduate flean’s .
responsibility is, and if you asked us to define .a graduate dean’s responsi-
bility. it would vary with each oneof us. Howeverajf we %10 back a few years in
history and listen to what Logan Wilson said in 1962 when he was President
of th¢ American Council on Education—he said that he looked with awe

“~
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o .ships, NASA and NSF traineeships.. And

upon graduate deans because of their influence as impresarios of scien§e and
scholarship in the modern univergf¢® He commented that. despite th\fact

that he heard frequent complaintd dbout the lack of direct authority, thalwe
all have. he felt that the administrative roles of graduate deans were envigble.

- He said. who else in the academic scene can look down to the faculty/past

other deans. back to the president. and if so inclined say. nothing to the

alumni or to the public at large. So. in spite of our difficult positions. there -
~ are certain advantages to our responsibilities. :

If the primary responsibility which graduate deans and the Council hawe
assumed is the pursuit of academic excellence. and recognizing that there is
no substitute. therefore. ‘quality control” is the password for CGS. :

We are here this afternoon because of an expressed interest on the part

~of several deans relative ‘to the rapidly changing environment for doctoral

studies in the basic medical sciences in a medical school ‘environment. and-
the express concern for the fact that many of the basic medical sflence de-’
partments are now finding themselves to be stepchildren of the medical
school and stepchildren of theguniversity..During the sixties. the basic science
departments were well funded. They were well respected. and productive in
terms of Ph.D..output and in terms of research activities, - - | N '
During the shrinking of federal support for basic sciences and deempha-
sis in this area. there has been very serious impact upon the direction. devel-
opment. and perhaps upon the quality control of graduate programs in many
of these departments. Medical school deans are tinding these departments to
be an-awesome expgnse. and if the medical schools are to fund basic science
departments, many deans feel that it is their responsibility to do so only to the
level necessary for the education of medical students. Medical deans are
tearful of the cost of graduate education programs which they argN\pei
asked to support. ‘ " ;
The federal government Has appeared to hate assumed. the pasition )
selection of future, faculty for thesedepartments and.of resedteh investigtors
in these areas is not among.its areas of high prrity. The period of the {ixties
furthermade the position of the basic science departmenits difficult as faculty .
members themselves felt a greater responsibility to the various funding agen-
cies than-to their universities. During this period it was de rigeur to express
greater interest in the importance of research than in the importance of the
educational process. ) ' - -

Times have changed drastically: Eightecn‘m'onths ago graduate schools ..

were writhing over the demise of the NIH training grant prograni¢. They were
experiencing withdrawal syndromes resulting from the loss of NDEA fellow-
aduate schools are still trving to

adjustgo their new miilicn intérieur. . :
In a discussion of graduate progra ithin the basic sciences we mus{?
calize.that we are not simply dealing wiph graduate students in a program
eading to the Ph.D. in an uncomplicafed university environment, but we
must realize that we are dealing with departments in a medical school. ine

health educational environments. with all the complications of a hospital in-

volvement. plus the wide responsibilitiks being forced upon uni\{ergil;_ips-
today. Today’s faculty members. withid thabasic sciences. are being called
upon. to participate more outsidesf theirfow areas than they have in the
past. Thgy are belpg asKed to tegh. of all things™at the undergraduate level.
and this to many pedple in basj€ science departments is quite a change.
interests today arefiot parochial but are of concern in the broad
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. ..-context of the dniversity development. ‘When one looks to the tuture t\br u(/ b
. ““Sights relative to the status'of any aspect of higher educagfon one generally |

it becaNg increasingly evident that the office that we should contact was that
of Dr. #enry Simmans. Deputy Assistant Secretary of Health. We contacted
» Dr. Simmons’ office. andyds we see in the program, had initially thought that
Dr.. Simmons would be‘with,us today. but he has been called out of the
country :ind we are to have Dr. Lionel Bernstein of Dr. Simmons’ office ith
us this afternoon. - Y ' :
Dr. Bernstein received his M.D. and his Ph.D. from the University| of
[linois. He was Chiet of Medical Seryices at a Veterans’ Administration Hos-
pital associated with the aniversity where he served also as protessor of medi-
.\ﬁcine. He was later,director of research for the Veterans’ Administration and -
associate directar of the National Institutes of Arthritis and Metabolic Dis- /
. eases, and most recently has joined Dr, Edwards’ office in HEW-. o
[ have asked Dr. Bernstein to talk to us today on the gerferal area of fed.
tral planning for graduate studies in.the basic medical sciences. It isymy t
derstanding that Dr. Bernstein has peen vefy heavily involved in this arga
during the last several months :;'nz;' robably the best person in Washi
“that we could have 'with us todaé+e discuss current thinking of the federal
government in assistance for education ard research training for graduate
students in the basic medical sciences. 1t is my pleasure to introduce to you.. .
¥ Dr. L‘ionclﬁBerpstein.; . “ - S

‘ trudgg&jffto Washirgton to try tofind out who kiows w, af. We did so and g

. "N
> v -
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X A R Lionel M. Bernstein’

Since 1 am here to represent Dr. Simmons. 1 would like to read what he”
‘was going to say and then'I would like to make a few comments which are re-
lated but may have a somewhat different flavor. ’ . .
) Dr. Simmons’ remarks are as follows: “The American health care
wystem and the health profession of this country are under greater pressure
for change than at any time in our history. Society in'general. the elected.rep- -
- . resentatives in particular, and thoughtful people throughout the industry are
" concerned about the rapidly and massively escalating costs of care. equitable
access to that care afd the quatity. uti&ty, and necessity of much of the care M .
being rendered in this country. , e
“‘Because of these problems and concerns a great many new initiatives
are either being started or contemplated at the federal level. Among these.
national health insurance, area wide health authorities. new delivery systems_
such as MHOs (health maintenance organizations). new health manpower™ -
“legislation, health educgtion initiative. new drug and medical device legis-"
lation, and quality assfirance programs, such as'the PSROs (professional
standards .review organizations). While your immediate concern this after-,
noon is with educationdl and research training insthe basic medital scierices,
o -hitis important for all of) usto remember that we must consider all plans and
*proposals that affect the healfh system of th A?cbumry. All“in one way of °
another affect you apd your schools. Frankiy.$ve~do not have any sense of
priorities that places manpower ahead of research in a hierarchy of health
tssues, but we are obliged to live with the timetable of events that demands
action no matter what one’s personal sense of prjorities might be. We now
face the need to make some critical and far-regfhing decisions that will in-
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fluence the nation’s health manpower efforts for years to come.
~ "You here today and others.in the scientific community can and must
help mdke those decisions. We need your constructive caoperation which ~-

‘rhakes meetings such as this withrthe give-and-take aspects of the questions-

" and-answers sessions thatfollow so important to all of"us. Ce
+ "It is no secret that in slightly over six monthy from now on June 30.
1974, virtually the entire statutory base for present federal support of health.

. manpower education will come te an end.-On that date the comprehensive
-Health Manpower Training Act. the Nurse Training Act. the Public Health
Training Act. and the Allied Nmalth Professions Trajning Act will all termi-
nate. which means that we now have to de®ide what form of legislation. if

. any, shouid replace these " ' ' : '

_I'might add here, pgrent
by the NIH in the maj

<

Retically. that research training. thatsupportgd O

e training with which you are concerned. has been .

authorized through e Ruplic l’?:alth Service Act but may be preempted by
. the current Kennedff and'Rogers bills (H.R.7724®™which. if they are enacted.

will eliminate somgjpreviously existing authorities for research training pro-
grams. '

“Now. I am not so naive as to suggest that the Congress will allow tifese
and other programs to.lapse without viable alternatives. But we simply donot
know at this time just what the Congress will do and how much influence we

ill hafe in those decisions. What needs to be emphasized is that the federal
igkodje\r‘tment has no intention of pulling the pins but of all assistapeg to bio-
medical education and research or any other kind, of education ghd research
as they refate to the total health picture. However. the fedegal government
undoubtedly will be morg selective in the future, with mafe urgency being *
placed on the setting of realisticapriorities. . a

“"The trend frankly is away from pinpointing the medical student or
other health p‘r\ofessional for special treatment. Instead. he ¢r she will com-

_ ?ete with other students through the Office of Education for thg limited

. - funds and grants available. Theundergraduate student will compete with all

others regardless of the field for funds. The graduate student. on“the other
h4dnd. may firid new doors open if he or she has been working in what we call .

the shortage areas. Becent announcements from the NIH bear this-eut. Indi-

Vidual research fellabvships and institutional reseatch fellowships for the NIH

_ and for the ADAMHA &lcohol-Dnig,Abuse.hr}d\Mental Healghr Adminis-

. tration) will be Bwarded on a colffetitive basis in'specified health and health- ‘

relgted areas. The emphasis-is z?especiﬁc areas of shortagq. The neced is on -,

- the’postdoctoral level. _ L . T .

.. "There is also exploration of some funding available\for predoctoral -
candidates but again on a selective pasis and mainly thro the' research .
and development program of the National Center'for Health™§ervices Re- -
search and Development. - : co

“Over the past decade the federal government, under a series of pro-
gressively more extensive_pieces of health manpower legislation, has become .

, the prime soyrCe of financial support for the training of physicians and den-
tists gnd wphave made substantial contribut#ns-to the training of other pro-
fessional health petsonnel. Ih only ten years. federal spending for health
‘manpower programs increased from $65 million a«€ar te $536 million an-
nually. and the cumulative total spent for health manpower over that ten-
year period amounts to nearly $3.5 billion. This dfes not even take into

.. account the even lfrger sum represented by research grants and reimburse-

.
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ment for serglads. both of which contribute very substantially to the-revenue ™.
of teaching inseitations. ’ - o Lt

“We are now in fhg;eprt)ccss of evaluating the return from that consider.’
“able investment. In'such an evaluation we must decide what our objecfives
- will be for future coficerns. Dr. Edwards. the AssistantSecretary for Heulth,
has suggested four main obje€tives. First, we should seek\o maintain présent .
capacities to train health per§onnel and thereby assure large. futyre increases
in the supply of manpower. Second. we should come to-grips with maldis-
tribution.probléfus. Here the emphasis obviously is on the patient care aspeet -
of the spectrum. Third, we shduld seriously attack the™problem of minoritye.
- and femalé.under-repredggigtion in the health professions, and that.of céurse *
‘means admitting more minority and female ssidents to all the health training
- “institutions. And finally. we should work toward the most efficient handling
of health care responsibilities by increasing productivity. makirg more eftec-
. -tive use of alliéd health professionals, and encouraging team and group prac- .
“~tice ipghc provision of health services: | ' L
‘he® Department is attempting to develop the health manpower legis- -
lative proposal that will address these objectives specifically. At this faoment , !
4 number-of options are being weighed that would shift the thriss of federal
health manpower spending away from the earlier goal of-aggréegate increase
in total manpower and toward these more complex and clearlv more urgent
and more narrow objectives. . l . ' oL e
. "We are looking at the future role of capitation to deteriine whether
this.-means the support should not perhaps be tied to the development of pro-
grams that address the efficiency and effectiveness of training rafher than the
size of enrollments alone. We are looking at general and speciat institutional
support to determine whether the present levels and mechanisms of tunding
might hot be changed to more closely coincidé with the above-mentioned
objectives. We are also wondering, when the tederal budget deficit is climbing
“and the states arc showing an aggregate budget surplus, whether the states
should pay a larger share of the cost_of health trainin. We are clearly
wondering whether, there is a continuing justification for treating: medically
oriented training and research differently from other advanced education in-
sofat as federal stydent aid is concerned. o o )
“Perhaps the main reason we have a variety of isolated health initiatives
is that we lack a"comprehensive national healghstrategy. We have focused
our sights on total numbérs without really addred§ing the question: Are those
‘being trained actually making health services more fiilly afid equitably avaib
able to the American people? We have responded to{he tirgent demands of
teaching institutions for increased federal support withagbearefully consider-
_ing whether it is wise to make the entire health education complex. highly de-

. pendent on federal funds, so dependent ghat the sudden-loss of such funds
would certainly have disastrous results. = - * - o Ly

“What [ am sdying is that we have failéd to relatd clearly and explicitly
our health manpower policies to a broader .natior% commitment to
improving4he health of the American people. One illust¥tion of the failure
to relate health manpower poljcies to broader health goals is suggested by oyr
half-hearted~and unsatisfactory éfforts to expand thé con-mbution of tHe
allied healtVprofessionals. Some rather persuasive s-udies indicate that
physician productivity can be ‘increased gnarkedly. by the jraper use of tra-
ditional allied health personnel. Clearly our pgiorities have been out of phase
‘with' the problems facing us and with the important op ortunities§ga d%
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something-about these profiéms. I believe it is incumbent upon those of us
who help shape and influence federal health policy to seek the most cffective
“and efficient ways of meeting the demand for health services and making cer-

- taift that those services are of ahe highest practicable quality. Clerly. onr

+health manpower strategy has,fo be ¢onsistent with that objective and that
- means that we cannot throngh sorie mistaken sense of fiscal responsibility”
‘throw the medical and other health professional schools into an e¥en deeper

v -economic crisis. We cannot sharply reduce federal support.without a clear
idea of where the schools will be able to turn for the funding they obviously
need. 7 : - . ,

Y “Many péBple ask about special revenue sharing for training and re-
search in the health ficld as an alternative to direct federal support. Such a
sproposal ivo v vet ready for presentation and will undoubtedlysnot be put

tforward ¢ attee he plan for national health insurance is I place. How-,
ever. t" .y oo - why those in the health field should not be using theire
cconst b T ‘0 gain a full measure of the general revenue-sharing

funds « ilecated to the states. ' C
TN ~hois concerned with health manpower issues. neither we

In governnient nor you in.the education field. can expedt to meet oyr respon+
sibilitigs as we have in the past. Those responsibilities are changing. New
roblems are taking theplace of old.-New pyplicy issues are emerging that we
ad little conception ofwhen the federal government first became a major
partner in the health manpower field. [ronically. our success in dealing with
the health manpower problem as it w8 perceived ten.vears ago has bronght
L into being a new set of problgt . that now demand attention. The difterence.
7 fipwever. is thas these newef Biamis will not yvield at all if we simply try the
measures of the past against the problems of the present and the ftuture. 1
hope that we can collectively engage in a more sober but certainly a more
appropriate dialogue about the future of health manpower and the role of the
federal government in reldting its manpower policy to the broader responsi-
bilities that we bear in-the field of health. Thesneed for such dialogne is
clearly athand.” o ' .
Thagdialdgue makes Dr. Simmons’ or miy visit here potentially impor-

tant. thastrkept Dr. Simmons” formal remarks to a minimum today: [ wonld -

-now like to add a few comments.of my oyn. and then have anopportunity for
questions and answers. p

As a newcomgr on the scene in the office of the Assistant Secretary far
Health—TI have been there about six months—I come with no real bias in any
direction. [ would like to give you my view of ‘'what [ have been exposed to
during these six months. S : - . e :

First of all. I sense that in the (Office of the Assistant Secretary for
Héalth. an attempt is being made to bring the federal role in health to a
single, major focal point. which focus simply has not been clear in the past.
The beliet is that, given a goed. strafg, and appropriate health focal point
effectively managed. each of thé“dompgonent activities will gain® At the
moment (solated, splintered activities’simply carinot obtain ‘support that may
be appropriate. When there are competing faction’s #hd different parts of the
“health scene pulling literafly in opposite directions.. then it*is, obvious that
some components are not going to receiverwhat they should. while at times
some receive more than they sheuld. I think this attempt to establish a health
focus constitutes a major concern of the Assistant Secretary for Health.

The second thing 1 would note-is that Dr. Edwards has asked some very”

.
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hfird questions in the open’forum. Some of his recent’ remarks to dne p!?(t of

the agademic @ommunityswere received unhappily. because the questions he -

. wis asking were interpreted as answers contrary tothose of the andicnce. 1 do

- not believe this is necessarily so. I construe as a healthy sign the asking;and '+
..~ pursuit gpfificult questions. . LT
" Deiring the,lasp,three or four years. there have been many hours spent
ahd many peoRle gt all levels of the academic community, the NIH. and other
.. - parts of the frealth\ugencies who have tried to address explicitly the question
; dof thg, justitication Yor. re§karch training programs, if we may use this very
" pertinent exaniplesWhereas all of us have a sense that the need for research
training is selffevident and that there is no need to argue. unfortunately there
are thos#who do not sge it as so self-evident or if, they'do. not at- the same

- , - quaBhitative levels: [tds not s@ much the argument about the principle of the
¢ | heed for resedrch training ad it ¥s the question of how much. How much re-
© scagch training do gw nced? How ‘#much research do we need? Thygse

" «questions are cwgp more vague despite the fact that it is no coincidence that |
- rescarch people tend tofthink the rescarch budget ought to go up. and others

thifk the research bugget ought to go down. There is lacking some logical,
= * explicit understandthg of .everything that is involved to answer these
“questions. We have not managed to put quantitative answers to these ques-
tions in terms that are understihdable by people of different persuasions, of
gifterent backgrounds. I do not know that thesé questions arc susceptible to
.easy solutions. But 1 dogfink it is important to pursue the answers. Itis also =
important to recognize the support of rescarch and research training by the
Assistant Secretary for Health. . o : ¢
To return specifically™®o!research training. the new research fellow Shig
ogram announced by the NTH and ADAMHA - will be directed in theé main
tqard support of individual fellowships rather than to support of instity§
tidhal training grants, the Jatter institutional research tellowship awards <
being reserved for very distinct shortage areas. The definition of a shortage
area will evolve as the NIH!land ADAMHA attempt to make more specific
determinations than they have in the past as to what.the needs for rescarch
tgaining really are, I think that-the federal contribution, in tpncert with that
of the academic community. to data collection and analysis in the attempt to
: understand. and detine the real needs in rescarch and research training is a
. vefy important role and pne which the Office of the Assistant Secretary tor
Health strongly endorses. The fellowship program will be limited to post-
» doctoral candidates. One may quarrel about the lack of predoctoral support
tor students in biological sciences. But the absence of this type of support-in
all other disciplines has created a precedent-against which wdf must explain
intellectuafly -and rthtionally why we need predoctoral support in the bio-
logical sciences. The areument s that there are other routes of support that
. wiltdo adcquately. That is an untested argument which. I suspect. will not be
.« refuted until it is tested. . :
: A third point I might note is that.Dr. Edwards is trving to bridge in a
realistic fashion many concerns with which we in our community do not gen-
“erally becomé involved, but"§Hich are indeed very real worlds. He\s paying
‘ attention to responsibilities th&t have not been addressed by any of tNg exist-
", ing federal health agencies. I might gie an example. In the course oNghese
last several months. Dr. Edwards has éndorsed the establishment of a\pew
type ot research program. specifically. mggigal practice research. It appe:
as we look at the spectrum ofvesearch activities that the federal governme
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supports. that the NIH, its institutes, and associated units tend to support
research on a certain part of the spectrum while the National Center for
Health Services Research and Development. suppbrts rescarch of another
kind at the other end of the spectrim, and ‘in the ‘middle is an area of re-
search—or potential research—that deals with the fact that more than halfof
the things tht physicians and other health care providers do to patients have
never been demonstrated. to be cither effective or inetfective. This approach
says.that.the federal government is now spending $23 billion a year through
Medicaid.and Medicare. With national.health insurance. a year ormaybe
longer; dway', that $23 billion is going to increase to a large traction of the
total ot:890 billion presently spent on health care delivery. If dne thinks thata
large fraction of these funds is for things that have not been shown to be ef-
tective or-not effective, it appears’ worthwhile to spend some eftort deliber-
ately addressing this issue. The new program will provide support for re-
search on interesting and important gcience, problems that stem from the

relevancey of what the health care providers are doing for patients. Anothet.
. oyl . N "
" area to be purstied 1$-d§fﬁ;sxon research. Many new items and procedures are

being developed all theigime in the intramural NIH, extramural NIH, aca-
demia. industry. etc./The question is: Why is there a gap between the time of

* the development dnd when it is in general use? It would appear appropriate -
to establish a high-quality. legitimate science effort to study the process-of . .”

technology ditfusion as it relates to new ‘ical technologies.. whether ‘they
- bedrugs or procedures or principles. T snother opportunity {or im por-
tant research to be performed in a fram- that is responsive to those clse-

where who say that those of us in the heaih agencies are not paying enough

attention to problems and responsibilities that are truly ours.

I guess T'would summarize by saying that the Office of the Assistant Sec-

*retary for Health. in my personal judgment, is an active, inquiring. forward-

moving organization. They are looking for ways 1o ilprove things. to get
things done. to explore and queston the ‘nature of ongoinyg programs. | think
that it the answers to the questions are positive there will be support to main-
tain the programs and if the answers to the questions indicate that the pro-
grams really have not been well designed, that they-have not been eftectively
or efficiently run. then changgs are likely to be proposed. | :

. William A ~-Macmillan

?

It Is appropriate at this time to introduce our next speaker of the after-

. noon, Dr. Ronald W.' Estabrook. Dr. Estabrook is Dean of the Graduate
School of Biomedical*Sciences at the University of Texas Health Sciende ,

Center in Dallas. He received his graduate training in biochemistry at the
University of Rochester and since 1957 has seryed on the taculty of the Uni-

- vorsity of Texas Southwestern Medical School in Dallas. and as Chairman of
- the Department of Biochemistry. He has recently assumed the responsibility
as Dean of the Graduate School of Basic Biomedical Sciences and now in his

capacity as Dean he will have to look upon the problgms of the basic'sciences
in a ditterent light from that of a department chairman. .
Dr. Estabrook is Chajrman of the Administrative Board ot the Council

of Academic Socicties of AAMC. ard | have asked him to discuss with' us LG

today his views of posgible relationships between CGS and the Council of
Academic Societies. -
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K T ,_ ' ‘ Ronald W. Estabrook
Itis a grédt pleasuréto have this opportunity to speak to you about.the
activities of the As§ociation of American Medical Colleges. since Lam anowly
appointed dean-of a graduate school that resides in a medical é¢nter, and 1
- am also a member.of the Council of' Academic Societies (CAS) of the Associa-
tion of American Medical Colleges (AAMC) where | serve as Chairman of the
Administrative Board as well as a member of the Executive Committee of the
AAMC. - :
' lamsure that you are aware that the AAMC has been working diligently
“and. I think, effectively to enunciate some of the major problems that are
currently confronting each of us—problems that seem at times to be ba ffling,
and insurmountable. I would like'to first provide you with some background” -
information as to.what the AAMC is and what part the CAS plays in the
function of the AAMC. In this presentation I will try to describe some of the
+ problems that the staff of the AAMC has identified. the approaches that-we .
<are taking, and some of the difficult questions that we are secking answers to..
[tis very simple to propose platitudes as answers to questions that seem to es-
pouse our course of action, but when you are standing at the cutting edge and
have to answer probing and ‘penetrating questions by the people thatzmake
the decisions. it is not quite so simple. e e
"o . . s T N L N
.., 'Whatisthe AAMC? ST

! : * PR o
) The AAMC is an association consisting of three different clusses of
membership. It cogsists of a Council of Deans. each representing “he 115
medigal schools in the United States. Indeed, the AAMC for many years was
@ considered to be a Deans’ ¢lub. that is. there was really no input from other
parts of the biomedical academic community. This has changed in the Jast
six vears. The AAMC now conSists of a Council of Teaching Hospitals repre-
senting over 40 hospitals that serve as the site of clinical training of medical
students. More importantly. the AAMC consists of a Council of Academic
Societies with representation from 52 scientific societies and specialty acade-
mies. In particular, the Council of Academic Societies serves as the-spokes-
man for the ingerests and concerns of the faculties of the medical schools.

What are the goals of the AAME?

"The goals of the AAMC are to examine and recommend policy and to
serve in a capacity whereby they can aid the medical schools in obtaining the
- highest quality of education. research, and service. These three objectives—
“education. research, and service—make up the milieu of the medical school
and the health science center. and by deﬁn'{ion' the environment for graduate
¢ducation” of the biomedical scientist. . - ‘ S
Each of you undoubtedly has dual répresentation in the AAMCs
through the Dean of your medical school and the Council of Deans, and by
-+ your affiliation with an academic society. such as the American Society of
Biological Chemists or the American Physidlogical Society. t
——— ['am sure you are most interested in knowing—and 1 feel that your invi-
tation to me 1y part reflects a desire to find out—what the AAMC is doing to
provide meanipgful solutions to the problems that face each of us in the
immediate futhre as the result of the ever changing pattern of decision
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making which presently exists on the Washington scene. You have gained
some appreciation for some aspects of this problem by listening to Dr. Lionel
Bernstcin. You must be aware, as should members of the Admipistration—I
mean the federal Administration—that no change.is above débate and dis-
¢ussion; and indecd the federal Administratidn has been most receptive to

¢ entering into dialogues. They do not always listen and follow our advice, but

they arc willing to'talk and discuss problems;of comgiog.cdneern.
The AAMC, and in particular the CAS. has as one’of its primary goals to

enter into dialogues with both the legislative and administrative branches of’

oyr government and to provide advice when asked on issues of eoneern to our
constituents, Hopefully we will continue to provide sound advice that refleets
our.own enlightened self-interest tor the betterment of the biomedical com-
munity and the health earetof the general popalation.

A
.5, In many instances the AAMC must serve ‘as the advoeate for the bio- * -
- ‘medical community as evidenced by the recent judiciary decision against im-
poundment of research and training tunds. The establishment of what is now .

being called a “'judicial oligarc¢hy ™ iffWashington reflects the need to use this
third branch of government at the present time. :

What are some of the current problems that the AAMC is exﬁfni'ning
* and how do they influence you? T .

LN
e .

The financing of medical education. As Dr. Bernstein has deséribed, o

»June 30. 1974, the present Héalth Professions Education Act will'expire. This

is the legislation, that provides® capitation funding “for the education of

medical students: These funds help to deétray in part the govérnment's re-
sponsibility for its investmernt in the education of physicians, a responsibility
toward a recognized national need since miedical schools do serve as a
national resouree. Theretore, there should be no disagreement ag to the Fed-
eral government’s role in medical education. There should only be a question
-of how much support should be contributed by the government. Unfortu-

nately ya more parochial attitude is'taken by some who question the role of

the Fuderal government in the support of medical edueation.

The question of capitation funding should be of direct concern to each
of you. Capitation funding is the financial base which pays many of your
taculties” salaries. The redundancy of faculty for medical and graduate edu-
cation in the health scienge center dictates a need for deep concern xﬁrding
future policy decisions on the tunding of medical education. Theret®e. any
change in the support of medical education by the Federal government will
have a pronounced cffect on the support of graduate education at your own
institutions.’ A

_ Therc.are a'number of questions which we—that is. vou and I—must be
preparcd to-answer with regard to the support of graduate education in the
health science center. = 4 - :

First. what does it cost to educate a graduatestudent? The AAMC has
recently completed a détailed survey to establish what it costs taeducate a
medical student. Can you tell'me what it cost%educatc a graduae.student?
I doubt that there is a man in the room who can do it for his own institution.

‘How much faculty etfort currently supported under the guisc of a contri-

bution t®iedical education really goes to support graduate education? Have

vou obtained data on cffort analysis from your faculty to answer this type of .

question?

I
o
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Is graduate education a necessary, integral part of medical-education,
and. as such, should capitation be extended to support graduate student edu-
cation as well as medical student education? I believe that when capitation
funding was first considered. the need for physicians and otheér health pro-
tessionals ‘was most important and was the principal driving toree in estab-
lishing this legisl;ﬁion. However, as deans and basic scientigts, we sat still be-
cause we had trafhing grants tor the support of graduate education and we
did not want to get involved in capitation tunding. As a result. no efforts were
‘made to speak out for extending legislation to include capituﬁipn for grad uate
education. I must conelude. therefore, that the exelusion of gradugte-educa-
tion as a part of the original HPEA legislation was our own fault: §e just did
not-do anything. : : R

Is the educational cost of training a biomedical tesearch scienfist an-ob-'

ligation of the Federal government? I think ves. l-:l_n]-.-'iC()xi\'iﬁccd that the
AAMC thinks ves. The question is, how much? We mnist be prepared to pro-

vide the required data to answer many of the questions I have stated above if

we hope to participate in anv manner in strengthening the financial base for
graduate education. The future eourse of legislation. which is now under de-
tailed discussion. will depend upon your full participation in obtaining the
necessary data to answer these and other questions. '

' National Health Insurance .

The next topic of primaty concern to the AAMC relates te the conse-

“quencés that may arise:during the activation of national health insurance.

Mind yvou, Fsaid “aetivation.™ It is not a question of whether there will be
such legislation, but rather how it will oceur. Again you may say that this is
unrelated to ¥our own particular interests. This is far from the case. Most
medical schools are composed of about. two-thirds clinical faedity and one-
third basic seience faculty. Any decision that alters the ‘carnings of the
clinical faculty and their means of contributing to the overall-financial opera-
tion of the health scienee center will directly affeet the support gained by the

‘basic science departments. Most of us have already participated in local dis-

cugsions on the impact of the proposed changes in the Social Seeurity regula-
tions for services paid by third -party carriers to our elinical colleagues who
are carrving out patient care in teaching hospitals. 1 hope You have partici-
pated in these discussions at your own institutions. The consequences of a re-
striction of funding trom this source will have a pronounced negative effeet
on theactivities of basie science departmerits, and as such will impede the de-
velopment of graduate programs in each of our schools. Again, this is an area

‘vou must not overlook. It ean-make or break vour efforts to maintain viable

programss of graduate edueation.
-
Manpd;wol_f Nggds

Another major concern is nianpower needs. This is a topic we have all
discussed and heard about. Of growing dbneern to the AAMC is the question
of graduate medical education, that is, the fuither tragning of medical
specialisés and their geographic distribution. Again. this is an area of interest
not unrelated to your own eoncerns. You may ask w‘r_v and how. The question
of how many neurosurgeons currently practive an where they practice and
whether there jnight be too many tor the needs of the community is

: {
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essentially the sam§ question we face regarding the tnumng of basxc scientists

sugh-as biochemisgs and physiologists. Are.there too many for the opportuni-
R tles that exist? Th§ge problems result,from the presant unstructured, and un- .
disciplined progrants of graduate education and training,which we all enjoy.
Wex have Jived in an undmmphned ‘enwrbnnfcnt The. miedical specialists,
hm'.:i:r are doing somcthmg about it ThE!\‘dl't’ consxdermg a need for
quotas, a possible reevpduation of their means. of attaining board certifica-
1on. and the establis m,nt of a mo itoring progrin to ev aluate the distribu-
tion of individuals trhimed versus the. needs vf the camniginity. They, ar: domg
_ this in_part through the Council of. Acudenijc Societios us well as their own
“orgadizations. It is on this solld dam basc that t‘uture decisions are going to
bc mdde’ ’ : -

‘What are we doing as dums o‘i gradudte schools Onlw now are we con-
mdcrmg collecting the most rudlment‘arv of data “The: thought of placing any,
restrictions on how many graduate studeits enter a-discipline is considered ’
by many as heresy. However. the day is, coming and ‘we had, better be pfe-
pared to answer some very difficult. and’ {effing guestions on how muany
students we train, rcgdrdless ot thg tm'mudl sox.me for thL cost of a student’s
education, : Lo .

Ina recent survey by the &’\AMC thc datu rcport ofi dggugdu pool of
over 12,000 graduate students in. tramrm., for, 4d’vanud degrees ‘at health
science centees (Figure 10 Dr B.aldridge of, vedr own organization has -
obtained similar but somewhit Tow ery numbets. Suggesting only 10,000 gradis
uate students. Regdrdlcs§ ‘of whether the lmmber is 10,000 or 12.000, it is
sohgrlng to realize that this number of studénts is in training today while the

a total numbcr ]fbasu selence tacclt) in all out.niedical schools totals only

8.500 ful)-tim¢ positions.’ *Of this number, ohly 5,600 are Ph.D.’s, that is. we
have 10,000 to 12,000 studcnts in the pipeline and there are only approxi-
mately 5,600 positions, Thiis. the present enrollment of graduate ; students, if

- thgy. suicesstully coniplete;thefr educationand elect: to. remain- associated ;

-with a medica} school, could replace’the entire basic sciene¢ faculty in thLinm-
mediate tuture. Faced, mth these nlumbers can anyone ddcnd' "u.,amst th
charge that we should scekﬂth;r sources Of melowmnt for these individug f
and establish monitoring programs for ou own disciplines? ¢ Fon

Likéwise, I propose thit ieagh of’ our gradwate schools shoul huofm
deeply involved in postgraduate education of biomedical scientists 4s wéll as
participdting ‘i continuing educationdctivities for post:M. D rti--

~ natelv. 1 cannot'go into the details naw to. describe our own effort io .
_ versity of Texas, but T'will try to answer any questions mduatms how We pro-
1 pose to involve the graduate schoot in thwe activities. ' o
Recently I condutcted a survey at my school and was vefy sUrprlsLd to
+find that for the 104, tull-tlmc graduﬂc students and about 3§O full-time.:
faculty hembers: there ar¢ abont 200 professional people. that:ist-post-M_ D’
ar-post:Ph.D.. who.afg. in ‘non“ténure-accruing positions. These arc. Calkd-
~postdoctoral research’ kllowq résearch associates, teaching fellws. e@ ¢t -
O Th1s°represents alatge holdmg area.of trained personnel. and ityou Ioo‘t at —_
© the size of this pool. of Scientists 8?; the last three or four fyears, jitiis
upandmg I think thag #é as deans’ aduate schools have to take sonre re- .
sponsibility for ¢his group of mcimduals as well as enter into dhe teaching
: " activities associated with COnt’lnulng education. We should-anticipate a large,
. growth of contmumg cducgmon ac vm as a result of the possible nud tor re-
’ ccrumduon tor ucr\ ph\smlam -
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These are but a few of the topics which currently concern the AAMC.

~ Thd Council of Academic Societics has a direct input into decision making on
‘policy matters for these and many. many other topics. In addition, the Coun-
cil of Academic Societies has directed its own éfforts to examine a number of
related questions. ' ) C s

What is the Council of Aéasik(mic-Societies?, PR

(]

It consists of 52 societies representihg.app_r.oximatély"'30.0__00 members. -
» -~ These societies range from 12 basic science societies. such asythe Association
"o of Chairmen of Anatomy Departments. to large basic sciencg groups. such as
-+ the American- Physiological Society and the Americhir Society\of Biological. .
Chemists. The biggest share of the membership of the Council ¥ Acadertic -, ¢
©--Societies. however, is represented by the clinical sciences. wherg mémbershirh
", ranges ‘from small organizations Such’ as the Association of Professors of
-+ Medicifgeto the very large American College of Surgeons. We have.an admin-
istrativ ‘boqrd consisfing of six members. plus elected officers with equal
-+ . ‘representation from the basic and clinical sciences. Some of you may ask. is
the AAMC interested in the basic sciences and basic science deparments.
The answer is a resounding yes. Even with the disproportionate membership
of the CAS by representative societies, the AAMC has’established the prece-
s dent of equal sepresentation on the administrative board for basic as well as
clinical sciences. - ’ ) » SO
Presently the Council of Academic Societies is the group representing "
the faculties of mwedical schools. In this way, the- CAS is much closer to the
cutting edge of concernregarding the impact ofichanges in Federal funding of
biomedical research. A question of direct concern to.cach:of us is the'support -
- dbiomedical training and research.. Working with Representative Rogers .~
¢ ahd Senatgr Kennedy and their stafts. dialogues have been: developed con-
" ¢érning the mechanism of reestablishing viable training programs’ for bio-
medical scientists. From our standpoint the results to date are encouraging -
but not completely satistactory. Many details remainto be worked out in the
furthering of legislation .to insure the continued -support for the training of
biomedical scientists. The persisting question of quid pro quo is ever present .
At nearly every discussion of training we are asked: what are these trairfees
going to do to repay the money that they were forwarded for their education ?
Our failurt to provide reliable munpower data and ‘our inability to-etfecfively -
define needs in educational programs is a consequence of the presumed -
indifference of the scientitic community and the failure to:@ablish” drd. .
enunciate our goals” A question was asked of Dr. Bernstein go erning this
point. I hope the day never comes when the office of the Secretdry of Health,
Education.-and Welfare tells us how many students we cap train. It'is up to,
us to tell them. Also. we must be aware that thére is not un@nimity in the®aca-
demic community, . and rparticularly the basic . sciencds] concerning the
mechanism of administering training grants. The problem of equitable distri-
*bution of training grant funds is sé¢rious and has bcqn‘diviggiyc lt)ﬁpr best

interests. .

Recently the Coungil of Academic Societies organized.a thre€¥day re-
treat at the Battelle Institute at the University of Washington. The tgpic of
research training wys discussed in detail*with repriséntatives, fromgfhe aca-

_« demic community/the government and-private t'oundati‘ons..Spéc'.i@q:vr‘e,gom-
" mendations.resulting fron'1 that meeting will soon be reported to theseier titics,
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community. In bricf, the main recommendation cegters on the need,to in-
crease our etforts to account for what we are doing, ahd; Jo obtain bettor data
on carcer opportunities relative to the number of studénts in tranifg. The,
other major point decided at the meeting is that it is necessary that. private
foundations assume a greater role by sharing the responsibility ‘tor the train-
ing of students. We have already received some favorable and eneouraging
responses to this suggestion. As the result of this meeting, the AAMC has
indicated its willingness to undertake the task of establishing a roster of
graduate students, post- doctorat&c fellows, as well as other professional per-
"sonnel in non-tenure accrujng positions associated with medical egnters
“similar to the réster now maintained for faculties of medical schools. To ob-
tainthis datathe AAMC will n¢ed your help and your cooperagion. Without
this data we will continue to.tlounder in a swamp, nev er knowingh\how sound
the ground:isto support our next step,.
Of course we all recognize that the number of biomedieal yeientists
Ctrained will be dictated by the amount of funds available for research. There-
tore, the CAS is dlrcctmg its attention to the question of research support for .
the tutyfe and the m§ehanism of establishing priorities as to timely and im-
toplcs which should be.emphasized as national rescarch g g,mls
A turther toplc of concern to the CAS, and in partieular its Rescarch
d lemng Committee. relates to propmgd oversight hwrmg,s of the
ational Institutes‘of Health. During the coming year, it {s expected that
Senator Ribicoft or Senator Kennedy will initiate hcdrmgs to evaluate and
discuss the goals of the! thlonal Institutes of Health and means of attammg .
these goals. Somie of the key questions which may be asked concern the
authority of the Director of the National Institutes of Healthvand the question
of the continuity of leadership at NIH. The question of $h& possible role of
political decisions, rather then-scientifie dtcisions, dictating the function of -
NIH is of primary concern. Th¢ maintenance of the external peer review
-system should be a-point for- “discussion--The-appropriate-distribution of re-
sources between investigator-initiated_research and contract research and the
implementation of long-range goals rdther than short-term, policies aimed at
very limited objectives are of concern to each of us and the students we train.
At the present time, a committee of the CAS has met with former HEW
Seeretary Wilbur Cohen, who is serving as a special counsel for Senator Ribi-
coff’s committee, to assist in evaluating the best means of obtaining the opin-
ions of the scientitfic community regarding many ot these points as well as
others.

A md|or Loncern of the Council of Academic Societies is taculty tenure
and unionization” of faculties. As )oufhre awarc, the number of ‘tenured
faculty in our medical schools is méreasmg at a rapid rate. I have been told
that approximately 46 percent of the faculty-in medical school was tenured
two years dpo. while 62 percent are tenured now.

The advent of the present period of greater dCCOUntdblht) places an in-
ereasing burden on the administration of univessities to justity further
growth. In essence, we are rapidly approaching the era of a no-growth
industry. The consequences of this restriction places in jeopardy the con-

“tinued influx of new and youthtul talent. This of coursc is not unrelated to ©
the question of manpower training. Farther, we will have to reflect more in-
tensely on the utilization of the present manpower we have. How this will
affect” the - basic sciences,’ again, will dictate the. maintenance and
development of graduate gducation programs at each of our institutions.

t .o . . s

¢ . -
. . . -

-1

N

o

b,

ERIC

Aruitoxt provided by Eic:



Q

ERIC

Aruitoxt provided by Eic:
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This coming M;l?h. the CAS nder the auspices of the AAMC will hold a
¢'of tenure and faculty unionization in the health scichee -
center. I hof g that many of you will have the opportunity to attend this de-

. bate. We have obtained distinguished speakers to take both sides of these
" questions and it should be a lively meeting. -

- where advice and constructive criticism is sought by the administration and "IN

AAMC and irt particular the CAS. This does not mean that we always have to

In addition to cach of the topics I have attempted to fteimize above,

- many others occupy the attention of the Gouncil .of Academic Societies and ¥

the AAMC. The number of prpblems confronting the AAMC and the CAS.Q‘: .

the legislative branches of the Federal government, is truly staggering. The-
resolution of many of these problems directly affecting cach of us and our
faculty and students requires that we work together. maintaining open lines
of communication with those in decision-making positions in Washington.
We scek your involvement and your cooperation with the efforts of the .

sce things in the same way. but affleast this will avoid a redundaney of efforts
and it will provide the forum for \single voice when an important message is

- 10 be advocated for biomedical research and training. We must remember

lished as policy the statement that a medicalischool cannot funetjigy without

that the administrators in Washington are individuals scéking sound advice -
to help,in formulating solutons to their very complex problems. We must -
recognize our responsibilities and we must be innovative and reasonable

Many of us are deeply committed to the need for increased support and

recognition of the basic biomedical sciences. We all know that advances in .
health care will come from knowledge gained at the bench. To dothe
rescarch of the future we must have the very best talent. These are the young

scientists with keen minds and the energy to tf:kle major problems.

The-other day Iswag#Oreynate to read the very thoughtful document de- -
veloped by your organfzatio titled: “*Scholarship for Society: A Report on
Emerging Roles and. R&ponsibilities 'of Graduate Education in Ameriéa.”

~This was a_document developed by your Panel on Alternate Approaches to

Graduate Education. We must consider seriously the many alternatives that
are available to us and we sh@uld g¢xplore and explt these. In our own case
we are perhaps unique by our necegsary umbilicus to the medical school. Per-
sonally 1 believe we stand on tne threshold of a new beginning where a great
potential lies before us if we-have the imagination to take advantage of it.
This in turn will better establish our identity and strengthen the role of grad-
uate education in the health science center. ?

It is apparent that I have not had time to touch on all the proolems
which contront the basic sciences in the medical school. I have not even men-
tioned the developmens of parallel basic biomedical science education pro-
grams on many undergraduate campuses. Again. the CAS and the AAMC
are deeply concerned about this trend in some schools. The AAMC has estab-

a basic science component as an integgal part of the medical s WSl To in-
sure that basic sciences are strong, the AAMC through its representation in = - |
the actreditation procedure for medical schools. attempts to include a basic, 7 |
scientistas a member of the accrgditation team. In this way the AAMC! "“
stands at the critical crossroads for maintaining the basic sciences as a viable
entity #the whole health science center.

Mrany of us. as deans of graduate schools at health science cengers. have
maintained a pretense of virtue and we-have shared the umbrella of support |
with our colleagues in the medical school. The medical schools. hbwever, are

-~ o _ 54 Y
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. now facing major problems of their own Frcq{lently we do not appreciate the
- strength of this symbiotic relationship with the medical sehoal. It is time we
: started building our own shelter. working in concert with the medical schools

* 7 to adhieve a common goal of printary concern to us all. We need to build this
struure on a tirm basis of data so that we can plan ahead and set reasonable
*  objuftives. Working together, these goals can be reached and we hope that

vou will Jein us, that is. your orghnizationawill join with the Council of Aca-
demic Societies of the AAMC in attaining the very best for graduate students
ir'hc héalth science center.. . : ‘ :
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: Robben W. Fleming, University of Michigan '
Robert Kirkwood, Federation of ReglonalAccred/t/ng Comm/ss10ns
J - of Higher Education , ,. -
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_ IA b . ' R Jacob E. Cobb
’H the suggestlons‘ that came to the.prégram plannmg committeé dre an
indication of the interests which graduate deans have over the country, one of

-the’mbst preyalent mterests has to do thh the internal evaluatlon of graduate. -

programs.

.. Ibelieve that reference to your program will mdlcate that no more blue
ribbon panel could have been assembled to discuss this problem than the in- -
. dividuals we have here this merning. -

I will introduce them very briefly; however; they really need ng mtro-
“ductiofi. Dr. Robben W. Flemmg President of the UmverSIty -of Michigan, is
certamly one of the most eminent university administrators in the figld. Dr.
Robert Kirkwood, Executive Director of -the: Federation of Regional

Accrediting Commissions of-Highrer Education, was formerly assoclated with

the' Middle States Accrediting Association and is one of the most sensitive
-people in all of accreditation to the problems of graduate education. Dr. Ster-

- -ling'M. McMurrin, of the" University of Utah, is the former United States

Commissioner 6f Education and-is graduate dean of an jnstitution which,

. over the past several years, has done a very great deal of internal evafuation.

Itis my very gy(mr to present these mdmduals to you.

- ( o - _ ﬁbben W.. Fleming

-

1 should say at the outset that | wish I had a greaf deal more confidence *

¥ than 1 doin the wisdom of what I am about to say.* Irvthe first plfce educa-

. tion is an enormous spectrum. We too casily forget that higher educatlon in
. Amerlca is not:monolithic in any sense of the word. - . a
Secondly I am more arid more convinced that we are at & watershed-

. Egmt in our hlstory'. We saw the turbulence oEa few jyears ago. We. dld not

ow whether that Was a momentary phenomenon or a long-term*®ne. Now,
the ecohomi¢ events

profound effect u ,here we go.

- G;ﬁ‘v' ..' ’ .. R o .

r' Pl’L‘SldLU( Fleming's remarks were deliveted ulthout a m.muscnpt

N ) - ) 6 PR “.
: ; {)8 ki

these last six months - 1ﬁ¢;§easmgly suggest that we are,

at-a turning point in{gdr, history not only with respect to soctal habits and

events but with respeft-£5 the economy in th;s ~country This could have a
& N
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In talking about graduate education.what | have to sav falls under twor

headings. The first deals with mv assumptions on which 1 then draw the

second part of my remarks which lade to the tuturé of graduate education,
One cannot speak knowledgeat . 1t the future unless one is prepared to
state what his assumptions mre . . respeet -t the climate in which we are

going to be operating.” .
Theretore, | start with my assumptions. First. there will be no signiticant
increase or help in terms of assistance from the federal government during
the next three to four vears. 1 do not see anyayvidence in Washington that we
.re going to make any significant progress in the period immediately ahead,
We all know where the trend line is with respect to federal aid of variogs
kinds. Even if the philosophy were to turn around immediately. it would take

some time for it to appear through the pipeline in a way:which would be of

assistance to us. Theretore, my assumption is that any plans we may make tor
the next three to four years are essentially based upon what the present policy
is and I do not see that policy as being one of great sympathy with what we
believe to be the aims and objectives of gradnate edueation.

Sccondly. | hold. the orthodox view that the Ph.D. market is tightening
up and will continue to tighten up. The large nimbers of holders of Ph.D."s
who expected to enter the academic world will find that market shrinking
very substantially for reasons- which all of us are tamiliar with — those

reasons being both demographic and' in terms of the expansion of aid o

graduate education in general. | believe that in that Kind of a market. the

igh prestige schools will tend fo be in a somewhat more favorable position
with respeet to the placement-gf their Ph.D.'s than will other schools, but
there may be an offsetting advantige for other schools in the sense that they
.may more casily and readily adapt to new tonditions than will those schools

which are able to proceed much as-they have in the past. Stated ditferently, -

what will cause schools to change and to adjust to new congitions will be
pressures on them for the employment and placement of their students. The
casier it-is to proceed i a traditional tashion. the more difficplt it will be to
bring about those changes: and. it it is a correct assumption that those
schools which tend to have a high prestige Ph.D. will find it casier to placé
their people in a traditional market. then it may follow that those schools not
in that category will find it casy to change and may, in tact, be more sue-
cesstul in adapting to new conditions. . ' "

I believe that the manpower projections which we all talk about as an
essential part of torecasting graduate ‘education will not be very suceesstul, |

do not mean that they should not be undertaken nor that we should igaore. -

for purposes of those studenfs who wish to engage in graduate work. such aid
and counsel as we can reasonably give them with respect to the future in
various fields. | would simply point out tosyou that we have in the lastsix
months. tor instance. undergone a very major change with respect to our per-
ceptiogyof the energy crisis. For thpse who-are specialists in that ticld. they
may fc%l they had cried in the wilderness for a long time without much recep-
tivity for what they were saying. The fact that the rest of us seemell to be
shocked about this'all of a sudden is due to our ignorance rather than any

fallure to perceive itscoming. The fact is that we are clearly now abgut to have’

a crash program financed by the tederal government to-meet with’the energy
erisis. That crash will have some carryover into our universities."As we know,
a good deal of emphasiy is going to be put upon rescarch into alternative
sources of fuel, power, and so forth, My peint is. all of. a*sudden, we have a
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ticufar area which six months ago was not there. That will” atfeet the en-

~ trepreneural. capacity of our colleagues to think of new wavs in which thetr

skills and programs can be adopted to meet the new programs which offer
triining money. I .

. The pastrecord of manpower projeetidfis does not give one ‘great con-
tience thag we do it very suecesstully. Thus, we are uneast in counseling

graduate students as to whether there reably isa market for the skills they are

© obtaining when they are through. However, it they havé the best information

N\

We can give them and theystill choose to go imo the area, our own disposition

1s to say that the decision is offe which the individual has temake. ' .

A further assumption | make is that graduate enrollments will hold
relatively well; however, two things about them.will be difterent. Ong; tvl%ich I
find very trogbling, is that it will be casier all the tine for the mostaftfluent

;+ students to go and more difticult all the time for th¢ less affluent student teo

do gradpate work. SinceWe very casily ypderestimatg thatiegree of affluence
which-we have reached, caroljments ¢ould hold ujy while at the sane-$pe
being confined too narrowly to the more financially ible students. * Y

The second thing that. wil ~change {s the kindyot graduafe siudents we

will havel 1 suslpccl thdt the PR.D. m:!rk‘&'t in its traditional torm wilt drop
down. What'will oceur will be a greater proliferatipn of master's de sreey and
perhaps a creation‘of some new degrees. 1 believe there will be d sig#ficant

amount of enrollments in graduate courses not directed toward. a particular

degree. In tcrms of numbdrs, Lthink enroilments will hold relatively stable;
hawever, the mix will change. - ‘ .
Next, I believe that the pressure for tHe coordination of graduate work:
will continue and ‘probably increase. That is for very obvious reasons. Where
public fundg ar¢ being used in support’of graduate eddeation: there is in-
creasing pressufe forkthé avoidanee of duplication and for efforts to better
coordindte studies. Thisqs prineipaly for cost reasons but not entirogy so. Itls
also for reasons of quality and to avoid the prohiferation of programs which
are not of the calibre which one would like to see’in graétuate work. The coor-

dinating pressure will extend to the private institution as well as the Fuhf‘fc

beeanse inereasingly around the country privstgéinsliluli()m are being foreed
to turn jn the direction of publie funding. A _ : .

What onc is seeing in states all over the countr§ now are formulae for
giving aid to the students of private institutions and the price of thatg, |
believe, will be some kinds of eoordination within the total system! Thefe
may, for instance, be an inereaséd pressure toward tegional integration pf
facilities so thar one can shift the student around within a given region tor the
kind of work he wishes 1o pursue. ' o

Finally. I make-the :lssum[{i()n that the pressure for change in gradugye
programs is not due to the faet that we have performed badly inthe past. Teo
oftgn we tend to say that we one day have the greatest educational system in
the world and the next day”we suddenly havg the worst educational systen,
when it is the same <ystem both days. Now, either it was notsas good as wa
said one day or it is not as bad as we say it is the next ®ay. We cannot have it
both ways. My belief is that graduate work in this country is of very high
quality and, theretore, the fact that it must undergo change is nét beeause it
has been badly done, but because the milieu in which it is being earried out
has significantly changed. R T

BaSed on the foregding assumptions, these are the things 1 would say

.
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about the futuré of graduat edueation. First. because there will be -
significant change. we should not assume that the traditjonal programs™will
disappear. This is not gqing to hap yen,, There will. in fact. be a substantial
core of work which isTnof greatly different trom¥hat which has been done in
' the past.*We do need hagh quality graduate education in many of the same .
aftas. as in the past. and they will continue for a lot of reasons. First. pecause
there is a need for them. Serond. because the faculty will not lightly give it .
‘up. An& finally, there is markeeZgupport. for the core of that traditional = .
curricglum. While it may be that tHE products of that system will necessarily
have t6 ha® -réduced- expectations with respeet to their alternative op-
porgunities. once thdy have received the degree. opportunities will be there.
Addttionallygthere will be, | believe, totally new needs but conducted
largely within th&old ' framework. This will require residence work on the
canrpus. but there willghe both new kinds of degrees und n some cases less

. tmphasis upon any degree. For instance. 1 believe that vou will see master's
degrees increase in populgBty in varius arcas. We now see increased
' demand for the master’s of Business adminjstration. and an increased need

in areas of public Realth. the environment, public administration, and cross-.
disciplinary :degrees avoiding the specialties that have grown so in the last
quatter of a century. - :

Since studies Ehow that there is going to be significant growth in the
L‘omm{mity cdlleges across the nation. graduate training tor faculty members
in that segment will be difterent. Incidentally. Michigan sibling data shows
that children in familics who are eligible for college in this decade are eloser
together than they have been in the past or they will be after 1985, The
signiticance of this is that there will be multiple children insa given family
eligible for college at the same time at a higher rate than has been true in the
~ past. That in turn will pose a greater financial obligation upon the individual

family which will surely exert pressure to send those youngsters for the first
part of their undergraduate education to community eolleges where it will be
. mosggconomical, That fact will exert pressure an the upper division classes

in four-vear schools. andfmay turther atfeet the capacity and ability ot -
stud®ts to go tor residential graduate work, .
g There will. also be more interest in non-degree work — graduate but

npnddegree work. A variety of reasons suggest that conclusipn. One s ob-
soleseence: that is an individual takes just those courses whieh are perceived
as: protecting him from- obsolescetide. That dem#nd may affect the way
which we offer courses. It may. tor? instance. generate weekend TV and

pi) packaged cassette programs. £ .

' Sccondly, I believe that there is a4 quality of lite factor here which is
going to inerease the demand for gradugge education. When any country has
as high ™ pereentage as we do of students who have had an undergraduate
educatton . they ardnot going to sjt ittfront of the TV tube for the rest of their
fives withoutabeing bored. I suspeet’ therefore, that we are going to tind an in-
creased gesire on the part of those with a baccalaureate degree to take certain ..

o kinds of graduate equrdés with no dugﬁ‘t‘c intent in mind. particularly. but ,

“ gimply because it satisties an ingellecrual curiosity about a tield in which they

-are interested, and I eall thagthe gnality of litesF do believe there are

significant numbers of people who will go toward that kind of work’simply

because they are interested intellectually-n'exploring these kinds of things.

.. Thirdly, I think therg will he those who want toracquire work in a limited

compélence area, which they®See as related to their particular interest or
B
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profession. Much of that interest will be exhibited by part-time students

rather than full-time students. This also relates back to the financing of

graduate education. 5
I want to-also say a word about the nontrygditional type of education in
wigraduate arcas. Sbme of it will be directed toward a degree and significant
portions of it will not. 1 tend to believe that the degree as such is going to have
fess importance in the future than it has had in the past. Non-traditional

_graduate work may very.well. be tied-in to regional facilities. cither at other

universities or in other facilities available through industry or the com-
munity. 1 believe much of this kind of education will ‘be oriented toward
technology and in that connéction. I call to your attention one very significant
point which the Carnegie Commission makes in onc of its reports. We have
concluded in the past that technology is tine but instead of saving costs as so
many ofits proponents have expected. it tends to improve quality but increase
costs. But over a period of time, particularly in an inflationary cconomy, costs
for personnel will continue to go up while technology costs .will tend to go
down by comparison because the more it gets into mass production the mare
vou can stabilize costs. That will mean that in the many cases where wg have
said that technolegy is tco expensive, this will change as personnel costs rise.
We are seeing this development more and more across campuses throughout

the nation. It would not surprise me if segments of our faculties become .
producers of educational materials which will then be used by students

located in entirely other places.
I will conclude with these two comments. One is the increasing

disposition "of the funding authoritics to try to measure what it is we do. In .
doing so, they tend to adopt the traditional forms of measurement. such as”

head count, full-time equivalent, degree output, credit-hour output. ctc.
Those concepts do not easily match up with the new kinds ot graduate work
which 1 have suggested. Unless the funding authorities are prepared to utilize
new standards of measurement, it will be increasingly difticult for us to offer
new programs. - S,

Finally, taculties are inevitably going to be uneasy during this period.
They will be measy both about their security and about change.

Despite all of this. I am basicaly optimistic about where graduate
education is going. :

o

» . . i

. Robert Kirkwood

As 1 pondered the subject of this meeting. I must contess that 1 was
stvinied as to where to begin. To be quite candid, many of the institutions
represented here have not been especially ingerested in nor greatly attected by
regional or institutional accreditagion over the years. And, until recently and

still speaking in terms of the total institutioh, specialized accreditation of

“schools and programs has not been of much more concern either, In itselt,
" that might not be a matter of any great moment, but its implications are.

For one thing. it suggests that complex institutions with important
graduate centers have been less atfected by periodic selt-study and evajuation
than their smaller counterparts, the undergraduate colleges. For another
thing. it means that the objectives of some graduate schools and programs
have not been subject “even. to occasional reexamination and appropriate
_modification or reatfirmation. For a third, it has often resulted in a
L8 !
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disciplinary compartmentalization of many graduate schools. with depart- * »
ments which see themselves only in terms of similar departments in other
universities, rarely in relation to other departments of their own graduate,
school. Equally rarely do they see themselves in reldation to the totgl-
stitution of which they are a part. or in relation to institutions in iy
mediate vicinity. LS A

There is a variety of explanations for all of this, any one or combina {a[

of which can be fnade to sound reasonable or unreasonable. The point is nopws
torationalize or reeriminate, bus o fook at where we are and to go on from
here. What stymied me.was_how | could come to grips with the subjeet of
evaluating graduate work in a way that would have meaning.tor anjaudicnce
of graduate deans. Then I read Scholarship for Society. the reporywhich the
Panel on Alternate Approaches to Graduate Education has j0%¢ published.
This is a historic doeument which deserves serious attention by evervone con-
cerned with .post-badealaureate education in America. | congratulate the
Panel on a job unusually well done. Scholarshipyor Socicty has admirably
stated the case tor a comprehensive rcclemin:nin\& of graduate study in the
United States. Now the challenge is: what to do about it?

It takes no great'intellectual acumen to recognize the relationship bet-
ween: reexamination and evaluation, and evaluation is the heart of the ac- |
crediting process. Selt-evaluation is carried on within the institution by ity
own personnel: evaluation related to acereditation is conducted on-site by a
grogp o protessional peers. Scholurship for Society points the wiay to a
pm(x)lctivc partnership between the graduate institution and the acerediting
process. ) -

There is a fundamental proviso. however, namely that accreditation
must be seen as avital and ingegral part of the academic enterprise. Attitudes
and perceptions are crigical®h this as in all other activities. 1fthe accrediting
process is pereeived ‘as an extrancous exercise imposed from the outside to
satisty some bureaueratic ageney. then it is doomed at the outsét. If. én the
other hand. accreditation is seen as a vehicle geared to serve internal in-

stitutional needs with the.added dimensions of detachment and perspective

gained through the observations and judgments of protessionals from other
institutions. then it can and will be used productively. Itis often said that ac-
creditation would have to be invented if it did not exist. Not-only does it exist.
but I submit that it is a dynamic process which can be ad apted to the
peculiar needs. of cach institution. And, it is important to remember. ac
creditation is not the objective bat @ means to the objective of strengthening
cach institution by assisting it to claritv its goals and to develop a keener
sense of how they can be achieved. )
Scholarship for Society states the case cloquently in this passage trom
pages 34-35; _ '
“One cagcde many recent cxamples of stitutional sel¥examingtion thar have
resulted i shifts of tocus and resouree, and. wt the sante time, in clarifications obfpur
pose. Suceess in such enterprises appeirs to depetd heavily upon thy capacity of eader.
ship to be realistic anmd imaginative in“considering their mission. The voice of realism s
necessariby harshe Tt asserss that graduate institutions are not exempt _from the thrust of
the new principle of accountability; wraduate institutions that do not define spegial rofes ©
tor shemsches, demonstrate theit commitment to those rnh'b.t.\'i destablish their par-
teular capacity to [l them are likely to find one or anacher of i,tw'k;llllt't'rl.lkill}_’\ rated
messential by state codrdinating boards, or other consultative apgend®. If the institntion
does not arrive ata clarification of ity own appropriate misston, in'light of it resoutees
and thase of the competition, the clurification will be ettected hooufiders,
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“Realistic tones of warning. though, need 1o be l.-:mp-:rcd by aosense of pu\\ihililic\.
For. whilt accountability is often pereeivedas s threats it o an also be regarded as a
challenee, Those who ask institutions of ul\ anced learning to justify themselves are, h\
2 that very deed. offe ring sueh institutions a chance to engage in selt-studve and are i ad-
dition, providing taculties and administrations alike with a way of achieving unified
visions of purpose — visions with personal meaning tor rescarchers, geachers, and stu-
dents, To make the Katter point, in conjunction with the former w .lrn#."ruquirux a4t
ful balance of leadership. Tt means asserting simultincousty that graduate instinations
failing to raise and answer questions of mission for themselsves will find they have been
assigned n\i\\'iGn\ from outside, and that vradoate tacubties responding lull\ to this
challenge mav add to their power and dignity.”

Publication of Scholarship for Society is one of the fortuitous con-
catenation of events. The second is the Hcmmg study on Meeting the Needs
of Doctoral Education in New York State which you all undoubtedly know
well. The third is a study undertaken by the Graduate Record Examinations
Board in Loopcratlonb“nh the Council of Graduate Schools. Several of you
have participated in this project designed *‘to identity characteristics related
to Ph.D. program quality and some acceptable ways to . measure each charac-,
teristic. Written by Mary Jo Clark of the Educational Testing Service, -
The A.\s( ssment of Quality in Ph.D. Progrdms: A Report on Judgments by
Graduate Deans points the way toward active and endightened research “'to
study the assessment of quality by developing instruments and collecting
data on programs in selected fields.”” The connection between this study and
Scholurship for Society is rcadlly apparent even to the most casual reader.

The fourth related event in this concatenation is a research project spon-
sored by the Federation of Regional Accrediting Commissions of Higher
Education. Funded by a Danforth Grant. under 'the direction of Norman
Burns. Dircctor of the Commission on Institutions ‘of Higher Education of
the North Central Association, the Federation effort is aimed at developing
new: approaches to self-study and evaluation. Our primary interest is in shif-
ting th focus in evaluation away from form and process toward a fuller
assessment of outcomes. Many of you were unhappy about the ACE-Allan
Cartter attempt to, rate graduate schools. and the GREB study altuded to
carlier is a response to the Cartter report. The Cartter study was hardly an
objective analysis of educational effectiveneds in the graduate schools listed.
Most of us are also familiar with undergraduate colleges which base their
reputdtion for excellence on the quality of their entering students. not on the
qualifications of their graduates. I am not ready to say that our research will
give us all the tools for analyzing educational effectiveness totally. Never-
theless. we expect to advanee the frontiers of knowledge and expertise in this
arca. We know that there are many instruments for measuring educational
growth alrcady avgilable that are largely unused. One aspect of our project is
the compilation of a compendium, listing all available tests, instruments, and
pther data or means related to the measurement of educational outcomes,
With' the increasing variety of educational experiences being offered in and
outside of colleges and universities we must utilize the available tools.and
develop new ones to assist-in discriminating between the real and the
ephemeral, in measuring more realistically and effectively the relationship
between oyr objectives and how fully they are realized. ‘ :

In some respects. this is not greatly different from what weein regional

Jinstitutional accred#ing have been saying for many yeatrs. Our voices were

at_always heard., or at ledst our message-was hot adways heeded. But times
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4 CJ have unpleasant implications 1o many tamiliawwith the History and traditions of volun.,

* reexamination of the purpose and place of graduate study-in. the broad

.- 4 e -
s LE - ®
are changing, and the simultaneity of these four developments — the
“publication of Scholarship for Society. the Fleming report. the GREB study.
and. the Federation research project on outcome measurement underscore
the nature of the changes.
It I may quote from the Federation's annual report.

R “Ina world of educational flax and transition, it is only nagural that the role and
“ey status of acereditation are undergoing significant changes. Some of these changes may,

tary acereditation but the same mav be said of countless other changes attecting higher
edutation in the United States, Master planming, state systems, 1202 commissions.” coor.
dinating boards. colleetive bargaining. external degrees: and ahost of otheér concepts sill
have the ring of strangeness in academe. The point is not whether the changes are
necessarify to our liking. but whether we can accept théir reality in wavs that will assire
the dontinuation of aceraditation s a non-povernmental aetivity. - .
“Inessence, we are being challenged to shify the emphasis of aecrediting activitics
from one which served the public interest indirgethy to one which serves it directlv, Unil : B
“recentIv. it was stmply-assanied that the etfirts of the regional acerediting commissions to
improve the quality ot higher education by strengthening individual institutions were o
facte in the public interest. There iy fittle-question that-they were® but becapse the -
regionakcommissions worked quietly they received Iitle credit for their etforts, and often -
a good deal of unwarranted criliéi\m.:Mc;ln\\h'rlc. the contextin whicl higher education '
and acereditation exist was shifting ritpidlv, and public interest in bothrheightened ap- ‘ *
preciablv. The faet that tax revenue invested in*public and private higher edyéational -
«stitutions has expanded tremendomsly, plus i sharpened interest in consamer protection; .
have combined to make accountabiljty a current catchword. Fortunately, this is not an o
alien coneept 1o the institutional acerediting commissions. but dt does create an Co
ineseapable imperative to make our work more responsive and respected” thati ever Ce
betore,and more public. ' - '
“Weare inan age of consumerism with respect to postsecondary education, dnd we-
ereditation is being viewed increasingly as ap essential instrufuent for protécting con-. L
sunier interests, The rising expectations generated by aceess to educational opportunities Loy
for targee and more varigd constituencies must be Tulfilled without’ sacrifiding the in- .
tegrity or weakening the substance of the edugational process.” - : '
- Ll

.
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“As I see it. we have a timely and tm_ique opportunity. The graduate
schools have been challenged to undertake "a searching and fundamehtd] -

scheme of American education. Institutional accreditation is also being .

challenged "to “demonstrate its viability, apd - credibility. By responding  *-

cooperatively and drawing upon our consiaerablg'mutual resources, graduate.
* education and-the accrediting process can meet these challenges in ways that

will convincingly demonstrate that scholarship is indeed for society,

-

o N Vg $terling M.Mc_Ml;ilrfm

a R R R ) . Yot f"\"'l

~ The chairman has asked that: [ say, something,about the review of
gtaduate programs. not discussing héw it should be ori¢ but rather'com- %
‘menting on the advisability and value of such reviews. | presume that the &3
reason for inviting me is'that my University has for:several yéars béen in¥
volved in a very intensive program of review: In order ,tb ¢.somewfat specific
.and concrete, I would like to say a few:things about the program which we
have established. recognizing at'th¥ cutset that every ; institution  must ¥
establish such a review in its own way in‘accérdance with%its owlyacademic > “1&;;#
habits_and conditions. It would ‘be ‘a very unfortunate thing for Wimerican. A
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v .. education if our institutions attempted to imitate one anotHer or become like
one another, thereby destroying the valuable dnersn} within our Lducatmnal
= establishment.
At theUniversity of Utah we have learmd a great many things about the Q»f
problem of review. Some of you have already participated in our progrgm 2?
and are theretore acquamted with it. It required about two years for us to ga{- ke,
into the review process. and | believe'we are now in the fourth year of it. OUr
: original intention was to Teview cvery graduate degree program at the Umv 5
sity on a cycle of five years and to continue this is a permanent operdtloq,
the University, Unfortunately, we appear to be doing a fairly good job. afi
has now become the lot of our Graduate Council and Graduate Schqqﬁ"
only to review the graduate programs but also the undergraduate proggay
of t rsity. We have taken on'the undergraduate reviews with ¥
. reluctance. I don’t know how that will work out as we arg just beginning. &
.- ‘Aremarkable degree of acceptance of this program of very Crltlcally
“closely examining the dcdjee ofterings of the University has been rec
" from the faculty. The review was initially deteloped within the Gidy
“Council but was officially endorsed by the University Senate: Althoug&
are undoubtedly many critics, as far as we can tell it has the solid ba# ‘
- the faculty as a whole and certainly of the administration. It costs ? X
e money but we have had noWifficulty in obtaining the:necessary funds- ,tmewv b
-of the addition of the undergraduate programs we intend to proceed;
cyele of seven years. We assume that every department can b(,
dnqlvzed over a period of seven years. i 57 B
We enlist the services of external consultants who are ucpertf_ A 2k
und"er consideration. Althdugh to date the external consultants hayeAy _
erm other universities. we would be pleased to seck assistance trOm goveryg:”
ment or private industry. Internal committees which work as commitgees 4%k o
recguited from ousside the departments and, é e,pt for at most one ibeR
outside the cglleges - of the -departments which»are being g eyi Wb ook
toHows a carefully worked.out process ofheanngs debatfs. and tem ny"_ X
< With.final recommendatio s-going from the’ Graduate Counerfto the Ur;m(er i
*” sity Senate for acthn't‘ %‘ ¢

r 5. g We hav hag rémarkable response from peqple from outside th¢ Ui A
i ,va Fwh i mvnﬁi to participate.in these reviews at comparatively, mafge:
o . henogariungs.. It Js very" livious that:the Tinest scholars are wil]igi %

C ,.tlme dut,of their dw dik‘and engage in this kind of process? Th'
B 5‘(;, few peeple whot ha\e furned down our invitation to come to LY

X9 arid take a Sareful. critical look at what we are doing. ", wm
o 7"-)“ ) ﬁﬂ‘.e pom‘t that | am interested in making first is that.§ Rance of
h G the prog;' mis a recogmtlon by the-departments that they nig ~welldose

. “‘ ﬂ » thefr degrees if they arg weak. This sametimes has a kind of§
Ll \foundatwns. lmpact upon thenﬁ’}ﬂihe departments general'
: fgqpect for"what is gpipg on andare willing-té devoté a great ¢
N ; : fime and effort to the solution. oftheu'tproblems The swhole procdss has had a
o rem;n'kﬁ‘ble efféct upon the L}&wersny ust-say that.in my pears at the
ye -Univegsity of l&ah J ‘have nelkr seen ary%mg compe
*s‘tl'umont for producing a good and critical® analysis 43
"2 llingiress tofpce, cliamging conditions. to become ith ;'ﬁ
ik ‘dbm tﬁmgs to- dlscard the old ways |fph|s is indicated.™ ?
BNt ~h§zVe néver ' scen ‘anything- that hag roduced siich-a m"mgness 3
yh) Simg reform themselves egin to dmp‘ ome of their

&>
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unnecessary pm)frams and degrees betore we get to them. This happened
especially after the first year. The tirst year we had a very large hassle with
one of the departments. The word soon got around that we meant business.
and the result is that departments begin to shape up betore we get to them:
and some departments shape up very rapidly after we get to'them. I am _
referring to*such things as quality of faculty Jappointments, inbreeding,
problems of admission to tenure without,fx‘dcq‘{fahsscrccning. the charaeter \

and substance of the curriculum. programs ';yhﬂi:"gm‘simvpl_v uneconomical

tfrom the standpoint of the department, colleg >0 Bgiversity and unwise in
. terms ot the nation’s manpewer needs and EBenERT{oFests — the whole

scope of the educational process. - 2 :

e :

I might say. in refation to the positionta] hert Kirkwood on the
value of accreditation. that we got into this ra ;;ms‘ :ss becayse way baek.
in the fifties [ was aware that the accrediting as§ociation in ity reaccreditation
of the University of Utah commented very emphatically on the question of*
whether or. not. following the war, the University had become involved too
rapidly in too many Ph.D. programs. | personally was of the opinion that this
was what the University had in fact done. Ten vears later. it fell to my lot to

¥ prepare the University's case for reaccreditation with “the Northwest
" Assdciation. 1 was aware that again they were going to breathe down our
necks on the matter of whether we were competent to handle all of the Ph.D.
programs which we had. I-personally felt that we were not. I entered into our
accreditation doeuments assurance that we were going to establish an in-
tensive review: of our gradiidte programs. Having done that, it hcdzmlcl
necessary tor us to get busy znd do the job. This is a case where a regional ace-
crediting aSsociation’s pressure was very well placed and where it produced
exeellent consequences within the institution. o
o 1 would like to say that. generally speaking. in encountering problems oft .
.this Kind we can face them in terms of four basic educational categories. all
of which have been mentioned carlier. 1 will simply repeat that we deal with
_the goals. purposes. and objectives of education, the substanee of education.
. the methods of edueation, and finally, what might be called management ‘of
educational resources. I 'say the purposes. goals. and objectives because there
~1s nothing more important at the pfasent time than for,us to continually
define and redefine what purposes we are seeking to establish in American_
education generally. what goals we are setting for our own institutioiis, and
whatobjectives we are pursuing in the classroorp.and laboratory. )

The general purposes of educdtion. it S&fns to me. are determined by -
the character of the society. Our socicty as a dgmocratic society. 1 would

-think, defines for us three basic educational purposes. These have to-do with
the strengthening of the culture. the criticism and perpetuation of our social
institutions. and the gehicvement of the intellectual wellbeing of the in-
dividual. It is a presumption of a democratic society such as ours that when
Fe devote ourservcs effectively to the wellbeing of the individual. we at the

. Same time bring increased vitality to the culture ‘generally and effectively

' “criticize and strengthen our social institutions.

‘The goals of the individual colleges and universities. I believe. deserve at
least one comment. that in our kind of society they should be multiple and
diverse. It would be a very serious error on our part. as it often is. it we moved

towdyd the destruction of ‘educational diversity. because much of the quality

_0(‘!}' ¢ which we value most is found intrinsicaliy in the pluralistic character of-

’ . o
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our culture. The destruction of diversity in education gould Yesthy the
pluralism of our culture. ' v :

In the matter of the objectives of instruction. 1 think that wehavé to ob-
serve at least three things. These objectives are eognitive. aftective. and
conative or volitional, Now obviously the cognitive fackt t)tfd{lC(ltit)ll is basie
to the whole strudture of education. which has to do primarily with
knowledge and the uses of reason. I think that any educational program
which departs from this as its foundation is in very serious danger of tailure.
But it becomes increasingly obvious that we have not fulfilled the obligations

of education it we achieve only cognitive ends. If we are to produce an.

educatjional product pf high merit we must give attention to aftective ends? -

which have to do with Hidinan sympathy and the basic emotions and conative
objectives which age concerned with decision and action. . .
On the matter of the substance of education. the content or the
curricutun. I would like to say ong thing. I refer to the problem of the divisive
segmentation of knowledge that occurs in our colleges and universities

possibly in part because of the necesstty of specialization to a high degree.
but to some extent because of the unfortunate ‘administrative necessity for
departmentalization in the organjzational structure of the institutions. .But.

certainly there is a great need for us in some way or another to cometo grips
with the general cantinuum of human knowledge and human experience and
design curricula and programs which do justice to that continuum in the life
of the individygl. ‘ '

A bricf comment on the means of instruction. | refer here to the problem
of means and ends. a matter which continually plagues us. T will simply sav
that all of us here today, having a somewhat pragmatic, background to our
thinking. recognize that you, cannot extricate means from ends nor. separate
ends from means. Still we must recognize that it s most-unfortunate for a
society which is geared to highk level technology when ends are simply deteg-
mined by means. This condition could produce. if it were carried to an ex-
treme. as it often is. a technological brder destruetive of the humane quality
which we are so desirous of achieving in our social order. In educational in-

‘stitutions to permit the means. whatever they may be to be the chiet deter-

minant of theggnds leads~to a dehumanizing of We educational process.
Though we canfot separate them. there must be a reciprocal relationship
between meansiand ends. Itis to be hoped that our educational purposes and
ends are always determined by basically humane considerations and not by

the forees:which move us almostinevitably toward a technological order. ,
Just a final word on my fourth point. the matter of the management of

educational resdurces. Here I'refer back to the assumptions which were made
by President Fleming. We seem to be'entering upon a no growth era and we
may expect to be up agaipst someé very severe problems from the standpoint
of tinancial resources. .The management of those gesources now becomes a
major problem of higher education and certainl¢ of graduate education.
much more acute than in the past. The éttective and efficient management of
our resources means that among other- things., we must turn ‘to a con-
sideration of the purposes and goals of educagion. In some way or another we
must design programs that make sense in terms ot what is needed by dur
society. that satisfy the aspirations of the individuals who are our students.
that meet the capabilities of our instiggtions when assessed in terms of the
resources we are likely to have, This, if seems to me, means that there must
be a great- deal of tightening up. of eliminating things that we have been

.
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doing that are unnecessary, of-rethinking and reefaluating virtually”
everything with which we are involved. This is the reason why I'personally
believe that ongoing programs of critical reviews of our graduate schools are g o

~
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becoming virtually a necessity for the future. e v
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‘Discussion Groups

Thursday, December 13, 1973, 10:45 a.m.
’ Fnday December 14, 1973 9:00 a.m.

EVALUATION OF G ADUATE PROGRAMS

Lo,
| Moderator: Arthur C. Gentile, University of Oklahoma
\ * . 'Panelists: Frank E..Horton, University of lowa
U ' John T Kirby, F/or/da Atlantic University
o , .
& )
- [y ] o ‘
- A ’ ArthurC Genlxlc

It ha.s been sdid that not every problem, that is*faced can be solved, blut
. that no problem can be. solved until it is faced. 1 thirk the distinguished
* speakers we heard-this morning brought us face to face with the problem and
" 1 would hope that our discussion fiow would concern itself largely with solu-
tions and mechanisms by which these proble an be faced and solved.
’So to begin. wlﬂ!;‘l am going to ask the panelists-to say a few words which
hopefully will stitnu}afe further discussion on your part.
: ¥

v

e rank E. Horton
My perceptloh is that the mdjority of you are primarily interested in the,
operational aspects of graduate program review rather than broad overviews.
. That being the case, Dean McMurfin's comments appear ‘to be the most
appropriate avenue for further discussion. Before we begin you should note
that the group at this table are members of the Committec for Internal Eval-
uation o%rCGS We met last night and are currently develo?mg an oytline
which, given CGS support, will culminate in a monggraph focusing on the
general principles of graduate review and elements actions important in
the review. process. Any of you who have comments ‘or suggestions for the -
e Committee should wrife to Art Gentile or other members of the Committee. B
- More to the point, my teehng was that the audience was ‘particularly: \
interested in Dean McMurrin's comments and T thought that it would bely.
appropriate fog me to point out some aspects of the review process that we i
have initiated g Iowa. The University of lowa has embarked on a systcmatle 0
review of all graduate. pt'ug?ams which will be repeated cach five years. The -
process grew out of a concern of the central administration and the faculty
-that they be allowed to conduct their own internal review operations, .as -
opposed to the utilization of guidelines and criteria which may have been
generated outside the university community. .
- ,In developing the review process, I should the that our concern at lowa
was nat only graduate programs but also the undergraduate and professional
- programs. While this is at'odds with Dean McMurrin's approach, we felt that
the amount. of effort that goes into such evaluation makes itnecessary .
‘that review activities not be duplicated by multiple committees reviewing dif-
ferent programs of a single departrrient I would assume that most institu-
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tions are similar to ours in that the graduate program is intertwine
undergraduate programs.

sources ire being used to support both undergr
grams. Thus, a review of graduate programs isol
of a particular program or department seen

1 with

This scems “inevitable  when departmental re-

members rightly teel tha they have someth ng clse to do beside revies

grams, it is necessary to look-at the etficacy

single department.

Our approach was to deve

tining the spedific needs of the graduate ephlege. The statement, un

nately not as+briet as Dean McMurrin s,

losophy of the review process at the graduate level and those element?
are of particulyr coneérn to'the graduate college. If any of vou are.inte
10 eopy of that document, feel free to write to me. Thegraduate progr:

ing document.

© ° view statement was reviewed and adopted by the graduate.council as a

This is the second vear of our review program. We have complete
eral reviews and our experience is similar to Dean McMurrin's in the

that several programs came forward and requested termination priot

review processgGiven that we are on a five-vear review evele we are revi

approximateMtwelve programs per vear. . .o
« Upon completion of the initial review it became clear that the University
lacked an administrative closu policy. That is, after the review is com
what happens? I am plias

communication of the recomme
. Structurig of disctkssions by the collegiate deans with

of several committees reviey

aduate and gradugte pro-
ated trom the total mission
s difficult at best. Sinee T

aculty
v pro-
g 2

lop a graduady program. review. Staterent out -

fortu-

attémpts to outline the gunu&y‘phh

which
rested
m re-
work -

d sy
sense
to the
ewing

pleted

ed 10 report that a dosuee policy Jhas been de-
“veloped and adopted by the Council of Deans. This policy focuses «

administrators and with the program being reviewed.
As mentioned Zearlier,

graduate and graduate programs and thus is carried out under the
+ pices’of the graduate college and the appropriate colle

lowa's review process focuses on both 1

m the

adations of the review committee and thew
appropriate central

inder-

joint aus-
giate dean. Although

the graduate college and e other dean sometime have differing objectives,

" we have developed a close working relationship with cach

Of the other
collegiate dean$ and have been ableé 1o alter the review protegSto accommo-
This approach necessitates varyigg the process

dute”specitied joint needs,
slightly in order to addres

grams in cach of the nin

" suceessfully worked
currently discussing

I think this brj

areas which require

k]

started to sputter and sto
know what todo. Einatly
and spoke to the station
» N - 3 .

}, "

o

g

attendant. The attendant said. “"We h

s

farrangements with several of the colle
Itefnative approaches with the fowre 1aining. - )
’ dent information

satement will provide you with/uft C
ceneral problem

“to ask general questions wh

more detailed discussion’,

s structurdl and substantive diffefences in pro-

sther collegés in the University. To date we have

~

ich in turn will allow us to define
VoA

4

<. JohnT.

I think we have traditionally operated our programs on a faith basi
Two nuns were drivimg,down’ the Florida Turnpike
+ plaza where the fuel stations are located b

-

ey walked back the entire three miles to the

74 C

ges and are .

I

Kirby

S.

And th‘c_v,pusscd'lthc
v.about three miles when their ‘car
ed: they were out ot gas. They got out. and didn’t -

plaza , -

ave gasoline

-

B
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4bul we are completely out of any kind of edntainer for you to put the udsolinc
L0 * So. perplesed othe two nuns seagehed the arga dlhgcml\ for a conty unc
l-nmll\. in-a. brushy corner-behind the station ‘f[@& located u baby potty:
wasn't vey elean but they washed it out. dried it. and thén put almost, t\\o S
_ udllons ot gasoline in it andcklrctull\ walked the three n‘fllcs baek to their oy, .
Now, visyalize these two sineere women. with traffie x\nrlmL past, tr\'fﬁ, tm
pour gas into their antomobile out of that very Ehﬂlctﬂt'rcom‘umr Twet i°
hippies came by in their strangely pdmttd old car and \xcrc,punlcd about -
what was Lomg on. One looked at thetother thnuuhttull\ and said, Mm
that's faith.” | ‘

Our various L}lL‘nIClCS aren’'t \nllmu to exereise this kind of confidency g
any longer, and. so, we have been asked to exercise a difteregt kind of’ condeol - |
rather, than taith. The Florida State University Swetem HI8 & quantitative
wmml on graduate and undcrurdduknc programs. This state nmnddtcd
poliey is quantitative in nature: it is not qualitative. A departmerit and a par-
ticular.degree program must, over a three-year period, have a prescribed
.number of graduates if it is to continue its graduare program. At the doctoral
level,a program must graduate an avarage ot two doctorates per year.or i
total of six, over a three year period. or the program is considéred ander: )
productive and is put on pmhatmn Ifa, department has a dmtomlprome
in a particular discipline, it must urmhmu a total of fitteen -master’s candi-
dates, and thirty baccalaureates i in that three-vear period.. 1t the highest de-
gree oftered in a disciplineis the master’s then the numbers are reduced and a

“program, must graduaté -a total of nine master’s, and a totdl of- thirty
bacealaureates 'over the three-vear pcriod And.soong | am just giving vou a -
glance at the structure of the Quantitative rcquncmcn il terms ef the pro-
ductivity of programs required by our Bpard Teents. Universities are

- given an opportunity-to justity-continuation on a ymaller scale betore action is
taken. A program may be on probation for three bears. After three vpars, ifit
does not meet the general average rcqu&mcm of production, it has to be -
eliminated, phased out or moditied. There have beeh ehjeetions to these ex-

«  pectations within our state: but it is the polu.\ urder which. we urrunl\

tfunction, ¢ :

At Flonda Athnc Unncrxm w h.nd ancmptgd ai et lmpgrlcul» to

take a look at programs in terms.-of quatity and quaniity of operation, We
have completed what we term an «cadémic audit of ail programs, under-
graduate and graduate. Iothis audit, voch department was asked in rotation
to present information \\hwh}‘mduated the demands for a program, how
those démands are met, the wdy in which the program- functions. the faculty.
+. situation, the student adiiSsion criterfa. }md the
" ticipating in”this review were the pr esidenty aJ
appropriate- deans. In retrospect, th(jrcnv.? §.
rgeet a criterion'which Frank. (HortQy) shm{idmn
tremely and extraordintily importarg] £ i\’hltﬂ hé termed “closure.”

. We need toTdetefmine what use we \\‘dl ~of the intormation when we

have it. Are we going to make use of' it to impiove programs and it so. how? If

- improvement i$ ot probable or feasible, then how are we going to change,

phase ot ‘or terminate the programs whieh do not meet our critegta?, :

. I think we have to be concerped with both the proeess of gradudte. edu-

cation and the product of graduate education. Tradltlonaﬂ) we'have thought

*almost entirely about process. We have gen cuncerned about the nature of .

our deu]IV the qualm of tcachlnu. and the kind and quality.of rcxcartb We

R

e

gogramm‘mg criteria. Par-
vice-presidents, and the .
ere impesfect. We tailed to
and which 1 find to be ex-

»
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have been concerned with the nature of the program which is available for
. Students. This is all an examination of the process. It does not examine the
-end prodyct."More and more. particularly in, the professional areas, con-
trasted perhaps with the arts and science’ #reas. we have to become interested
and ¥oncerned about the product. that is. the caPMilities of the graduaté
'studér_lt ‘who completes our doctoral or. masters’ programs. Measures and
indieators in this area are terribly difficult. but. in my opinton, possible at
~least in part, We have an obligation to’work toward developing such a
methodology. Certainly, longitudinal fO”O\:“ollp studies are appropriate gbut
faster measures having high correlation with these measures need to be de-
veloped. : . ' :

. > v
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Moderator: Jahn K: Ma;&r:lvevi‘ﬂ‘lork Umvers:ty
Panelists: Jan Rocek, Umversrtmﬂﬂino:s Chicago Circle
. Charles.G. Mayo, University of Southern Cahforp/a .
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s appointed a Committee on Graduate School Govermance and Ad-

flexibilities, into models of control, to assess the costs-and benefits of if-
creased student participation in the decision-making Erocesses and to study
the usefulness of the graduate faculty and its relationship to other bodies and

officers.” »
Models. of overnance are so variéd that the committee felt it would be
less useful to merate actual models. and instead would like to suggest

conditions consrdered essential to and proposed structure of grad uate school
governance and administration.

This morning I would like to present to you the report of that committee,
which consisted of Fred Andrews, Vice President for-Research and Dean of

T‘nree yeat’s ago the Executwe Commmeeﬂ Counc1| Qf Graduqte '

. .

the Graduate School at Purdue University; Thomas Rumble, Dean of the -

Graduate Division at Wayne ‘State University; Ofis Shdo, Dean of the
Graduate School at the University of the Pacific: and myself.

Effective governance and adwinistration requires a continuing in-

teraction between formal structure andvthe eople who occupy the structure,
and particularly a balance between a centriization of functions and their
decentralization. Nowhere is this balance cleatsg than in higheer education in
general and graduate education in particular.
Higher education is structured in two dimensions: areas of learning,
where one learned “discipline is distinguished from\another, and levels of
learning, whére one degree is-distinguished from another (often through in--
stitutional nomenclature: two- -year colle%‘sc four-year colleges. universities).
Each member of the faculty is always
dis¢ipline and to hi§ mstlt tion. In a single discipline. instruction ranges
from elementary *'service™ courses to postdoctoral scholarship of the most
advanced nature, and the differing goals of undergraduate and grduate
education clearl?k ]ustlfy different approaches, methods. and structures.
Graduate schools aré responsible for the advancement of learning through
scholarly rescarch -and for instruction ,leading to the nonprotessional*

i i s -
Nonprotessional dégrees are distinguishcd'nfmm professional degrees not only byitheir
nomenclature bug also by their emphasis.' Nonprofessional degrees stress” creative
scholarship and reses m.h ‘often but not necessarily as a preparation for a career in” coflege
. - or dniversity teaching: professional degrees are,intenddd to preparé for a career in the

practice of” a profession and are usually aurodmd by a national organization in-
8 dqnndu nt of the universities, representing a smglu pmkwon toassure that the program

muts the m.Ld\ of society and of IhL profession. ‘a \
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master's and doctor’s degrees. Their governanee and administration sh'm’l‘le
reflect these unique roles. : '

Decisions s‘houldwtdgrwhcrc they have the benefit of expert and in-

. formed knowledge and relévan experience. Consequently it is ordinarily the

faculty which determines the admission and degree requirements of an in-
stitution: the administration which decides the allagation ofresources among
competing demands: and the student body which tisually acts on matters.in
the arew OF “student affairs™ — each with the advice of the other two. In-

- stitutional bvlaws typically and explicftly commit to the taculty the

educational conduct of the school:, the re§ponsibilities of the administration
are far less clearly detined, and the duties of students rarely it at all.

The faculty is the heart of each institution. and as scholars with common
interests have joined to exploit them, thebuilding block of the faculty has
become the department, which encompasses a single discipline. The gover-

- nance at a department depends a great dehl on its stage of develo mens: a
] g

.

rapidly changing department, whether new and growing, or old and
moribund and crving for rejuvenation, requires_strong individual leadership
by the chairman, «hile mature and stagle departments rely on the colleetive
leadership of the-senior faculty. The advantages of the departmental struc-
ture are significant:* decision making and initiative reside where the ex-
pertise is. decentralized decision making offers many administrative ad-
vantages. and the departmental model mobilizes departmental respon-
sibility. Its disadvantages include its resistance to change and its difticulty in

accommodating interdisciplinary approaches. :

Related departments form a school or college. and the nature of the
graduate school too depends on its stage of development: ' a new schaol with
new departments and new programs calls for gréater control, at least until a
degree of stability and recognition is achieved . while established departments
tend to run themselves, especially when the quality of their programs is high

and the need for intervention minimal. Both, of course, require from the ad- -~

ministration. tor reasons of efficiency, economy. and convenience. necessary
centralized services such as accounting, data processing, registration, and
library and other facilities. -But the administration is accountable for the

-

quality of the institution, whether the program is new or oid. and must assure -

a responsiveness to changing needs and circumstances. The quality contgol of
programs is essential; gven established departments can benetit ‘from
perioghic reviewS by outside scholars responsible only to their discipline and
by colleagues in other departments responsible:both to their inStitution and
to the world of scholarship in general. N

‘Since graduate studies are specialized and since specialized expertise
resides in the departments, the graduate school is inherently decentralized
and department oriented.>* It has the obligation to maintain the highest
standards of scholarship in its constituent departments. and to provide the
departments with the services they réquire. The chahging ftrontiers of
knowledge and new alliances amgo
graduate schools in addition” to_k
portunities for innovative interdiscij

*-‘boh faculty and students the ap-
, y ‘ Rary studies without compromising the
quality of scholarship. : ’ : .

The governance and administration of graduate education takes many
forms. Spurr’ has pointed 6ut that™a university must-have a graduate
program, but it does not*need to have a graduate-school. which is, in a real
sense. superfluous and-af anomaly in the American university today. Some

78
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universities have a graduate school headed by a dean. others a division of
graduate studies headed by a dean, director, or vice president: th® ad--
ministration of resedtch supported by outside agencies maiy or may not be a
responsibility of the graduate 'schodl” and some universities do not recognize
a separafe graduate faculty. The duties of the officer chiefly responsible tor
graduate education may or may not inctude budgetary decisions or faculty
promotion and tenure decisions. In any event. three functions dre essential to
the gradwate school: the approval of programs, the:admission of studgnts,
and «the recommendations. for degrees. Five others are usual: decisions on
student progress and conduct; academic records: allocation of student finan-
cial aid; support of taculty research: and the oversight ot sponsored research. , 2 '
The typical graduate school is paradlel to the undergraduate school and™
is headed by a dean, whq is generally consulted on budgetary, promotion,
and tenure decisions, but whose full budgetary responsibilities are limited to
his office operations and fellowships and scholarships.*® Policy decisions af-
tecting graduate education are made jointly by a committee of the faculty
and the dean, although the most important issues are usually referred by
them to the wholejfadulty. Most universities have self-perpetuating graduate
faculties; memiggsPip presupposes -attainment of the highest degree and
demonstrated gompetence An, research, and is prerequisite to responsibility
for graduate oouttses and thesis or dissertation supervision. New graduate
programs must'be approved by the faculiy, after review by the committee and
the dean, betoie’fittal approval by higher bodies such as the governing board
and, to an increading extent, state authorities responsible for coordinating .
graduate education. Student participation is increasing, but in an advisory
rather than a voting role. and more and more on a departmental level where

‘change is often edsier to achieve. -+ . .

Clearly a wide variety of successtul structures eomplicates any attempt
to generalize, much less preseribe, but the following conditions are suggested
as minjmal for the effective governance -and administration of graduate

‘educationt .

1. Graduate education should be the responsibility of a dean reporting to
the chief agademic officer who has budgetaryputhority. He should be a
major participant in all budget, space. and personndl decisions affect-
ing graduate education. and should be responsible for the admission
and grudl'x‘fzn@n of students and the approval or disappreval of new and
continuing programs.. R s

2. Only those members of the faculty wha8e educatjon qf ekpegence in the

: judgment of the dean qualities” them should be r€sponsible for in-
structing and cxamining graduate’ students and approving ‘ondisap-
proving theses and dissertations. - et e B &

3. Admission and degree requirements should g the Jjoint-re\ponsibility

.- of the graduate faculty (or a cofimittee of that ficulty) and (e dggn.
4. Graduate programs should be’evatuated regularly in view of changing
circumstances, and programs which do not meet quality standards or
focal or national needs or cannot be adequately supported should be

suspended or terminated. - .

Policies applving to spons’org}d résearch should be the joint respon-

sibility of the graduate faculty (or a committee of that faculty) and the
dean. | : ‘ ' e ‘

;' Students” should participate in an advisory capacfty in formulating
s policies governing graduate education. including curricula and statt:

2

N
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: * ing. but should not pa':'tieipate 4n any deliberations leading to decisions.
affecting individual students<or mgmbers of the faculty. , DR
B N t . ° ~
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When Dean Major_asked me to ‘parti'cipatc"in the discussion Bf thi®
group conceried with the governance and opganization of gradugte schoolst,”
my first- reaction was: "'Is theré really anything which can“be added to thisi
subject? Anything which is not alr&ady included in*the report of the com- %
mittee which you,just heard or in Stephen.Spurr's articl@® Thg, American
Graduate_Seh'ool’_lplmlishecﬂseveral years ago in The Graduate Journal?™" I
still rementfber my impression upen reading Spurr'sgpaper when it first ap-
peared: it seemed to me a completé gescription of what a graduate school is
all about anddhow it goes abqut its business. s # s

* "1 believe that Dean Major also must Have been .quile,impr%ssed by

" ‘Spurr’s article. becauge he included a gopy of it withyhis ifivitation. This gave

. me an opportunity to re-read the artkle which [ did essengially to find out

* whether these was anythinggwhich could be added. When I did so. I was quite .
shocked, What only a few years ago appeared to me as a complete description
of an ideal graduaté school read #ow as a historical note¢ on what graduate
schools used to be in the @'s before the “Ph.D. glut?” budget cuts, getrench-
ments. and before state coordinating boards. )

' Spurr’s “complete” graduate schqpl performs eight basic functions: It
(D) approves gradpate programs. (2) controls ‘the admission of graduate
studentg,(3) recommends studests for'degrees. (4pkeeps academic records.
(S) is réSponsible-for graduate student discipline, (8) distributes fellowships,
(7) handles.faculty research support and (8) coordinates sponsored research.

5 . i
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w © are witnessing traumatic and demoralizing abortions. Under thes#

. to teach the special rhetpric class. A strong Spokesman tar gradih
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In the graduate school-as I kndw it, a graduate school of a new and
<growing large arban campus of an old and distinguished land grant univer-’
sity, these functions, og at least most of theny. are still present and are indeed
‘among its concerns and responsibilities. However, recgnt chianges in attitudes
“towapds graduate education, in available sources of finds, and in the state's
fole in univergity govermance. have pdshéd many of these functions into a
secondary position. . ; .. : e

A graduatesschool of a developing institution in the 70°s must perform’

. "3- ) .

these tour principal functions? 3 _ . PO
(1> Advocacy ot graduate education within the.gstitution. ‘ -
(2) ~ Development of graduate programs. B e ' ;I&
(3)  Development and administration of inter-unit programs. * o
(4 Acting as, laison between the institution and the state coordinating

ageney. : - CTR
I'should like:to emphasize that these new functions are here in addition,

not inste:dd of the functfons listed by Stephen Spurr. Akso, to a large extent
“they may be Chdpacteristie only of a special tyvpe of institution with which I«

have some expcrience and may not apply at all to many othtt institutions,

., Lhope that you will permit fle to claborate on these fhur &i%etio
some detail:., , . . . . -
(1) The functipn lisfed first,-the advocacy of graduate education Sy
institut;on‘%'y_\ ~ecm superfluous:” everybody is in favor of g8
education. of scholarship 4nd research. They are Itke 'm(_)thcrhoqtg
tuots, beautitul, respected, and expensive. So we have birth contrg

~ «

M

divions. the -univer$ity peeds a strong spokesman: for grndq,lx '
education, for .scholarship and research within the administrat{d
somicbody whohas no other commitments, someone who s not%
cerned with immediate lq'f_’féllment pressures, with the 300 freshmd
who did not’get into Psychr 301, or with the problem of findgng somed

. .education and-scholarshipsis nceded when it comes to-decisions orfii
: stitutional priorities and commitments and when the long ranggpldns
goals, and mission of the university are tormulated. Aj we just- *

graduate council gpd’ the dean’s office. were-héiily involved in thet;
process of defining the scope and mission and the long rapge goals:of”
the campus. This undertaking may avel&nﬂuexj the nature:of the ¢

whole character of the institution for man¥ears-tg®me. "~ ...' .

(2)  The second function on my list. bul the first/he f termg of m- ":

oo
R

..

portance. is the:development of graduate programs *Bevelopmiehy: is
a different concept- than “approval.’” In the. prghtn
graduate school must assume a' much more active ped, ¢
past. In the past it has usually responded to a progrant

the department, determined whether or not the,depagtmen

€

Was the

and made sure that there are suffyliel
~ TRy

resqurces available for the progragi® e of
- school is quite different. The dedfignd: ihe 'gmd@&te couneti! Have fo
take into account not only the mWgi@ME® the. insufgtion, not only the

F'physichl:fackfities ahd libeary .
e:present t1;9‘1(3'ot"-the'‘g'r:?dv.x'atc

strength and resources ‘Wwithin ong-__.iiven department, but existing 4&
programs and resources in re.late\d,;yepartment§ and.units within llif - "
88 Nhe '
L, a
' o . L

requisite faculty strength and has, dgfSitbed a‘ipa¥onable rurriogium.,. >
q g ! L gLurrdgiur

.

‘A

+ went through such an-éxercise and the graduate’.cdllege. ie. -th‘c"';“i -
! o

sitgation. the” &,
it didgn the , - %
d'b_V" " s

Y.
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- university,’ withis thc,_ins‘t‘ltﬁtion, and within the geographic regiog.
" Thgy  my .-g'cogi_dé"ﬁlc_. employment situgtiqn .-both gocally -and”

\5_ [
.

S voee hpttonal d mMyist be aware of and respond tocstudent needs: The * ¢ -
AT graduatg .'sch"oo‘".\fnust therefore work closely dyring the development™ -3 *
‘" . phasgipf 4 grogtam with the department and often with gderal depart-
- ments or uni{s. The graduate school shoufd, selectively ncourdge cer-’ .
tasn.progrants which fit into the inistitutional priorities; often oné h&s to " ;
bring -together people from different groups to' develop them. The
UICC graduate college, to give an exaniple, has playedta major role in
the development of the Doctér of Arts progtam. It affo helped in the
development of interdisciplinary peograms’ in urbdn flanhing and .
“policy, in ethnic studies, and we cuftently. have a com litteay putting -
. together ¥ Master of Administrative Sciences program. .’&a ' T
"(3) . The third function closely connected with that-just djscussed, gonc nscE
: inter-unit: prlygrams. ‘These become moré and ma¥e ymportant and ™ "¢~

- ~some of the feports which we have heard here pointet very strongly in . c
. .. . this direction. Programs which are not entirely aleng.disciplingry lineg ", "~
.4 -, . are offered by a combination of unifs;.they are i ,'f:-"dépa 1gptal,
... Tinted-collegiate, ‘inter-campus, and .inter-institutigng},” Al of these "l

.-categories are represented in our -institution. The role whicH* the *
. ¢+ -wgraduate school.p&ys in their development and in their admginistratign, *.
A . becomes much-larger than it is in a normal program where.the prggranif = -« -
- .7 faculty essentially coincides with the faculty oone given depaftme th. ot

+, t4). i The fourth new and important function for the gfaduat&scgogl istoact -, gt

- s ds”an informal liaison’ between™ the institution and the $tat® coor-', . .
.~ # dinating board. While the formal contact goes through' thespresident 4 :
s, and the board of trustees, it is important for the gradmatg s¢hool o » e

- developsn, informal retationship with the staff at the state coogglinating

;" and moral,-the necessity of considering many extra-academi¢ factors, and & .
< i .1oss of a greatdeal ot independeént control over new gr__aduat_e,ptogr’ams ha_.ve&. T
A

e A ‘,._ageh,c_y_-ﬂ‘hcjwho}e area of program developmert £ be, greagy .

‘ Jf .-+ facifitatgd'and improved if there is a better understanding ahd closér ,*

@‘N" = ¥ " c¢ogperation with the state coordinating agency at the timewof proggmm

757~ .development., . . AR : .
" . Inthese remarks I'tried to show how decrease in support, bothjfmat’cial St %

» :* changed the fiinctions and the priorities among the functions of thg gradii ;
. " schqglin the: 70's: Also, changed is the job of the graduate dean: ipis p 3
B ‘more-difficult more fime ¢ ming. and a great deal more frustrating; .

i+~ . however,  do-nqt think that it fras become less interesting. ’ !

AR gf‘*f ~ 4

PR  Charles GaMgyo  §§

A rticular iﬁhl‘f’ions 61*'1]56’30 A !
V.

.77 1 am going to direct my remarks to two _ ‘ _
‘graduate school as they relate to the organization'of the graduate dean's of
~ice and to the role that the graduate school ought to play in a university's -
* . policysmaking-structure. My comments are. of course, Heavily reflective® of
' my experience at my own university. but | hope thygt they will assist 1#
Eener'ating'discussion that will permit development of principleg, which wil
ave generalized applicability. g Y
;. The first area of concern that I wisg to discuss is the quality.contrel {G s
- tion, of the graduate school and the elationst%) of the. graduate council to ™
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t bt To be more s$pecy
agency of reform. g o e e
N _'Leg:"' start by sayifip TQNg [ bllieve that a graduate council comprised
iof faculty members and studen® who hay demonstrated -a commitment to,
atid dﬁdqstanding of, graddate ‘educatigh and research s essentjal to the
_pioper. functioning of any graduate schgol, but T am’ prepared to. argue that
the gole l’j{:at the council showld play will beara relationship-to. the maturity
- 4nd the quality of the university ig i
Zam é&ges’t»’ihg»is.that the newer

T

¢, I want to zero in on the graduate council as

its ehdeavors at the graduate level. What 1
i \dfor less distinguished a graduate in-
ityglort is the greater aught ta be.tNd role of the council and the graduate
in"the, quality contrdhprocess: Injtke developing university the council
% has a.special responsibilit¥ fo ensure thRhe uniyersity does not undertake
" graduate obligatiops for which it does not-haye ddfquate resoutces. This can
" bayan onerous gnd distinctly unpopular job, pelling force in Such &n in;
Cibe sH utjont is the drive to-attiin the status and prestige tﬁat' hopefully will' be
:, ;Achievdd ‘by offering Ph:D.. level studies. Too . often, though, . possible
"a&adf_e(pﬁic distinction for a university¥s lost because it«t¥ies te do too much. It
~sgerdS to me. furthermore, that at'a time when the placement  opportunities
" graduates have been critically restricted in.some figdds cthe council has a
merat duty to consider proposals for new degrees with extraordjnary caution. .
“* 7 The graduate council is an portant quality control mechanism in any
university but it asSllmes an acoéﬂ:uated importance in the institution that is
. Jattempting to upgrade the quality of its, programs. 1 would call this the
- ‘reform mode of quality control. My univdsity is an institution .in which
2,“reform™ activities have been very prominent_ in the opcraﬂ‘ms of.the
graduate council — called on our campus the Universitn®Cpuncil on
Graduate Education. Chaired by .the graduate dean and staftbagy'libe?al
; arts and professional school faculty and students appointed .by'th@president
#  of the university .on the recommendations of the graduate dean, the counci! -
: has the following mandate: : U
I.  to review all prdposals for new postbaccalaurcate degrees, including
. those in law, medicine, and dentistry;
to review proposed major changes in existing programs;
to review periodically all postbaccalaureate programs: and., .
to disestablish degrees and programs that do not meet minimum stan-
dards. o . ' , S
In the past three years two Ph.D. degree specializations have been ter-
minated, five proL;osals for new postbaccalaurcate degrees have been turned
down, and new chairpersons have been recruited for several areas of study.
Recently two proposals for master's degrees that emanated from professional
schools were rejected by the council, and another proposed professional
degree .was substantially modified as a consequence of touncil review. The
council has approved a few new degree programs in recent vears — primarily
in inter- and multidisciplinary areas —@but approval has come only after ex-
- tensive review. ‘ : ® : ’

ERNEN

This brings me to ‘the subject of the relationship between a graduate .

school and professional schools. I should point out that at USC the graduate.
:school has jurisdiction over all Ph.D: areas — some 47 in number —and all -
. academic master s areas — some 53 in number. As a consequence of its con,
trol over the Ph.D. fields and because of thegablishment of umber of

v degrees that are joint between the liberal arts and professional sthools, the
-~ graduate school relates directly or indirectly at the present time to all the
- 83
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other schools of the unive 1tv ave two. I think thdt the relationship befween
the»graduatc school and the protessuoml schools has-been reasonably good, -

~ but I must say that the fact that the dean of the graduate school chairs the

University Council on-Graduate Education has led to a few strains. This tef_
sion has been heightened i.tcar by the fact that the assQciate and assistay
graduate deans of the graduate school provide stafyassistance to the cout
Alas, I fecl that this friction bet\\ecnl‘tm—g}dduatc schools andgghe
professional schools is inevitable — at least it seems to be built into the ®5C -
educational system — and | have-resigned myselt to a certain degree of un-

popularity when protgssional school proposals are subjected to review by the
council. To understate the matter. the liberal arts areas accept the cogeept of

we can have some discussion of this problem todav.

Let me turn briefly to the second functioh of the graduate school to
which I would like to address myself: the graduate school as the guarantor of
duc process to students. This is £ rather new function. one that most certainly

has been augmented in recent years. An obvious manifestation of the in-
creased importance of the fukction is to be found in the rash of law suits
brought against universities bysstudents who allege that thty have been
treated unJustl\ by faculty and administratibn. I must admit that perhaps |
may be 4 little too sensitive on this matter of the graduate school being con-
cerned with due process because 1 am presently being sued by a disgruntled
tormer graduate student. but 1 sincerely believe that the graduatc sh’aool has

both a moral and a Ickal responsibility i this area. At the very minimum, the <

graduate school must insist th#t departments maintain complete records on
all students and{that it be included —indeed be more than simply informed
— in the decisionto terminate the career ot a graduate student. -

One last point that I would make is that the prpblem of due process is
hcightcxl?! in a university in which the reform process is decidedly under
way Atably students are caught between the old and new standards of
performance. and it is the graduate school that nyay on occasion jhave to
mediate the differences between the departmen the student. *

/ .

&

review much more readily than do tHe professional schools. I would hbpe thdt I
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NEW DEVELOPMENTS IN COLLEGE TEACHER PREPARATION

S 2 . .
Moderator: Alvin H. Proctor, Kansas State College of Pittsburg
Panelists: Mary Ann Carroll, Indiana State {niversity
Charles A. Leone, Bowling Green State University
Frank J. Vattano, Colorado State University
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Alvin H. Proctor"; v'

“ IThis program deals with the p_repahﬁén of college teachers, and 1 will
merely say that this is a topic that has been before the Council of Graduate
Schools for at least five years. We established a Committee on tRe
Preparation of Community College Teachers in 1968 ard then a year later.

-drepged the term “Community College' and renamed it the Committee, on

Preparation of College Teachers, meaning undergraduate colleges, whether
in a university or a four-year college of some type. Then, another develop-
ment which produced a lot of heat was when the Doctor of Arts first camé'to -’
the foreground. It precipitated intense and even acrimonious diseussion:and .
as a, result of those discussions, there have been two conferences at-
Wingspread on the Doctor of Arts as one alternate approach to the -
preparation of college teachers. The‘first one was held in 1970 and the

. Procecdings of it were published. Just this October, there was an invitational -

conference to those who had established Doctor of Arts degrees, agaim at
Wingspread. : . . .

Consequently, there has been a great deal of atténtion to this, and one
does not underline the point. I will simply say that I think there has not been
enough disglission about ‘the Ph.D. as a possible, very viable. and even
traditional Wegree for the preparation of college teachers. ‘ K

At any rate, today we have three people whose institutions are involved
in the bettér preparation of college teachers. The papers prepared for this
session repgesent that fact. The members of the Panel are Dr. Frank Vattano.
who is Assogiate Vice President for Academic Affairs at Colorado State
University, Dr,yCharles Leone. who is Vice Provost and Graduate Dean at
Bowling Green /State University, and Dean Many Ann Carroll from Indiana
State University.

[
-

. . . A
. A Professiona) Development Project
for Comprehensive Chbllege Instructor Preparation*
’ © Charles A Deone ,
' . 7. e - o : :

Concern for improvin ;);%txecundary educa¥on is a matter of his rical
significance. Indeed, what hasbeen termed the “"Crisis in Higher Educalien”’

Education. D . . &-«

| < A 4
s T 854y 9

.

*Supported. in part. through a grant from the Fund for the Improvement of Postsécondary
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inauggirated a whole new pattern of thought about the natufe of the un-,
d.crggzl

uate experience and the role of the university in the new social and

culturgl context of the past decade. A documentary, e Semester of ¢

® Discontent.” was completed .in 1965, agd “lmproving College Teaching”
bc_cumc the theme ot.thc Arycrican Council on Edugation in 1966. John . D.
Milictt. Chaficellor of the Ohio Board of Regents. mandated* action. when he

called upon Bowling Green State University and three similar ipstitutions in -
tHe state to prepare sprospedtive college instructors to meet the needs of

existing and emerging inst’it'utions of postsecondary education. Sigee
preparation patterns for collcge instruétors influenced degrie requirements
in graduate programs, Charks A. Leond, Dean of the Graduate School,

the university. )
. Bowling &reen a4
of teachers (K-12). 1t consi

-

became primur/ila responsible tor the college-level teacher training etfort of

ersity has a long tradition in the preparation

clementary and secondary teaghers is implementgl as'a campus-wide ac-
fivity; however\ previous  eftarts to provide a feomparable amount -of
reparation foriprospeetive teachers in postsecondary education have been
argelysfragmented and isolateds Now the old model, where a scattered and
rolated department could  jealously guard its resources “and minutely
regulate its students who remained locked into rigid degree programs, is

the artapd dynamies of teaching ghér education. Withoil
~dination jind leadership provided through a Professional
Project 1t the Office of the Graduate School. no eredible
awareness\of problems in post§econdary education or pdweg:
their multiMfacéted solutions would:be possible. .
can felt that there was a plausible point of departure in
w#g the traiging possibilities for professional preparation among
graduate assistants akd teaching fellows. He organized an ud hoc corpunmittee
of several faculty members (Theodore J. Jensen, Joseph E. Kivlin, Elmer A.
Spreitzer, and Waldemar C. Weber) to obtain ideas and reactions from
departmental representatives on exploiting the potentials for improving post-
secondary gducation through ettorts directed primarily at graduate assistants
and tcaching fellows. Broad encouragement was provided to study and
develop the concept. Views of graduate students wer obtaineduthrough a
seminar-research coursg in the College of Education, in.a meetjge with- the
Graduate Student Sengte, and from 2 graduate student. repré¢dntutivé on
the ad hioe comnfittee. "?he Gradgate Council sponsored several campus-wide
conterences deglgned to explore the ideas in depth and to develop plans for.a
formal prograg that would enhance the professional preparation of graduate
students fopfinctioning in a vast educattopal enterprise at the postsecondary
level. Paud R. McKee. another faculty memberwas recruited to teach an
orientation workshop on Instruction in Higher Edtication as an initial univer-
sity effort.in the program. Meanwhile, the seminar-research conducted course
by Theodore J. Jensen irf the summef;, quarter of 1972 revealed that
graduate students were interested in upgtading their skills as college in-

the coor-

support for

credentials so as to help them compete for teaching positions in an in-
creasingly tight job market. - :

- ' '\—-‘Q‘ ‘ . -

o Lo ‘86 ¥ M . Kt&‘ ' ‘
- ‘ . SR
£ /9‘3 : - o

: ntly ranks among theftop twelve producers of
certified elementary and secondary teachers in the nftion The preparation of

vielding to a far more-gynamie image, whereby graduate students Van and-do .
supplement their education in an academic disciplitte with tormal{raining in.

structors and in adding substantive évidence of the skills to their placement e

.



. Six definitive, phases (Figure 1) in the professional {developnient of

graduate assistants ‘anct teaching fellows emerged from g ud hoc com-
mittee’s study of data, case hisfories. dnd_various expressiofs of interest and
concerns Colleetively. the six” physes or. programs were/identified as the -
Prol'cssiml:ﬂ Development Project. Alfhough the phasef are desipned to
benelit graduate students. implegientatipn of em N\l also improve the
quality of undergraduate instietion wherevdr graduate  dssistants or
teaching fellows are involved: They also stimulate faculty‘irfterest in the im-
provement of poststcondary education-and profide opportunities in which
“contributions can be made by persons of ma ny different skills and interests in
. the university. S ’ ‘ T : N
.The first three phasés are applicably/to all graduate assistants and |
teaching fellows. The next three phases arg primartly intended for students in R
departments -offering the doctorate o4 master of arts in téaching. Sum- N
mary descriptions of the phases ares tollows: ’ :
: €hoosing Careers in Higticr Edugution. Special recruiting. scereening,
and. vounscling serviges wilksbe provided for students who aspire” to
college teaching careers. espedially for individuals whase demographic
R characgeristicy are presently:under-represented-in higher education
Workshop o Instruction” ju #igher Fouoztion. An intepsive, pre-
.« session interdisciplinary wok shop ‘on instraction at the co‘llqg‘é level
will be givepteach #1100 nevi grad uate assistants. teaching tellows, and
other interedted persons. .’ , : o ‘
Departmental Courses, Practica, and Evaluation. The workshop men-
~tioned above will be followed by departmenta sponsored courses .on
colldge level teaching that stress disciplpr-bound aspects of the
o profession.and that provide graduate stud@hts with supeMised teaching
: experience in a classroom. .
Advanced Program Support Coursgs. Canddates for the master of arts
in teaching or the doctor of philosophy wil be:¢neouraged to par-
ticipate in several interdisciplinary campus-wide service courses that
deal with the philosophy, psvchology. sociology. and organization of.the
teaching pfotession at the postsecondary level. N '
Special Inter-institutiona Relationships. Usigg ‘the off-campus in-
1ernship ams in chinical psy “ology. collége student personnel,
, ‘and cdicational administration “as models, the graduate school is/\l

» N

develpping cooperative arrafigements with appropriate off-campus in-
stitutions in order to provide internships in college teachirly and related
vocalional iareas. ot .
€redential Enrichment and Placement Services. Credenti@®files for
- project participants will be prepared under the leadership of the place-
ment office. They will document teaching experignce by includiny such
-things as video tapes and classroom teaching perforsfances. The infor-
-mdlion will be of value to prospective employers and will be Kelpful to
individuals themselves  who are secking meaningfu¥ emplovment in
postsecondary education. - :
University Extension:Services. As the various phases of the project are
implemented, it is hoped that the overall project can serve as a model
for professional development programs at other universities. Morcover. .
it is expected that some aspects of the project can be packaged and ex:
= . . ported to other educational institutions through a Resource Center fo
’ Professional Development (Figure 1).  § ‘
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' PROFESSIONAL DEVELOPMENT. PROJECT:*  Flowcharts
, for Comprehensive Gollege JInstructor Preparahon in the.
. Off/ce of the Gradufte School @wllng Green State -Univ.

PHASE 2= " Intensive, pre-session Workshop on Insfruct:on
" in Higher Education featurmng. mucro-teaching exercises:

T

R
ﬁ:kl:l:lb:ﬂﬁ Center for Postsecondory

' o Instructional Development,
I | _' ' g PHASE 2  On-compus -
§ Shps, corses,
< ¢
Q i~

o

@ 118y 104 &35

SmOf1a; Bunyd0D3) PUD SpIDISISSD 3Pnpos

information clear.lnghouse
whstructional assistance,
technical duzmstmhms

>

caregr ond . fesource materiols, and
' " credential enrichment - B pher helpful services
< ‘». -------
. PHASE & Advancod program su;port courses. on ‘the organization s&
? of the teaching m::hsstm at the level of pos!seconday education, g
“et cetera . 3 Q
7 ' iy
, NN 3 g
. s - @ % - 33
. g N g [
, _ §.2’:’ PHASE 'S: .
. ~ at camrmrrf,v . B §
PHASE 6: Special piacement ¢ 3 §'
ond exit interviews for degree c S§
Yt‘ careers in postsecondary education R
L3 By [ B

™ . . .- . -

Figure 1. Phases of the I’rnfcssmn.ll l)utlnpmml Project. Iht mn(alul.lv th.lr.ulcr nft.uh Phase
is iHustratgd. Phases 1, 27 and 3 are mandatory for all teaching .I.\\l\l-!‘L\ Phases 4.5, and 6 are
" “designed foradoctoral Icul students and for students in the degree ﬁ‘mgmm Master of Arts in

Teaching. The subdiviyany within the smallest rectangles represent the varied discipline- Imun(I
styles of teacher traiii (Phase 3 and lhc \uncd nature of off -campus teaching m!cmshlp\
{Phase §). ¢ - ‘
F' ) . . . .
. ‘ g » g Al
- ﬁ  , B : LT . .

> The phas;s of the project arc dl;{é\cme because they are omprehumu

in two dimensions: first, they assurefhat every graduate degru program will®

‘be undertaken with a view to make the teaching experiences of gmduate
., - assigtants and teaching fellows as visible as possible:on the ofticia)- transcnpts
ro. ‘md in. their credcmml files; and %cond they help to, gunde partlclp’mng -

. x ‘- . .'A"#
.y A T
e

O

ERIC

Aruitoxt provided by Eic:

\

oud Aoppsop



. ‘ S /‘/ e . -
- graduate'students toward a career in postsecondary cd,uc:ftioniom the time P
of matriculation until the time of placement. A flow chart (Figures 2a and 2b)
illustrates the relationships between successive phases in the ‘professional ;
prepatationsof college instructors and possible student behaviors. .
5  The Protessional Development Project at Bowling Green State Univer-
sity is currently receiving support from the Fund for ¢he Improvehent of ¢
Postsetondary Educatjon in the United States Office of Education. A thice- /
vear research and demondtration grant in gge amount of S114,500 was /
received in July, 1973, under the title of A @ mpetency -Baseg Project fur
Vocational Preparation within Grgduate Education.” The sum of $53,427 is -
. being used for the first vear of gperation. Although Bowling Green State
# University is fortunate®in,_ being supported by the Fund, sifice only 89 .
" _proposals out of 1358 applications'were approved, the rich-opportunities iri
this grant for acquiring knowledge and experience is awhallenge for almost
o, ° : ¢

C v . Qffline Stbrege 0f Information, Records, . AN
v L . Knd Uther Resource Personnel - )

. v . v

@ . . . . . R . s

. 0f People Who Are o :
y ‘The University e
: : : o :
. . Lo . ) * N -
‘s ‘ . ) .
' Processing Or Annotetion ’ -
N * * : ° ] h £
. & '
.\. ‘

Decisfon Mcktng»',, -
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Flow 0f People ’ :
. LI
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= meomooea Flow 0f Informetion - .
. . ; .

e coee ' ’ e s '
: .. . . S e . . . - .
Figures 22 and 2b. Flow charttdeseribing the movement of ;ﬁzulunlc' students through the
* Professional Development Project. Symboly idotify functions that ecelirin éach Phase. '
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every ‘aspect of é'ffort_at the university. A small pfofessiona_'l staff has been
recruited from the ranks of faculty members to provide service on a part-time
basis to implement and evaluate the various phases of the. Professional

. Development Project under the leadership of the dean of the graduate school.

Comﬁrehensive evaluations of -both processes involved and the products

(teac :
The Project is being implemented on the assumption that effective

teaching, like any other gkili,'must be developed through' deliberate study

-and practice. For example. the capacity to grasp the significant. to synthesize
_elements into a meaningful whole after having analyzed the details; and the_.

ability to communicate these insights are achievements that can be gained by

‘persistent effort. Although it may not be possible to teach aspiring teachers
= to beé charismatic, it is possible to indtill the value that good teachers are * -

ql K - N

IS . . N

ers) produced are intrinsic components of the project. ..

o
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‘those who can greatively respond in an effective svay to d variety of ins
structional situatiogs. The project will not only Kelp prepare graduate
students for successtul and diversified careers in the vast.entprprise of post-

secondary education, it will also help them become more effeptive in-their °

~ teaching assignments.before they leave the campus. . .
In order. to safeguard individdal and institutional interests. a représen-

*, tative body of faculty and staft members has been formed into an Advisary .

Board to thg project director. This Board i authorized to monitor the impact

of the prject upon the campus cdmmuhity and fo review relative priorities in
“thedrena, of cappus dctivities. The following objectives will be diligently purs

sued during the initial three years of the project's operation: )

“a. assist academic departments to promote teaching effectiveness® by
develqping courses, practica, and.evaluation programs for prospective
co/‘.lgmcachcrs that are targeted to sheir specific disciplines. The aim
»is te involve the departments in the protess of college teacher training
and to involve graduate students_ in the evaluation  process. Con:
sequently, the proposed: project ddes not consist of a new degree
program nor of an aregot contentration in the College of Education.

b. - coordinate operational phases, of the entire project so 4s to bring.
recognition to Bowling Green State University as-an institution that is
corcerned with quality in higher education and the improvement of in-

struction on a campus-wide basis. The explicit preparation of-the ..

-, graduate assistant for- the role of teacher will résult’ in a more
professional orientation toward teaching amorig graduate assistants,
and tegching fellows. In addition. the project-will facilitate our efforts
to recruit and prepare high quality graduate.students.

¢:  encourage the development of professional student-teacher relation-
ships by exposing participating” graduate - students - to' various
educational philosophies and teaching methods at the college level.-
Each academic department has its unique ‘role and responsibility- to

“join in effective teamwork with other disciplines to. broaden the

- professional philosophy ‘of the prospective college teacher before it.

* becomes crystallized. The.aim is to provide each graduate student with *
certain interdisciplinary experiences and a pluralismof role models.

d. injgct more realism into rectuiting practices. career counseling, and

. - placement etforts th are pertinent to_higher education and that will

.~ enhiance the eiployment prospects of students in graduate’ programs.

~ A particular. effort will be made to expose a broader spectrum of the
undergraduate college population to college teaching as a carcér.
- Minority group members. women, and military veterans wilk be the ob-
ject of particular attention in the recruiting of studemts into the project.
Moreover, the project will emphasize the necessity of recognizing di-
. verse culwral backgrounds within under graduate instruction., | ot
¢.  establsh stronger inter-institutional relations. between our university
» and other colleges in the region. as well as ‘Tith other educational or ser-
* Vice agencies in.business and government, where field experiences in
the form of internships are feasible. As patt of this project. we, shall at-
tempt to broaden the number of possible institutiona] settings for field

. experience as an integral part of graduate degree programs. The in- . ‘

ternship program will complement similar field experiences that are
presently being offered to graduaté\students.in clinical psythology.
speech pathology and audiology. andg¢ducational administration.

2

~

-
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~ do not know & thing."”

‘. provide a model 6t develo ing college teacher preparatlon programs in

other institutiqus sharing the conviction that such training is vital to the
prot’essional r/“nmpetency of postsecondary teachers. -For example, the
intensive

to all newfgraduate assistants prior to the fall quarter can be debugged

\pac'kagr' and ‘exported to teChnical institufes, two-year col eges, and '

. er educational agencies in the form of a university extension service.
F ¢ overall strueture and coordination of other phases in the-project

.may also be exportable as an extension service.
« The Professjonal Development Project identifies a pervaslve emphpms

‘upon quahty teaching at Bowling Green State University. This focus on ex-

>
cellence in instruction permeates, every component of the university, and

laces the value of first-rate teaching before graduate students from the very ;™
yeginning of their graduate studies. It is emphasized, however, that the pur; ..
* ‘pose vf the project is not to increase the number of college level teachers, but

rather to prov;de a more systematic preparation for future careers.- *
A) . . ‘
“ ’ Cogmtive{éspects of College‘Teachmg; T
i ',': | o : ’ . : Lo
: . . ..'. “.. IR P . "V[ary Aqurroll -

’

‘kshop on Instruction in. Higher Education that is offered . ..

f: SE

The Dl_snmbu]g Snuanun In 1844 Emcrson said, ““We, are students of

“words: we are shut up in schools and colleges and recitation rooms for ten or

fifteen years and.come out at last with a‘bag of wind,.a memory of words, and

Several-yedrs ago in an e$say on hlgher education, John Wright, a tormer

student at I'ndifha‘State and presentlv a college professor of English, cited -

Emerson;s stitement and added, “Next semester [ will be a senior; my index

-i8°3.73 =— and I feel as tho“gh I do not know- a thing. In almost every class 1

attend I get nothing but information. It has been written that great minds

.deal with ideas yet my college classes seem like petrified forests. The ideas are

pe{e but they are viewed only as objects of ¢ curiosity. Too long ago they were

In the March 1973 issue of Intellect Leon J. Lefkowitz in an article en-
titled, “Qur Newly Developing Wastelands: The American Colleges cited
results of random interviews with 300 students from over 50 leading colleges
and universities in the eastern halfofthe United States. Among the questions
asked.in these interviews was, ‘‘How would you evaluate the quahty of your
«education at your schéol — good, fair, bad, not wérth the effort?”” Over two-
thirds of the students interviewed stated that college educatlon or what was
presented to them was not wortth the effort.

~ Dr. James C. Tyson, Professor of Educatlon and Educatlonal
Psychology. also of Indiana State! and I are deeply disturbed by what we con-
sider to- be .a tragic situation- in higher education: We are convinced’ that
many college graduates really. don’t know a thing: we are copvinced that
many collége classes are like petrified forests; we are copvinced that much of

-what is being presented to college students isn‘r worth tkeir time and effort;

and we are convinced that this lack of learning, this lack of something of
value and this Iack ofhfe in the classroom are. to.a large degree, the result of
. 1

i ) [ . . .

- buried between the tons of mformahohxt.ha&have built up through the cen- -
turies. [What is left is] . .. the petrified forest of education.™’

oo
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'Ineffective tcachmg Since thisis an uxmcwptahlc state of attairs for us. Dr.’
"l\soh and 1 are! mmnnmd to the study of. tcachmg :

Certainly Dr. Tyson and 1 are not alone in our voncern with tmchmg7
The fact that Lthis topiceis on the CGS program is proot of an interest in im:
proving mllcg{c aching as is your presence atths session. The faet that irt 4
1964 the Hazen Koundation tundcd a thrée vear study by the -Gﬁnmmcc on
“Undergraduaig dchmg with C. Easton Rothwell as chairman mdlmlu it
‘similar concern. he fact thatin 1969 the Carnegie Cotporation tunded-a'two
vear project desi ned to improve college teaching -under the direcetion of the,
AAUP and the Association of American Colleges also demonstrates that a
number of peopld are convineed that colk;c tcanhlhg is. not as effective as it

"y should aitd could be; ¢

.

\Thu$ Ahe coheérn Dr. Tysor and I fecl about LOllCL,C tmchlm7 is sharcd
by.many. Our approach to the problem . however, is not a common one:
- Bclec ‘10 the thmkmg, we are doing dhOlll tc‘uh"‘z are certain assump-
- tions. i

" First, we Lassume (that while l\rmululu(' of a /l(ld s prevequisite 1o

teaching it, such l\noululgt' does not give direction 1o 1e aching. In other
words. | Lcrmlnl\ cagnot teach mathematies without undcrstandmg it mysclt-
butmy undcrst;mdmg of mathematics sheds no light on how 1 can help some-
one else understand it, 1f this. assumption wus not valid. our bC“S(,hOldr\

' _ would.also be oitr best teachers.

1}

. -

’

Second. wg assume that oit & does. not learn to te mh ¢//( ¢ Lml\ umpl\' by
teaching. True. one can lear how much material it takes to “fill” an-hour
with a little practice. but practice per se does not make one an increasingly

o effective teacher. If this assumption was not valid our teachers who have

“taught for the longest pU'lOdS of time would also be our most cffective
teachers ' '

' Third, we assume that the ululll\ to teach (ﬂ(({ml\ is oot an mmuate

h
/ (f( "‘

quulll\ ratler it'is something that can be learricd. Without doubt an in- -

. dividual’s innate, warmth. zest and enthusiasm can enhancg his teag
“fectiveness but the ability to help another lndl\ldudl understand a
sonicething that canbe dcqmrcd If this assumption was not valid \{He Council
of Graduate Schools would not hgye endorsed the Doctor ot Arts D¥gree.

" Fourth. ywe assumc that mdr\'ﬂ‘luuls-( an ,Iw quan 1o become effective
teachets only: if teaching is approaéhed us a sejente —<"thal is, us a u{lsuplun
inand of itself With structure and puradignix1f his d‘ss«ump(im is not valid,,
one’is foreed to assume that eftective teaching is the resdlt of i nate ability or
practice or-imitgtion or a favorable envifonment Qr a combﬂﬁdtmn of such
things as these. To date such, dssumptmns — d]lhOllL{h w ‘idely held — have
doye fittle to eradicate ineftective tedching,

Finally. we "tssum" that schools of uluuuum. and we both .hold

ing ef-
ubjeet is

academic rank in suchfa school — have nor yer discovered the kev com-
ponents ()/ cffective tduching, Whglt is taught in such schools concerning
curriculuni construction. the history and phnlosoph\ of education. school ad-
.ministration. educational psychology. ete. are all worthwhile and important -
“but we feel that much of the body of knowledge rclallng, to eftective te: iching
has cluded us and our peers. Teaching paradigms cannot be found i in schoqls

of education. If this assumption was not valid. the best teachingon your cdm-;

pus ard ming would be done by those ofgus who teach in'schouls of ¢ducation.

In addition to our assumptions. our approach to tl‘lc problen of.effective

tedchmg, has been determined by the purpm( of teaching. as we see ll ‘In
.. ' . . .
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csmblxshmg th1s goal we had to dglu‘mlm what we w anl,ul sttdents ‘to learn’
., and what we Wanted them to be algle t to do with what they learnetl. We con-
sidered—do we want students tohdl‘!l lmu so thev can recite them2; do we
want students to learn “points of fiew” so they can (fguud them?4 or do we
want stildents to learn conceprs so they ¢fn use them to ’(.‘\pldlll and
hypothesize? Dr. Tyson and 1 hate dugrmlmd Ihdt, the Lmu s the Lo,ll of

A

* ‘teaching to which we shal devoté our tlme .. .-

Our study of teaching, therétore 1§ focused on the problem — Wit are
the u:m(pluul yeaching-lequrning models basic 1o the transmission of ¢on-
(([)I\ as_tools? In other words, what'is the theoretical base that undnrurds
tuuhmu studepts to use concep@® tor creative thought dnd action? It s the
structure ot the cognitive aspects of [(.dthlng that nm)guc us and \10’-1mmd
our attention. We are concerned with such .things “as: What

Ceeptualization? Whhat are its-subse®s? What teacker actions tacilitate the oc-
currence of cach subset? What kindg of inferences. must students make i
fLequiring: varioys -kinds df knmxledgc Whit types of -questions facilitate
cach inference process? What is.involved in translqrmmg, chneeptualization”

into action? As these and many other questions are difswered by research, the
teaching will be ientiffed=and” tcadﬂng will have a ..

wumm ASpPelts ¢
rdtm[ml base. WithOut such g conceptusal tramework, tcachmg wijl remain a
trial and error dgtlxn’t\' or a dl]dUﬂ] t.\erlmLdeth process ot smmlv
umtalmn v . . f

Pcrfmps at this, pomt vou are thlnkrnL ¥-Wells good luek! .Lu us kno\\

", whei the n vdels arXready! Sich arresponse on ~Or part is not fcceptible to
¥y p p .

ny. The problem of ¢ iyt teaching is not just Dr. Tyson's ax?mmc In faet,
it is more vours'than it isburs! As Ann Heiss stated . ., the @aduate school
shoald reaftirm® its Tesponsibility“as . the I(.'kh(.r))f Iulnhcrs- by oftering
carefully designed programs of teacher preparation”. " Will vowaceept the
fuct that the gradupte school is responsible for the’ qt‘ldlll\‘ of u)lkgc
. -teaching?1t'sq. 1 hd\{d proposal for your consideration - ‘

Is con- -

A

S

Dr. Tyson and | dr(ukeenl\«m are¢ of the enormity of the task in w hloh we .

ave m‘mhcd VY(. are gommud we are on the rlghl tragk”
neéd for a broader.commitment of talent dnd cnergy to the stud\/ot in-
sl’rﬁ&mn If i goheerted etfort were made d— anhattan project it you will
~ .the mgnu}‘c dspu:ts "ot ccﬂlcge {cathmg coid be identfied’ within a”
roasonabﬁ periad, of fime, Withqut'sdéhian cffort. the conceptual tmmu\ ork:

' ot’tc‘uhlng may remaih tu\&]/\ o littl¢ kirowa for migny vears.
With the backirg of the Council of Graduaie Schouls: 1 believe it w ould
- be possrblc 1o obtdin the- {Lmdmg necessary for a group of scholars from a
variety of dliuﬂlmu 10 engage in the stud\ of tulchmg Such an endeavor
s could suceged where other funded scholarly studies have tailed if all par-

nupdms . .

(1
(2)
(3)
@

. . AN
Aare \ll‘l”\ interested in cttume Ié;lghlng S , ‘

Ssee the need for conteptual It:d&.hll]g, kdrmng modecls : :
approach thestudy with the same asxg‘.)ssumptmns : v
share a common Loal of teaching. \ -
It the participants lack any of these, lmle will be auompllshcd 1 am,

currently serving on a national commission dmllm, with tht imprévement of

tc.uhmg Although cach member- of the\mmmmmn is deeply intcrested 4n'

-morg cftettive tcaghlng we are going nowhere prmmrll\ because thcrc s’
- disagreement s tq the need for conceptual models. w

sumptmns in Aommon, Yind cach of'us is. comermd “n(ﬁ

a dlﬂuem instruce-

.95 - ' )
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hold few if' any as--.

but we see the .

1
-~



N . ~ .t . : .

" 1 v ’ . .
.. tionab outcome. [ntu‘csl talent, time tmd money are not cnou»,h for a suc- - .

iCCS\1 studv of teaching, Commitment to the duclopmcnt ol te: uhm», e

ms, conymon dssumptions, and common goals must aldo be prestnt it
N ‘pro 24s is to be made. Lstrongly trge CGS to,faké immediate action to.m- s
- stigate a ntm(m swide studv of twghmg within the framework described.
; : . Tean'see o componeat of higher-educatifn that is Arore ducnx’n; ofour = * .
.. time and attentidn than is letuhmg Bl‘lghl stadents have Zand always will
e reg Ardlt,ss of vhe Kind of te: iching they receive. How much more pight
. thew lctlrn it theywete exposed: to effective teaching? Ttappears from the in-
crease in our open ‘admission policies tha college, populationy will ;mmmp .
propurtmntncl\"tcnc “bright™ students in the vgars that lie ahead. Learning o
‘. will, thcrctorc mgrctn\ngl\ bc dcpcndcnt upon the cttulucnus ‘of thc L
e uhmu v, . - W O
I v+ .Were teaching to hcu\mc mm‘c ‘ttcgtlv.c" uur cnrollnu'm mbluns mu,fht .
well be less critica wereit 1o hc more ctfective, dhe pubhu s dissatistaction -
with us as reflect® s dolltlr rcslradmns might well be lus mtcnw were it '
“to become more_pffective, thmorale ()t our students “and’ Lrnu,lh might.well ™
be enhanced. ro. : s
The fact that wllu,c tctldhm, s ottcn ineftective ¢an no lonuc be.
acknow lulﬂed discussed. Jamented and torgotten® The wnupmtll mod\.ls of

effective tctlghlm, must. lk tound. -. A T
- . Com f g
‘ 25 . P A, N TR
- The Préparatlon of Graduate Students Tor College Teabhlng I RS
." L o 7- . IS . L
o ’ . : ' ' . . . . o B
- o - -t - Frank l.‘an*ano ~
N . ’ ‘N . . -
\ (Lrl {in lu,cnt developments in h‘mhu education htnc lkd to tl'lmus ona .
* neglected sarea "ot our profession, namely’ the preparation of sdmlm' . ay S
teachess,! “The last four years have been witness to particular eventd whigh AN
reemphasize the problun cxpressed so, (munqlx h\ B.F. Skinner # 19%
wheh he wrote: 00 . . .
v L has hLm sasd lhal u\llu.,t l‘(.ldnnL is the only . !‘rUtL\\Ilm tor which there is o 7 -
" protessional traiming. and s u\mmnnl\ argued that s is because our kr.nlutm ‘
schools train scholars and sut ntists rather than te whers, We Sré mote corfes rnn;l S ’
\\llh the «h\\n\tr‘\ of knu\\lulu than with ll\(ll\\uxun ion.r L . A .
. v
» .

‘ .
It is true llmt historically most mlleg,t, fctuhcrs htng acguired their
teallping  stvley mostly: by incidental invelvemgnt _rather than  through
OrL‘l’nl/Ld ‘programs dcsrgncd to tlsﬁlst the future teacher o develop \]
hchd\lors,dssocr'm.d with effective tea d?lllg Shortu)mlm,s m/collcgc teacher o .
preparagofi <have. been cited by “several investigators: suchy as Hm/ull
(Ost,m. :Morrow,“ Berelson * Heiss' Eble.* to name afew, - -

r
' Mpst prefessions in oyr soqwtv have rather stringent behavior: 11 criteria .+ v
-ag, prc}equmu; for the licensidg of its practitionges. The l\pltd‘ voung ¢
collegg teacher ®nters the teaching proic%on with little or no "formal _
prcpdrutmn, at best he or she has somie opinions about how not to, fcuchw
ideas lcurned through pcrsmml experience gy the rcupunl “of 4 \tn:lct\ of .
v L - . . TN
. . . . .. -, - . - "
Coo e mlhm\ of ths paper e Irank l .||x_.u‘1h .m«l Rabert W Frtdes. Depafiment of Py /e ™ s
- Lh')[(\“\ Colirdio Stage U m\u\l\\ . ' ) . ' . — .
. g ) b . . . : Y M
-t 96 . o . -
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teaching approaches that wére directggl towards. their own-learning, In the
=+ absehee of any farmalized exposure t wllch teaching. the young graduate.
"~ student gr Ph.D. with newly assigned feaching duties approaches the task by -

. trving to model the - bcst behaviors ofghis own teachers and forgetting the
behaviors of the “worst™ in like manner. -

Characteristres of "good ™ or "had™ tcachmq are oftgn dtt(‘lbllltd to. somc
_unqummtmblc “individual diftereticos™ notion of behgvior. Aplmrcntl\ the
“concept of etfeetive teaching and its behavioral refereni® are so infinitely
~ o clusive that our, graduate ‘sehouls seem unabBle A& agree op some minimum
: standard of knowledge and performance regarding ‘teaching practices. Toc
" sfew graduate schook have formal programs designed to preparg the potcm.uf{ )

vy college teacher with the most basic understanding of uhdt is neeessary to bc
suucsstul as & college or university teacher.,

There are many alterndtives.available tofus as potcntml solutions
pmblun For any of these to. be-eftdetive, however. requires a degree
mitment on thé part of those who are charged® with the respongbility of

< "~ producing future taculty fok our colleges ‘and universities. 1 woul like to
thinK that a body s\ueh as the Couneil of Graduate Schools (CGS) would con-

sider adopting a resolution carryipy specifte recommendations outlinitig
minimum_criteria to be applied o graderate students who are ddstined to.

' becante mllcgc ot university teachers, Fhls resoldtion, would be oftered to all
graduate schools for their mnsldcmtmn BJSIC‘l“\ the resolution should call

* for a series of experienges to be made ‘g\‘uldblc to all gr raduate students ptan- .
ning on entering wllc‘ﬁ}' teachjng: These C\le‘ICllLCS\\\Ould go bevond the

) thc
{ com-

et normal supervised or unsupgrvmd teachimg assignments that are usually
N given tg graduate Icaghma assistants. Allow me to propmc myouﬂmc for this *
e dddl(lﬂlldl set of experienees: = 7, . -

* A Lite rature Survey. | would suggut "that at thc very pmnmum a future
_ml’lcge teacher should be  comtortably. tamiliar, and have some C\-
p&lcme with a body of knowledge which exists concerning teaching. |

o _ particularly research. on teaching ‘and learnipg.' '
2. Parameters of Etfective Teaching. There appears to be a Lcrmln level of
' .., dgreement on, at teast some of the behavioral attributes of w hdf“cttume .

< teaching is. and belieye it or not most of these can be learned. There are
- number of excdlent studies which- relat‘E to this teplc e.g.. RC.
- Wilson” and W'W. Ronan." r
: 3. Formulating, Instructional Objectives is another toplc whmh should form
part of the basic outline. Mager’s' %ell known text is .an excellent
;" beginning; the paper by Aléxander and Abedor'? “df Michigan State is.
. 2 also a"usetul resource on this topic. A person planning on a-career as a -
' © " college,or.university teacher who is not-at least generally familiar with'
‘i the role of instructional objectives would be anzﬁagous to a contrdctor
Vo cogstructing a hoysg  without knowledge of blueprmts——not very ef-
. +, ‘ficient."because he does rfot Know'w here he'is going. -
< “4. Applied Ps\choluguul Principles. Anessential element-to our outlme in-
"=t 7 " volves a consideration of some psychological principles.asthey applyto *
: tecuhmg .and’ Ylearning.” Such- things as reinforfcement. stimulus
< 7 variabilify. meaningfulness. learning as an active process. and” anxiety
-reduetion are but a few of the tmpirically established principles ‘which .~
ha\e “direet .applicatioh in teaching and learping enwronmcnts -
\ : aMCKLdChIC ' “book on Teaching Tips.is a helptul source here.
) . 5 Mu ro-te uchmg The micro- teachn}g method employmg video tape ls

. he : . . - ' -~
- . . - - 2
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. Sanother element which should be,part of t_t;c_;outlm_-'./The' Qppgrtunit_v.to ‘

critically sef evaluate teaching, shquld- be a ‘part of an¥ program of
teachet-preparation. This analysis should be accomplished under diree-
< :1¥ion of skillful, experienced teachers. Allen and" Ryans™ text is an in-
valuableYeferenemon this topic, - v o
" b Educarional Mo8ia, The -proper application of media in teaching is still®

anothet importaiit consideration. Hardware development js progressing. T

¢ © 7 atdn unprecedented rate but models for its appligation are hard to come
by, Nevertheless, it is only through familiarization with what is availabke

i “that the future Collcgé&dlch’cr will be able<o. apply media intélligently. -

“excitement of Gopwerting an ifa into a .eoncept withl yitality and
. ‘mieaning to both the student and teacher. . . :
) Certainly our oftline should tncludg some consideration' of alternative

approaches 16 teafhing and learning. Let's call ndmber’ sevéns Non-

Traditional Study” JThe eurreng zdirgedst is flourishing with models of rén-"

traditional study which’ include humierous alternatives=to the tradrtional
classroont. T do not mean (o suggesy that all future tea ‘her$ jump on the ban-
/}\';lgml o “change for the sake of change™ and ifimediately apply norr-
raditiondl models _ot'-tcaching\without ,some diseretion, But caretit) scop-
‘sideration of some of the -noh-traditionad apProaches to icaching, as.
. described in thbﬁvc,;m_iclc.\é‘ of the Fall, 1972 College Board Review™ is cer-
tainly *encouraged. Additionally,: Ohmer Milton's' Alternarives to the
Traditjonal, and Diversin: by Design'™ from the. Cgmissioh on Non-
.Traditiong] Study are alsworth reading. Innovative aPplication of ‘some of
these ideas into our already cexisting curricula could have far veaching ima.
plications farthe future. . A
. Two Jother, topits of our outline are concerned with Eyaluation '({%
Student dchievement apd with its logical counterpar{, Evalnating deaching*,
Effectiveness (professor-evaluation). The tirst of these topies is pethaps a lit-
tle less controversial. Asséssing studertt progress scems to be here'to stay and
although we have various grading seales available from pass-fail to B+, G+
coneepts of test validity and reliability'and theit relationship to instructional
» objeetives-are essehitial to most.learning envirdnments. Bloori's§ book on
- Taxonomy of Educational Objectives and Millman’s!” work on test-wiseness
are must reading for every college teacher. . . . .
The more controkersial igsue of professor evalnation is growing in its jm-
» Portance. Accountability, like grading. will be uround tor awhile and it there-
fore behooves the futu "Collgge or university-teacher to be tamifiar with the
" issuc based ,upon the literature on the topic rather than the mgre often evi-
denced emotidhal reafﬂ(jn to the'question. Eble's® monographf Recogrrition”
and Eva#luation of*College Teaching, is one of thé finest source on the tepic,
- alopgrwith articles by Hildebrand?' and Costin. or ul.? Althodeh we alt-hav
our own biases on this i§suc. there is no’substitute for som® nowledge of the
- literdture on ths matter.  _ @ . L e
To complete our outlinez I¢t's put the following top/® as number-ten:
Curcet Development, How 1o Search Sor a Job(getting o be a touchy und
depressing topic these days, especially for young P‘\-.D.'s), Interviewing for u
Joh, Aeaddmiv Freedom and Tenwre, and Becaming a Vallied Menther of o
Departwicent tinstitutidnal loyalty), . ’

1., . o . 0 PO . -
4\uhzc_d skills necessary 0 becoming a suceessful-teaching protessor, 20 -

e

" Well utilized media can enhance student learning and ‘contribute to thee

-

In my view this -oatline provides a Basis om which to, build ¢he many -

. s tto8 - /. .

>
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t least
»

| have’

3 Ay <

~ittrodueed) in a'single term i approximately 30 hours. ‘

* - . My colleague. Dr. Robert W. Titley. co-author of this papc[._aﬁ:

“.+~ . conducted such a program in the form of a seminar for the past twofrears at
Colorado State. The tormat selected for the semirar consists of tef 3-hour
sessions. The class is Iuited to 20 students with no mare than two thom any’

“one discipline, Its maj\? unique characteristic is that it is interd}scippnary —

-we believe, there ave imipbrtant dimensions of college teaching theft can be

® - taught which are.independent of discipline content. The resulyof student -+

“evaluation$ support our contention that it is a needed *anddvaluable ex-
perience for traduate students as they prepare for their evefitual academic?
careers. o : ] : - R g

, . This seminar is only one pussible route to the general objective of
prepafing graduate students for what may lie ahead. With so'many of our® o+ -

_Ph.D.recipients entering fositions requiring teaching performance. it seems .

- justifiable to avghe that training for teaching which goes.well_bevond the: .
[_vpiczll and. often nominal teaching assistantship supervision, should be a4
part of all graduate curricula inour colleges and universitiés. ) '

-Twould like to suggest4hat the appropriate bodies within the Council of
Graduate Sehools go bevodl their ehdersement of the Doctor of Arts Degree’
and “lend their supportg and influence to pronfote  prégrams . for - the

. preparation of college professors (as teachers¥ It might be a concrete step we
can take in improving the quality of teaching and l¢arning in our colleges and

L ST Do s ' R .
N ““Butyou Yk héfiv long will all this take? It ean be accomplished (§

[

- universities. . _ ) ) - 2
4 . ' . - - . '
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. _ Dwight Horch, Educational Testing Seslice
. - Samuel M. Nabrit, Southern Fellowships Fund =~ -
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Kathryn McCarthy is alive and well in-Medford. Massachusetts, and
working very diligently. Unfortunately_she could not be here today so I am
...°_ privileged to be her substitute. My nam¢ is Don White and I am the graduate
7 . v deanat Boston Collége, .~ ., .., . . p i = ' ) _

- The speakers will each address you for about ten minutes and then the
floor will be open for discussion, We will begin*with DwightHerch who is -
,Executive Associate atthe Educdtional Testing ‘Service. He is here to speak
- gbout "GAPSFAS: Its Origin, Functions, and Resources.” Among other .
things we have discovered 'tiat‘ the latter-day substitute for the stones that
- ‘were put in Demostheges’ mouth or at least a‘s'tudent' whom he would have
become a great speaker is this’ GAPSFAS that no one-can pronounge.

" However, our speaker can do even bettér than that.

r ’
GAPSFAS, _
= P Dwight H. Horch -
i Thank you. About a month_ago-I received an invitation from Charles.
Lester to describe #he origin. function.: and usige of GAPSFAS' in”ten
- minutes. For thdse of you who are not familiar with GAPSFAS. At is dn un-
+-wieldy acranym.XContrary to popular opinion, the acronym do¢s not'stand for
“* Get a Portable Scholgrship or Fellowship and Study. GAPSFAS stands for -
the Graduate and Professional School Financial Aid Service, for which I am.
. the program director at Educational Testing Service. - e e
GAPSFAS grew out of an irterest: among certdin . gradudte and'
* professional schools, who desired a centralized financial aid application and
need analysigservice that wgs responsive to,the varfing roles andptraditioa;; of
-+ the graduate and professjonal school community. Bechuse of this interest.
: ucational Testing: Service arranged a conference in Jure, 1971 for~ .
representatives from five associations: The Griaduate Record Examinations*”
Board, the Association of American Medical Colleges, the Griduate Business
Admissions Council, the Law School Admissions Council, and the College -
- Schdlarship Service Council.. . - b T
Out of the June, 1971 conference arose agreement about the need for a .
common financial aid appliciop for graduate/and professional students and
for a need analysis service thatcwhs sensitive to the varying traditions and -
-needs of grgaduate and profession? schools. ', , T
Throughout the fall o and during the winter of 1972. ETS staff - ..
worked with representatives of the five associations to design a common
. » EE N o
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financial aid application and to design a_centralized Aeeds assessment ser- |, -
vice. The immediate objectiveof the June, 1971. conference was achieved. The
GAPSFAS program became operational in the late fall of 1972 and has just.
completed its first operational year. St
* - 7 Let me make just a few remarks about GAPSFAS governance. I men:
tioned carlier that five associations are involved in GAPSFAS (GREB. LSAC.
GBAC. AAMC. and .CSS). Each of these associatidns appoints three mem- - |
berstos he Graduate and R;‘Qfgési‘anal Financial Aid Council. Thug;: . -

- the\ Council Kists of fifteen, repre_«gcrit'atiwg:g Uncidentally, the GREB: .7 '
reprdseqtatives the Council ate MaysBrodbck. University-of- Minnesota, -

Richard -Kraus, Narvard Univitsity,, and Herb ‘Weisingar, SUNY at Stony
. Brook. .+ A T o o
p 5, . Next 1 would liRe fo comment briefly-on.the wdy the service operates.
== Candidates obthin GAPSFAS .applications from their undergradaate
financial aid officer, br from theAgraduate and protéssipnal schools they wish
- to attend. Forms are jlso avaifablé at the initial fall- ddministration of.the Ad- -
- .. missions Test for Gfaduate Study. in Business (ATGSB); the Graduate -
i+ * Rgcord Examinations (GRE)\&dd the Law Sehool Adniission. Test (LSAT).
© "+ 'Candidates may designate any nuinber af institutions t@receive reports.
.- The applicant completes Part Lpf the form; the spbuse or.spouse-to-be com: _
-pletes Part I1. Part 111 i optional and is completed by the applicant s parents
only if one (or ‘more) of the schools to which the candidate is applying
remii.rcsit.' T T _ N L .
- The"GAPSFAS application is printed on twg sides of a'single T X7
. sheet and is modutar in format. Financial and . biographical information is
- Jcollected in all three parts of thc_applicatior'u.qrﬁzi‘%c's‘ources,’; expenses.,

e ‘assets, and liabilities, employmerit, and tax dependdp® dmaddition, tlhc ap-

©., .plicant.and spouse are asked to provide educatdaal and financial aid
7 » "background information -and the parents are asked to silpply the amount ¢~
.. they.can be expecteéd to contripute to the applicant and supplementary finan-

« 7. cial intormation if they own &Rmsiness or farm. * :

- Seme graduate and professional school deans feel thatighe parents’
- financial _strength should be considered in analyzing .the Yteduate and
" professional candidate’s peeds: others feel thatiuch information should not
be considered-. o o - ' o
"GAPSFAS has been designed to mect the needs of@wth groups. Each.
- school may elect to require parental analysis for all its @@ applicants or for
.only those who-are-dependent (by federal financial aid program criteria) on -
their parents, or it may elect not to receive parontal analysis for any of its aid |
. applicants. . - e . . )
Thus., cach institution that recéives GAPSFAS reports may exercise 4
policy, control with respect to the requirement (and receipt) Bf parentid. °
analysis. T - - R
- ‘If the parents’ section has been requested by a designated institutiof®”
_ but the applicant fails to have his or her parénts complete and return it, the
" institution is sent .a-transcript copy and analysis of the applicant and spouse -
.data.immediately. GAPSFAS notifies the applicant that'the parents’ section
is required and provides-a copy for tompletign. After.the service receives and
processes the section, it sends revised analysis reports and transcript copies of
the Parents’ Questionnaire to.the institution. R » '
Within 12 to' 15 days after reecipt of appiiions, GAPSFAS sends to
designated schqols of cach financial aid applic: transcript copy ¢f'the ap-
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plication and ‘a’computer-produced report summarizing and analyzing the
financial information. The copies are collated with the reports, .
Schools that choose not to receise parents’ information will receive a
_ Summary of Applicant's Resources Report in which only the applicant’s and
. spopse’s ifformation will be analyzed. Schools that wish to receive parents’
r dafa’will be sént the Summary of Applicant’s Resources Report ind the:
‘Report of Estimated Parents” Contribution. _
‘Last year some 57.000 students submitted GAPSFAS applications and
sapproximately 250 graduate and pratessional schools actively participated in -
» <the sefvice. Of the 230 sc}*ools that partiwipated.in GAPSFAS, there were 109
“graduate schovls, 66 law. schools, 37 medijcal schools, 8 theological s¢hools
and 8 dental schools. Triterestinglyrenoughe’ot the 1Q9 participating graduate,
schaols. 100 required parental informatiort from:some or all of their can-
didates. Apparently there are many graduate ‘schools that, in’the wake of .
declining sypport for graduate and professiorat studehts. arcallocating some, -
tvpes of financial aid in part on the basid of parengs” ability to contribute
toward the costs of post-baccalaureate education, . . : N
) ) . . ¢ 3 L

R G

-
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| ._ . o ‘S‘.lmqel M. Nabrit |
itis a pleasure for me to have the opportunity o speak for the ‘Southgrn
Fellowships consortium. The Southern Fellowships Fund is an operating
ageney of the Council of Southern Universities. It was organized in the fifties.
by those nine southern ufiiversitées that at that time had carned a level of
distinction in Ph.D. programs. Theyercally came together to counsel with -
cach.other and to:assist each other in further devélopment and growth, In
- looking @byt the region they. discovered ‘that the. southern region was
somewhat behind other regions of the country in pereentages of faculty, with
-Ph.D. degrees. So they launched, with the aid of the *General Ediication
Board. a foundation to compensate for this deficit in degrees. . ‘
Krom 1954 until about 1964 they provided tellowship programs to aid .
and assist young persons from the region primarily to go to universities of
their choice in order to complete their degree programs. The hope was that
they would return to the region and take pbsitions in these institutions. In
1964, the General Education Board's funds were exhausted. Aftdr a twolvear
hiatus the Council called together ten black “colleges and out of their
. discussiopsAt was agreed that inasmuch us the black colleges of the region
- were still deficient in-the number of faculty persons with termina) degrees;
they would seck, foundation funds from other sources and attempt to make.it
- possible for them to come on level also. As a result, the Dariforth Foundation
made a graht of some $5 million to the Council for this.joint end¢avor. Sinee -
that time grants have been made to faculty persons. white ind .black. who. .
were interested in teaching careers in the black institutions. ‘ L
Two years later, the Diuguid sisters passed away and left a legacy: to the
Council for the purpose of providing opportunities for mature . women who
had an interruption in obtaining their career goals, and. for women who
might have already completed terminal professiopal deégiees and who stape
ped to raisg a family or gave up, their practices engirely grid then suddenly

- ' T R -
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found -because of new emergencies the necessity to return o their
professional compet®nce levels. For that reason. grants were made for in-
dividuals to be retreaded of to have individuals move on to términal degrees
of accomplish some creative endeavor because of their talent. So the Diuguid
Erogram is dperated” by the fund in order to make it possible for women to
ave'one year of whatever kind of activity they assdmed'is necessary to bring
them to a maximum level of achievement. . .+ o
The next program that we have is the Whitney Young Foundation
program-which is designed to provide fellowships or internships for people
whosire social activists, that is, individuals who are change agents in society.
.These pMgrams make-it possible for persons who have been involved in
. something like the NAACP, the-Urban League, orin social Work. poverty [aw.
model cities or educational administration to take a year in an internship, if
that is the Kind of special training.that they feel is required. The program
.. makes it possible f6r an individuzdstriving to do this to take a formal year of
cdy"giu-ion't'ozl'chlicvé the level of training and gompetence necessaryfor a new
care
dividggls who might be affirmative action officers. This year &'e gave a grant
to ansfirdividual who wished-to look at the District of Columbia as a“jour-
. nalistit student in order to study equal access to the news media. So. there

N

", The largest progrfam that we have is the National Fellowship Program
. -+ +for Black:Americans This program makes possible graduate fellowships for
230 students each year. Funds ate set aside for the 250 students to have at
lcustzfoufyeil_rs of graduate study. If a good case is madea fifth vear of study
Jis possiblerr These individuals may apply in any of the traditional graduate

fields feading (0'the Ph.D. with the'exception that in most fields where the -

first postbaceadaurcaté; degree is usually, the degree for'job entry we fequire
that thetirst postbacealatreate deégree he attained Hefore the person seeks a
grant from us. Our.goal heére 1§ primarily to sée thatithe person maves on to
the Ph.D. and.in turn will provide.a muach-lafger pool for.ultimate teaching in
various types of educational-institutions, TR e
In addition to the one for Black Americans the Ford  Foundatiop

operates two minority programs, one Yor Indians and another for Latin-

Americans. These programs are exact parallels of the program for Black
Americas except that Ford administers these two programs directly. '
There is onc other program available under the Woodrow Wilson Feun-

dation which is the Martin Luther King program/This program is designed -
' to make pdssible entrance at any level at which the minority person left ofl

because he” had become a veteran of the Vietnamy contliet, Upon return.
grants are available to admit his entry, or her entry, as the cast might be, into
an academie instintion to eontinue his educational endeavdrs. These grants

can_be used in conjunction with grants from our’ program, together with |
other GI benetits thus allowing these persons to move on to levels that they =

seek.

program was originally desigried to make possible the fiirther educatign and
- retraining of those professional people who were pushed out bf southern in-

stitutions largely<as a result of inlcgrutio_d

so many cases of this sort, these individgals were supported by the govern-

ment at rather high stipends, almost a'salary fevel, through two ang a half to

three years of graduate study. However the program inated at the time

-
. e

" .‘ N :
1l :

These grants average about ,$10.000 and are designed for those if-.

L are.a wide varietyof activities possible under the banner of this type of grant. -

of institutions. As would occur in-

As you reeall, the EDPA program was phased oit last July. This ..
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they should be completing their dissertatigns. Thus, we foundapressure put
upon us at. the last minute to salvage some of these people dnd make it
possible for them to complete their terminal degrees and thove back into
some other level of higher education. _ -, ¢
. In cncr:il,, then, these are the programs available through private
spurces for minority persons in the country with the exctption that occagion-
ally IBM grant$ are made to specific’ institutions for taculty development.
Also. thdre are still a few grants under Title 1117 which can be madg available
to black institutions having consortia arrangements with other blagk in-
stitutions and major Ph.D.-granting institutions, or in collaboration among
black institutions. - : : - .
“These are the programs now availabie t6 oftset what PreSident Fleming
indicated yesteeday morning -— that the. present federil programs would

“probably make it more ditficult - for low-income persons to move into
‘graduate edueation. - ot TN ‘

.
. N
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. F{mhc-iél Support for Graduate Students . ' .
o S . R " RSN
\ ‘. . U Arlis.s L, Roaden

T am pleased to. participate. as a puneg member discussing matters at-

" tendant to financial support for graduate students.. My role is to discuss the

efforts of a major state university to muster resoutces in support of graduate
s,t.u_;dents. Since this session was billed as'a workshop. I pave brought along

_ fg} istribution several “working papers’’ to which TShall make periodic
réferences.' Hopefully, they will be usefulin my.attempts to convey to youa ~

profile of student sipport in one major public university. . - .
Two year€.of historical data — 1970 and 19%2.= are reported for pur-

_poses of comparison and some indication of trends. There are two major

categeries ;of support — graduate student employment through graduate
associateships, andfellowships and traineeships. Orft category requires ser-
vice from graduate studentsg the other does not. For the major state univer-
sity Micluded in this report, the graduate student enrollment was 7,784 in
1970 and 7.840 in 1972. In 1970, 3,635 students received some level of finan-
cial support (47-percent). and in 1972, 3.693 students received suppogt (47
percent). '

" “Although the proportion of students supported was the same for each of
the two-years, the dollar support increased by $3 million, trom $17.5 million
t¢ $20.6 -million. Most of the increase represents adjustments in_graduate
iLSSOCi&(?V stipends and in tuition gnd fees. Please note that while overall in-
creagcwere taking place, there was a drop of S0 percent (from 402'to $02) in
the number of fellows and trainees supported by non-university resources.

" Thg,dollars from external resources for the support of fellows and trainees

ped similarly from a million dollars to one-half milltoh dollars. The vast

tign of students receiving financial support are on graduate

associatéships. Thus, a major part of my discussion will ‘be directed to that

means of support. But first I shall review in a more detailed manner the
tellowships and traineeships. . R .

There were 340 university-financed fellows (at a cost of $832,000) in

1()7(1}2! 457 fellows (at a cost of $966.000) in 1972.* The non-university

-
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~ show that 51 premium t

- students were supported by the Bill at the univ
A1972..503 students received. support from .that soutce — another external
- source of graduate studeénts’ support which is on the decline’ '

" The differences are not su

‘funded fellows and trainees are supported by all sources which the faculty and
administration can identify (38 different external sources of support were
identitied in 1972). The drop of SO percent in’ the number of externally fun-
ded t'ellows\and trainees and in dollar support is dramatic: and the duress

will be even"more dramatic this year. The drop in federgl support is severe - -

and paintul. . . _ o -
That is not all. Training grants are not included withthe fellowships and
traineeships: they do not fall neatly into the categories [ have reviewed with
vou. In 1972, at the university reported here, there were 56 training grants
with a'value of $4 million which supported 513 students. These are.graduate,

-

professional and postdoctoral students. You are aware of what is happening

‘to training grants;-théy are on a phase-out. Not only does-the loss of training

grants severely affect a university’s budget for student support, butsthe data
aculty members will lose all or a pprtion of their sup-

port. . - o i Lo
One other source of support is the G.I. Bill." In 1970, 655 graduate

ersity reported Here; and in

Now. [:shall discuss more extensively the ‘graduate associatéships, the

- primary source of support in a’majoguniversity. I'have distributed to you
- detafléd reports for a major university for the years 1970 and 1972, The

detailed data are mor¢ instructive than summarydata whtch are usetul but
whlwrsometlmes camoutlage important details. . , -
+ There are three categories of graduate associateships — administrative,

* teachipg and research: titléd are used’in relation to the nature of the assign:

ment. - ' . 4

. From:1970 to 1972, the graduate research associateships increased by 10

(895 to"05); graduate administrative associateships increased by 16 (186 to

202): and graduate teaching associateships increased by 115 €1:812 to 1,927).
gﬁciently significant to show trends; however. the,

largest number of associates are in the humanities, mathematics and

- physical sciences, social and behavioral scjences, and education. These.are.

colleges:with large undergraduate enrollments. Declines in’ undergraduate
enrollment in these colleges will decrease the institution’s capacity to support

,ﬁraduate_students on graduate teaching associateships. . That problem, .

owever, is only one of a series fof the future. - - ,
Graduate students are aware increasingly that thev are their own com-
petition for regular faculty positions:. and. during timés of enrollment
stability or decliney regular faculty members are becoming aware -that
graduate. students are -filling positions that could impede ti
vancement and tenure.

_ Major universities absolutely must initiate and refine ‘policies for "v .
~ graduate associages. I have distributed the efforts of one major university at
policy making. 1’0 not suggest that these are exemplary; they are just exam-’

ples. You will note policies which pertain to the following fopics:

eir own ad-

I. ensuring that adsociates are first and foremost graduate students —

that they are enrolled: .
ensuring valid and valuable apprenticeship experiences:
ensuring equitable stipends; -~ - '

ENIN
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ensuring compliance with affirmative action policies: : - o
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5. providing clarity on.work loads, time commitments, and tenure of ap-,
. pointments; ) ' )
- 6. clarifying expectations for reappointments ' .
“s. ¢ . 1. providing for evaluation of performance; ) . _
5 8 identifying perquisites attendant to condutcive working conditions of
" associateships; ¥ ‘ " -
" 9. codifying grievance procedures. .) - .. .
. /. One final comment regarding stipends. Graguate associates should be

'Faid what others with'similar training. experience¥d talents would be paid *
for carrying out similar responsibilities, o :
You will.note in the handout that the referent for graduate associate
. stipends is instructor salagies. Thus, stipends vary in accordance with
academic market conditions'from discipline to discipline. Admittedly. a sjan-
dard stipend scaleswould be-.gasier to administgr; however, it is paténtly
unreasenable to pay the same stipend to persons who already hold the M.D.,
D.V.M.. or M.B.A\ degrees. for example. and who have yaars,of clinical or
executive experience as that which.is paid to graduate students in a discipline-
. sucbﬁs history who have a fresh B.A. degree.- , . ‘
o As you can see. student gupport in major'universities is big business: they
- shifts in national priorities alrcady have brought serious trouble. and morg
. trouble is in the offing as we work at governing and administering both ex-_
tetnal and internal resources o support graduate students. - R

S "‘_,.‘;" . ) L Fl /

o FOOTNOTES

- N . N . . ) . ' -

'Thc\“\\‘orki'ng papers™ are: (1) “Overall Sumniary of Graduate Student Support.”, (2)

"Sunu%mry of Fellowship and Trainee Suppart.” (3) “Traming Grants. 1972-73," (4} tSummary. ;.-
of Graduate Associate Support. 1970, (5) "Summary of Graduate Associate Support, 1972,
(6) "Guidelines Related (10 Gradugte” Msociates” at The Ohio. State University,” ‘and
(%) "Graduate Teaching Asgociate Stipends in Relation to Beginning Instpuctor S;llurin_;\.'lﬂ)?l
23 R X Lo . . B BN .

N .

“The numbets donot represent tull-time equivadanss. Some held appointments for only one
» ortwoquarters during the year., . .

'At the 1973 meetinig of the Association ! Graduate Schools, Allan Cartter called attention
to the'prominence of this form of support.
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S Chﬁrman:daco_b E. Cobb, Indiana State University BN

Presentation of Gustave O. Arlt Award in the Humanities
. .o Guest Speaker: Stephen K. Bailey, Vice President .
. : | American Council on Education . ° . .
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One of the wvery pleasant oppostunities which:a person-has, ‘standing .. - //

wherelam on this particular-occasion, is the presentation of the Gustave O. /‘
Arlt Award in the Humanities. This i$ the second Year the award is being /
presented in honor of the first president of the Council of Graduate Schools .
in the United Stai)es, Dr. Gustave O. Arlt. - YL ' :

, The committee for the selection of the individual to whom this award is
" being¥madeds *nglaired by Dr. Herbert Weisinger, of SUNY at Stony‘Brook, .
" va.nd.ggmiﬁg'Mtg'.hifq{ are Dr. Peter Gay of Yale University; Dr. Hans J.
~ Hillerbrand of the Clty University of New York: and Dr. Lewis W. Spitz of
Stanford University. .. ~ ' ' ) o :
.« ... . The award is presefited this year to Dr. H.C. Erik M;i'(:elfort, who is an
* Asgociate Professor of History at the University of Virginia. Dr. Midelfort =~ -
»Was-lbor'n in Eau Claire, Wisconsin. Prior to his association with ‘the Unjver- °
sity of Virginia, he Taught at Stanford and Yale. He holds three degrees from
" “Yale. He 15, 4 membe Phi Beta Kappa, has been an honorary, Woodrow
- Wilson-Fellow, -a Fello G ndation for Reformation Research, and
., has held a fellowship to Germany from the American Academic Exchange
Service. He }}as several published articles and translgtions to his credit, in ad- o
dition to his'book wHich is the basis of the Gustafe O. Arlt Award, Witch - -
Hunting in Southwestegn Germany. 1562-1684. Tha Social and Intellectual
Foundations, - T, ’

His major research interests inclugﬁ the history of insanity in early.
modern Europe and the history of free peasants in early modern Europe. His
book has received excellent rewiews in, for example, the Times Literary Sup-
plement of September 7, 1973. Let me quote two senfences: “Erik Midelfort

" has written a  balanced and, perceptive book which should help to put the
history and indeed the pheiiomenon of witchcraft in a clearer perspective. It

* is among the most notable of recent books on the subject.”” Church and State,
Winter, 1973, states that: “H.C. Erik Midelfort has produced a superior
piece of social history in his thoroughly researched and well written volume. ™

Dr. Midelfort, it i$ my very great pleasure to award to you the Gustave
O. Arlt Award in the Humanities for 1973:' '
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oy R ‘H C. Erik Midelfort
"él v I »muld fike to believd that the ‘award means: one thing which is
sometimes .doubted, namely. that the dissertation in Amefican graduate
«  schools is still an extremely valuaple discipline and very important part of
- . graduate education. It seems to®me that [ have ]fgard in many academic-
_ places, attacks on tHe digsertation as being outmoded or overly academic. -
" Apparently; academics are embarrassed about being academic.
It strikes me that my ogn dlssertatlon which is essentially this book nh
. ~least one small picce of ev%cncc that -d%sertations can still be a pleasure,
N especially. if the candidate does not gain the ] impression from his work that he
has fully understood his subjget. Whatever our graduate programs can do to
foster ‘not only a pery dsnc type of skeptlusm but at ldast selt doubt will be d” -
Cto the good. . - .
-1 mentioned that dissertations can be tun In this case, I chose a subjut
that caught my interest as an undergraduate. | wrote a paper in my jypiot
£ . year at Yale that simply escaped my understanding. Fmally I'decided that a
“+- « dissertation should be semething thatone is interestéd in. Even though there
- were norresident witches at Yale, as far as | knew. | was wejl advised to ptr-
-sue a subject that caught and retained my-interest from und.crgrgduatc yeurs. -
As a result, with no exjraordinary expert direction but ty of good advice,
. I Went. into ‘I&SSLﬁatlon which turned out’to be a great deal of pleasure.
r Whatever e 8n do to preserve the two things which I have mehtioned. the
- pleasure in dissertations as well as the dlSClphm will be good for American
graduate education.
. Finally, T am very, gratetul to be given th;-s a\mrd b\ the Q)\u_n’c\ﬂ of
Gmd uate Schools Y ) _
. - R Y - EN

J B _ o oo ) GustaveO

you. It is an addmonal plcasure tor me to Il this audience somcthmg w
thcy do not know. Dr, Midelfort's subjegrof rescarch is exactly the sam¢/thalt .
, I had fn my first year out of gradoate. school. As a matter of fact, the. first , .
major book which.I published in 1934 deals in part with precisghy whag.
written about except that his work is in greater detail and much better|.

I have-just a few words to say to the Council. It is for, me a s tof a
matlon ot my~career in graduate education that the Counc1l in iﬁ\

mahy years. Thc Couricil has permlttcd me to .choose year by )car the exact
; ﬁel Of the humanities. Last ycar, 1 chose the tlcld of Enghsh This ycar l

\j£"do not believe that this is a humamt) Gt rather an cxact science.
ver. I am still old fashioned enough to regard, Linguistics as something =~
whifheis a humane discipline and even though it has been-corrupted

mefhematical methods and things of that sort, to me it is still a humanc
distipline. - ., .
) ) Jacob E. Cobb

© As you'know, it has becomé traditional at this particular session to have,
L St -
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- matter of deep and cpntinuing conceérn to' ACE. Much of o

n'-oufstzmding perSéﬁ‘fiddress.us trom somc field of endeavor in the United
tites. - - S S : ) - :
Today.dn keeping with the tradition, I have the very great pleasure of
prespnting to you Dr. Stephen K. Bailey, who s Vice-President of the
Amcrican Council.on Education. He was formerly Chairman 6f the Policy In-

. stitute” of the Syracuse University . Research Corporation and Maxwell

Protessor, of” Political Sciencg in -the Maxwell School of Citizenship and
Public Affairs at Syracuse Univgrsity. From 1961 to 1969, he served as Dean
of the MaxwetlsSchool.- He also, at the’ same time, served .as”professor of
eddcational administration in thg Sckool of Education’at Syracuse Univet- *
Sity. ' I . T
.l—éecei_\;ed hts bachglor of afts degree in economics at Hiram'College in
. 4937 He was a Rhodes Scholar and received, both the bachelor's, and
master’s degrees from Oxford University. He also holds a master's and+dge-
toral dggree from Harvard University. Before joining the Maxwell ScHool jin
1959 a$ a professor of politial science, Dr. Bailey served on.the facultiés of
- Hiram College, Wesleyan University, and Princeton University. At Princeton.

graduate. programs: ifi-‘the Woodrow Wilson School . of Publjc "and . In-.
ternational Affairs.. He has also been a Fulbright Lefturer in Américan
Government -at . Oxford * University, In addition .to his académic.. and. -
professiqnal activities, Dr. Baijok has been ‘and is an. active participant in
* public affairs. I'will simply nqfgo into detail with all of his accomplishments
in this arca-except to say that\he was at one time the clected mavor of Mid-
dletown, Connegticut. - : ' ' )

. He is the author of many bdoks and articles on ;)olw&g(ﬂ‘crnlllcnt. and .

education, including ‘the win

r of the Woodrow *Wilson «Prize of .the
“American Political_ Science Ass

iation in 1950 for his book Congress M akes

<A Law, S A . R 2 . .
- Itis my very great honof to present to you, Dy Stephen Kemip Bailey. . .
p | ) . _ ;-
" Reflgefions of a Graduate. Dean AT
: ) AR | U . ‘ .- ’ ‘
" ) . 4, '3 ) . . L . :
; .Stephen’K. Bailey . = -
e ¢ A .

. ) .
That so many of you were a‘cluﬁll&ublc to get here must be a source of ' -
._gratification.to Boyd Page?Tf: because. of the energy crisis. youpeannot get
"homv, I can only assure you that Williamsburg is adelightful’place tospead_.
the winter. and that the William and-Mary Library is a delight! R
I bring you greetings from Roger Heyns and from the American Council?
on Education generally. The plight of the graduate s@hgohegf this is'a»
time h¥s been -
spent and will contirfue to be spent on matters in which you® e directly in-
volved and cqncerned. We need your help in defining. how wasgan Be of in- -

“creasing assistance to you. I think ACE's major functiciif in {ryvnp tb assure -
that the various parts of postsecondary education do not fl from each -

other in a thindless cenrifuge. We have got to recognize the Unifyingghreads,

of"purpose that hold all education together: K-12, propfictary schoefs, corh -
mupity colleges, four-year: colleges: graduate schools. extension divisions.

~
-

; ','_- Vlt “1 ‘ o ] A .

4
.

<he was a William-Church Osborne Professor of Public Affairs and dicector of o

)

v

Y
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¢ .
_ unidfrsities. If e foilow th¥eath ofgoliti¢al separation, it we letourselves or

others drive us intd” warrifg factions.” a weary public and- preoceupieds,
» legisl@tures will say “'to hell with'yeu.™ e :

‘- &

=" If.one.of my roles in ACE is to love alt parts of postsecondary eduication

. «~equally, T must cqnfess that I feel particulafly.close to thos¢ in this room,; |
hope that#tHers will ynderstand. . o o .
= Frol 19684 t071969, with only™a couple of vears hiatus. I was responsible

for graduate programs gr schools — first at Pringeton and then at Syracuse,, - . 1

THose fitteen years ot my adult life were. from the vantage poinf of hindsight .
o, a ftairly normal admixture of pleasure and pain. I-learned a good-deal about
- my“own weaknesses. and strengths..I learned something: I4hink, about the in-

- qer logie ofMajor universities. I sufferedd some lossof faith/in the consistency °

, of the rationality of persons devoted presumably to rational pursuits — in-
~cluding a lpss of faith in my own ca;zfcit_v to stick to rational principles in
¥ . non- al situations. But I also came. at long last. to a bedrock -ap-.
preciation for the contributions nade by-graduate educators, even by strident
;- and contentiotis types; to the quality of intellectu¥d discourse in our society.,

© « ' _and for the importance of advanced intellettual pubsuits to human growth -

# and civility generally. . . S

~ These were not easy lessongYor me'to learn. [ have always found- the.-
sychic violénc® of much faculty mteractign alfernately tedious and painful:

he endless committee méetings of academia, in which the trivia of the/dgen- .
. " da and the length of meetings are positively correlated at about 9. were
- always for me a terribfe hair shirt. I long ago concluded that sensible people
ipdulged in such attenuated nit-picking sessions only because the perceived

* Zalternative of grading papers or doirrg one’s own research were pursuitsieien

- more. disquieting to the psyche. Amd I must, confess that the barogue -

. elaboratcness of some académic’ politics has never eeased to astgup gne T
. ©onc¢ asked an estecmed -collcague at Princeton why theintgrnecine Warfare

- was so grotesque in its intensity. He réplied with enigmatic. Wildean wisdom. -
L \"Bec‘a'usq«the stakes are soinconsequential.” O ,.
It-is difficult to de"tcrm"ine--howﬂ.man‘of the disutilities .of dcademj¢ ad-
ministratiorr of the kind just noted'age in*fact universals -— part of the human
.+ conditiod, part of all human jiiteraction in large scale ganizations, to say

nothing of small towns. I have worked in other contexts * ’no,t:ably in polifics,

‘and in large governmental bureaucracies. 1 have alfo worked in other -

academic settings at other levels. It may 3imply have bgen the distance fr

my culturally programimed expectations. or the luck of he draw. but'I thihk
_ that 1 found a. quantitative difference in the decibels gt dissonance in

' . gradhate scHools, vis g vis those I have cxpcg’enced in other settings. If my ex-
. periefee cap-in fact be generaliZed. I Jike to beligye that my Princetonjfriend
* was wronglthat the graduate cacophony is substantial at least in part
i - becausé thg pursuit of truth is.of necessity a néisy and discomforting dialec-
tic: the mother’s ery and the baby's squall present in the perpetual births of
. the mind.” . i W o "

I start on this partidlly lugubrious note. not to dwell on the unpleasant, '
ut to suggest that those ot you who are constantly quieting tempers and
resolving conflicts may be the true midwives of the future, and must expect -
/Neven at times welcome) the anglish of labor pains and dclivery. Forthose of
»J0u who indulge the wish that enduring peace and harmony is )ust around

the corner in your particular gradudte enterprise. I would remind, you of the
. » . - 3 .

N
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+ dean. 1 would remtind you that Dean-Oliver Wende

’
- ’ . o~

12 !
syobermL ctlmtmn of middle age as the uSnc in \.our llf}“ hen you ar sqrz.
~you will fgel better in a couple of weeks. :

IY ndise and pain were_ all that is involved. ln ddmm‘mcrmg gradingte
schools, I'shouldphot have spent fifteen vears of my life in the trade, and most
of vou would not be here today. The satisfactions are substantial. Making
thihgs happen in graduate schools is a-worthy activity. For if the new
knowledge is provocative. the teaching dedicated. the students qualified, and
the puf)lgt service creative, ripples arefsent to the-ends of whe éarth and
beyond: Ultimately. no. greater leverage Roine exists in our complex society.

Furthcrmore, running a graduate schog| or progiam is a marvelous win-~

dow to the world. Not only is one consmntly ntomu.d by the hght of the in- <

teltegtual stardust daily tossed around by ope’s peers. one is exposed’to a
microcosm of modern and increasingly univefsal admmlstr‘ltnc,t,ruths which
I'would submit have meaning far beyqitd eur proximate sgttings.

Graduate deans have movéd over several decades, | bclwv( from sitting
an the apex: of an administrative. pyramid. to acting as pumoners in.the tran-

: scgpt of an iron cross, to behaiving like nimblégpiders in an enormous web of
tensions. 1f you find .these- grap“'nc analogues salv or recondite; I apologize. 1

lkm\c drawn’them for presentation in the hnp s that an ‘explanatory legend

. mn,ht clarity what I havé in mind.

*Time was, 1 think. when graduate deans——at least many of them—sa\\
“themselves as virtually autonomous rulery over academic ficfdoms? 4 Dean

Wesg at Princetor. @& Dean Mosher at Syracuse, often played Duke of
- Burgund\ o . Lokg‘ XI- hke Prqsudmts and Chancellors. Their  general

messag,c to supetNors® was - ep youre cotfon-pickin ‘hands out of my
eterritory,” The art of this tmplessive patriarchy "was essentially the art of
. divine igift: Deans ruled) ey administered the pyramid. under them:
assistant dc‘ms department . chairmen. _faculty. graduate students.

seergtaries, and eustodial staff. Hirings. pmmmmm the award of s&llmlar-

brary budgets
of the dean, ¢

 ' ships <and feS\shlps ‘admissions, expulsions. salary-increases. special Hi-

were controlied by “those who in turn
Holmes, Settior. “'the.

avel allow ances—all these were u!h§ acgppted discretions
Auytocrat at the Broukmst T1bl»<.. was fsothe’ autocrdt of the Hdr\ #rd Medit

_cal Sehool. : X - P . p
. o - ‘
. R : . 5
. B o . .
v . *

. ©Asst. )
- ' . R
Deans \ s .
Department * \ e

Chairmen ' »

Faculty _ - \x A
. i VT '

ere controlled by the .

2

-



: : e
. - : ..

. . \ . ;> \
Graduate sehools as institutions were the long shddm\s of thc men on-
top of the pyramid of organization. We's sometimes tforget how the mrpomtc
ethos of an earlier day tended to dominate acadenyic orgam/auons as-well, -,
This pattern of authority lasted well intd the 1950's in somes institutions,
although SILHS of trdnstormanon were apparent in the 1930's and 1940, The .
AN hlu‘athlLd] patterh tended to be replaced by an iron-cross ofsadministration =
' with the dean as the person in the middle. This was traumatic .for mafny

graduate deans who felt thc\ were born to rule onl\ todearn that they. “ue-"

luukx even to mﬂuuuc o
- B . g / .
JTaxpavers L ' )
N e L

. « ! : e . -
Legislators and Governors~ -, _ / /
. . A : d

“

Boards.

© ~System Presidgnts

Chancellors
. N

Ay

Provosts -

N - Cys v
: Voo .
- Dept:Chimn®”

7, '()[1/)‘_' -

As the prcssures in hlghet‘ educanon to gro“ indsize, dn ersity, .md ser-
vice began to multiply in the late 195Q’s and during thy 1960's; as utq.,oncql ST
federal and toundation funding began.#c turn on the entrepreneur juices of
graduaxc deans; they'suddenly: saw themselves dperating in% world® of com-
lex verticil and horizontal prpssurés and demands. Expectations increased,
tom the inverted pyramid abowve, that graduate -deany would seek out -
categorlchl financial resources from outside the ingfitution. and.would be,
mare sensitive to the growing ponderousness of ‘the sygtem's over then:

. -
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provosts. chancellors. presidents of wdte systems. baards of trustees.

legislators and governors, and ultimately, taxpayers. While this was going.on. o
, .student militancy and neureticism over the war, ¥sellers’ market for taculty,” ‘

-+ and on many ¢campuses the unionization of custodial personnel. meant that
. the déans’ subordinate pyramid became -a series of stuice ways or channels
- ditectly into his office rather than a series’of baffles to protect’his time. Par-

thermore. increasing amourhts-ot the dedns’ time were ‘tzken up in relation- -l
“ships -with. government -agencies, foundation philarithropoids., and kev.

.. brokers.in professional associationt.afid clientele professional markets. What - -

- few hours.the dean had left were/spent laterally on his own campugwith the '
deans of other schools. with ANUP..aid with civil rights groups on and off. .

‘the campug. And an increasing/amount of time.was, spent dn endléss angd &1 © s
ten acrid-nggetiations. ¥ e T o \’

< Complex as this world of the '6Q's bécame. it was in retrospect a world of. ,

heady. deselopment and optimism: for the’ enterprising dean, a period of . -4
‘exhilaration™aqd creative problem-solving. The virtuosos found themselves S
excrting intluedvce in all four directions. enlarging the center nuileus as g - /
place of energy that ragdiated outward — permeating the various-arms of the- .77
Irén-cross. s - v

-Then. somewhere around .1969,. the iron crosg became an inadequate
model.” For the spaces between the arms began to be” cluttered. and the
graduate dean’s administratiye world became not an iron gross. but a B

- miassive web —a web of tensions. The defmition of success beeame, as -

Harlan Cleveland has written, “'not to get ¢caught in the web of tensions you
observe,” - o

In additjon to/thckcgmcnts that had composed the iron eross came such
new developments as [} | PPBand MOB directives from State svstems or frone
wew gtaft in the Chancejlor's bftice: . [2] bur@aucratic direetives {rom
Washington-on affirmative laction. facupty unionization, and accountability .
v e ooms -, )
) ( \ o - -
. ’ ] / i - 1
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systems; 3] lawsuis *froin " representatives of aggrieved minOrit}iesV or’
‘majorities: [4] signils that the energy crises might discombobulate the entire =~ -
cducationd¥ systeni. LAnd there seemed to be less room for, initiative ine- %
keeping the fofces-of the older ironaToss syStem at pay: legs money, more
a 'ﬂldny: and more complex.governing arrangements. It was ®aough to take
, the tun out ofiit all. Rather than ar@r‘ltr&preneurial titan, or four-way broker,” >
the graduate dean is in danger of beconting the viétim of this new and for-
snfidable web of tensions. A few nfay become prodigiously skillful and in-
strgpid spiders like Charlotte in E.B. White's_ lovely book, scurrying freely’
aggss the thrgads of the web somehow finding time to save %he threitened
. "‘Wilburs™ of the world. But for, many of vou the exhaustion wil] exceed the
eXhilaration: thevery.cothplexity of the web will make'it increasingly difficult
for vou to find time to think high thoughts, to dream gleat dreams/ and"to. .
exude that reastiring optimism that is_so-nedessary, but that i sqf often a_ L
» product of not tecling harassed to'the point of distraction. LT AL
. D'wish I had seme words.of wisdom gr comfort.to ease the(burdens you' -
carry. I doubt that matteps \\"ill/ge,t much easjer in the years jmmediatcly
ahead. Some of us ¢ tt%ng\to. everse the ebb-tide of Federal support for -
graduate education. IY we are sucéessful, it thay hielp a:bit. We will also try to,
- Mmonitor and discourage the more egregious efforts of misguided officialg‘or
: politicians who believe that- externally imposed .agccountability systems and :.
burcaucratic “yegulations are "all that.is'needed \ make higher edugation -
“shape up.” Butd would ﬁbzar_d.tly: guess that youlresilieney in dealing with -
the web of tdnsions you live' with day by day will defend increasingly on your |
“own“capacity-to find innc;%sqqt.isfaqt'lon in carpsl i, the, privileges that are
CoyQursw /T e et N P TIN

C 1g€T-10 rule VETNo Tt ".'_lh_lt:to pérsuade}_f L
suasionz-as Plato ha$ reminded "us, is" the dWne elament in the

N .o . LT e VoL .
hter — tp help the angry.down from their highs;- ™
pedants to escape :frm*htiir narrow boxes; to

the privilege t

elp; the-diset

" help the once:btfie

A —=> . compulsion;t
- L - the privilege to’prophecy —to help identify andgorrect existing as

- well as past injustice$; for example, injustices to minorities, to women, |

to students; and %o.catalyze a more open discourse fricndly to"the

-

teacher, now crippled by Mtohol to overcomc his

Xx

ytheé syicidal graduate student dut of'his dcspair-.) P

dignity-of all: to create new curricular paradigms.”™» = 4 oo
- You may notbe prajsed or recognized in any special way for thesc con-
tributions:to civility. But your wife will know, or you yourseft will know. that
in sonte small way you facilitated the functioning of the complex enterprise of |
which you are a part, = .. - .
“. Whybother?: ..
. Winston- -Churchill was oncc
“"Youd find out if we stopped..” . . . -
. - "What if you stopped? What if Mhe entjr duate enterprise in this
nation shut down? Would it makeé-any Wifferénde? It would make onfy this
difterence: that the Basic scaffolding of thentellectual and ptofessional libfe'/_;, ,
" of this nation ‘would 'Lj:Jme tumbling down. At first, little change might & -

( noticed. But ultimately doctors would. malpractice from ignorance; bridges
designed by untutored: engineers would collapse; literature and the pery
forming arts would be held to no standards. and wotild dissolve into blobs of _

* jelly; ccondbmics v‘wbuld become a broken record of inutile theories: -

' ' . -

B - AN

L g

Fwhy Brifaine fought. He replied.
N N3 -

[
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* philosophers - would play sloppy word ‘games without rules or rigor: -
astronomy would collapse into the black holes it has only recently discovered: ,

- . The collective niemory enshrined in our research librarics would dissolve into SN
“ the-aphasia’ of disuse. Above all; there would be no specially protected en- - - fo
vironmeit friendly, to the restless probirigs of the human mind. It is not foo Bl
much to say-that our stature as humans would be reduced by. cubits — for we. ..
would no longer be standing on tip toes trying to touch the face of fome™

-¥

W

beckoning mysgery.” L - \ o,
s Take heart! For perverse;as it may seem. lodged in the interstices of the
web Of your tensions, buried: in the syntheses of the often angry dialectic you.
facilitate are the burgeoning seeds of the purpose of persons and. perhaps. -’

- . . — .

who knows. the glory of God! s &
, " & ’
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Fourth Plenary Session %o .. -
- x-Presidentis Report and Business Meéting

i

T

)

“Thursday; Decesber-13, 1973, 730 p.m. . . o , -
. e . [N oo i“-',éj";,, L . _ o, ‘.‘. e 'A ' - ‘ .
Ve ,Presidinb Jacgb E. C o_bb,_‘/hd_’_iénéfstate(é('n/'verﬁ(y '
A . o f " ’ L ) 2 s ot
. *President’s Report ~~ N
i .,<' ‘ ' . { . o PO YD
’ ) -* . J.Boyd'Page
S The_ritual of the annual President’s Report presents. both opportunity

"+, and challenge. I'continue to feel that it is a privilege as well assan honor to
serve as President of the Council. I find it difficult however to provide a com-
. Plete picture of the many activities of the Council without slighting signifi-
cant activities, or appearing to take credit for what the Council is'doing and
for what has been accomplished. R
_ I wish to do neither of thesé. Nor do I wish ta resort to reading a
~"laundry list” of developments and activities. And yet, the level of activity - .
has:sharply increased during fWe past year, our collective impact outside the .
graduate community has sufely been magnified, and the numbets of deans
active in-Council affairs has Shown marked growth. It!is platitudinous to
assert, as I do, that effectiveness of any voluntary as’soc':ii,tion results enly,
whep many individuals work in association to aehieve common objectives. On
the basis of this criterion, if no other, the'Council can with certainty be said
to have developed into a more yiable and forceful instrument, serving both its
', . constituency and society more effectively tharvbefore. ’ . .
e No individual can take credit..l am fortunate enough to be in a more
-+ favorable position t& observe allsthat goes on and occasionally to assist with
direction” Our excellent central office staff serve most of you directly with.
grace. and efficiency. I owe to them my deep personal appreciation and invite
*you to join in this expression of appteciation. Will Mrs. Corbin..Mrs. Pittore,
and Dr. Ryan stand and be recognized, please. - T !
The Executive"Committee, and particularly its Chairman, Dean Cobb, , wqeen
bave servéd most effectively, with strong dedication. to the affairs of the- 3
Council. They have responded to calls fop extra meetings, have given up
weekehds to come into Washington, frequently necessitating difficult travel
and awkward schedules, to.the-end that #ieswork of the Council is pushed

.

forward, The many results-of this level of activity testify to the wisdom of the .
;- Council in expanding the Executive Committee last year to its present size of
. thirteén as opposed to its former ten.. ‘ s

o "Our’new, more democratic procedure for. nominations and elections has
// : been put into effect during the_past-year, as has the new organizational pat-
#'tern of limited standing committees with the largest part of the work of the - = .
‘ Council directed through task forces. You havk seen the resylts of much of **
. this activity in this meeting, wheére, several of the task forces-have borne re-
sponsibility_for major segments- of-the .program. Other activities continue"
_with results stiil to co}x‘he. e B e e e

Y .
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1hc Executive Commxttu: de\dnpcd with mueh discussion. a sn.,mh
cant statement of principle supporting th¢ provisions of -Title 1X ot .the -
current educational legislation. This has been received with very favorable’
comment and has. with only minor moditication. been incorporated into the

torthwmmg positiop paper of the American Council on Edumtmn as a clear

.expression of the essentiality of a strong graduate capability in th¢ United

States and the justmcatlon for its support by federal funds. There is no w ay

to estimate. the impact of this position on tutun legislation. but all indica-
tions are that this was a most significant. if little pubhu/cd activity of your
officers. Close and ;ontmumg liaison has been established \\nh key ofticials
in government.-Only time will show the effectivendss of this expanded level of
activity, .

Your répresentatives serve on or act as advisors to commissions. task
forces, advisory panels. or warkshops- sponsored by many other agencies.
such as th¢ Education Commissien of the States. OE. 11E. CU offices of the

Dcpdrtmmt of State. WICHE. NCHEMS. African American Institute. and

ACE. to name only'a few. - . f J
e I am sure that these passing refefenges &t’}not do ]llSllLL A the myriad

activities that our office is concerned with but
tion of details. » v
A highly successful conference on thc doctor of arts degree in its ulrruxt

nu will not pcrmlt élumera- .

- manifestation was held with support. of the Cyrnegie Corporation and the
- Johnson Foundation A joint statemfenton ateréditation of graduate work.
* was prepared-in’ mn]?fmtmn with FRACHE and the National Commission-c on’

Accrediting. 7

Our consultation service. under the’ mdndggnunt of Dr..Rvan. has ex-+
panded. All signs point to @ moderate, continuing ¢xpansion. In calendar
vear 1973, 112 consyltants have reviewed 57 programs at 14 institutions.
Consultations for 24 additional programs are'now pending. . [}

Section four of the confinuing series on GRADCOST is soon to bc pub-

vlhshed with section five hopefully. to follow.

. oopera with GREB continues at a’ high and c¢Npctive level. [lu-
. ate Proﬂnn and Admissions Manual is now in it second edition.
Thc initial publication went extrem¢ly well with 60.000 beingf sold worldwide.
“Youknow of the work of the”Panel on Alternate Apgroaches to Grad-

- uyate,Education ‘through releas of Scholarship.for Society. There has been

some reference to this report carlier sessions of this mecting. Through our
annual enrollment surveys”dud through the Admissions Manual a very
sizable and unique data base i*being developed. Recognition of the Couneil

..and the GREB.as the smgle source of reliable. current trend data has become
established. Many agencies both in and out of government eagerly await our’

reports. We are expanding analysis of the dd[{l presented. and this too is well ..
received. . .
" Havin 1vnn ‘both a sketchv and made ucfu report.of major activitics ot
the Councf its committees and task forces. (Lt me now announce and-release

,this year’s graduate enrollment report.®* 1T am pleased to acknowledge our

debt to Bob Altman of ETS and his staff 4or their efforts. Under great
pressure of time. they compiled the data you submitted into the report. We

. thank all of you for the promptness with which you have résponded and for
~ the magnificent response: This year it is again 91 percent—a rate that many

©*FEditor’s note: The fall report of the survey mis be tound in the Appendin an page 1410 o
B .. B ‘ . .
#0120 o s
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_ of our sister orgammtmns in Washmgmn view w 1th wonder and uw

4. cannot adequately summarize the report: that you of course \ull do.
We hope-you will tind it useful. T can testify that this is a most Significant -
activity, as is Part I, still to come. and urge again your mntmumg strong

support

.o Twill mentron onlv d'few of the st striking figures. '
This.year, as of October 15, gra tate entollment in .public mstlrutlous

has increased .5.7%. In private institutions it.increased 1.5%.. Overdll, the

graduate enrollment this year shows a'4.8% increase. My own ‘guess has becn
that it would be a little over 1%. Many people stifl have the view that grad-
uate Lnrollments are sutfermg decreases and are bound to go down. For your
comparison, in 1971-72 ‘the. percentage increast was 174, Last year'it was
1.9%. This year, it is 4.8%! First-time graduate enrollment, which tells-us a
~good deal’about current trends, exhibited a 4.5% increase. The privaté insti-
tutions had a'6% increase. Total enrollment shows a larger»mcrease in public
institutions. The increase is Jarger in private institutions for first-time cnroll-
ments — 4.8% Two vears ago, the increase was, 2.1%6 Last vear it was 3,3%.
The steady increase in the number of first- time «enrollments; indicates that
;students are enrolling. for graddate study in spite of advetse, publicity and
many public misconceptions.

“The' number of graduate assistants on appointment reﬂuts a 1.8% in-
crease. Two.years ago. there was a decrease ot 1.9%:; last year, an increase of,
2.5%. The_number of graduatg fellows this vear demonstrates a 7.8% de-
f:rease Th1§ however. followed an 8.4%:\decrease last year which in turn fol-
Iowed an 11.5% decrease th,ree years ago. |

The number of master’s degrees increased 24"70 Comparc that with two
years ago when it was 9.1% and last year Wwhen it was 2.4%. The number of
Ph.D. degrees being aWarded three years dgo was 8.9%. Last vear it was
5.9%. This year there is‘a 1,7% increase. The number of part-time students as’
a proportlon of graduate enroligient in 1974-72 was 30%; last year it was

%. This year it is 54%. ~, Y
Copiés of the report will be available at the reglstratmn table as )ou
leave the meeting.
~ In summary. [ have, I am sure. béen dehcrent in my thanks and in my
coverage of the many activities conducted by or in the name of the Council.
My own assessment is that sincere appreciation is due Dean Lester and his
committee fog what surely has been an‘outstanding meeting in most pleasant
sprroundmgs I thank the members ot the Council for pleasant and valued
associations and shared activities. The prophets ot doom. whose strident
voices were so loudly heard only a few shart years ago. have had their due
coméuppance, and I sce now a determination and a spirit of cautious opti-
,mism for tht job ahead. That. at least, is the posture with which I approach
"the coming year, We hope that it can be a year of accomplishment as well as
progress. ~ : -
v - L . ‘ o '
Report from Graduate Record:.Examinations Board
. . s ¢
: I - o : ‘ Michael.] Pelczar, Jr.
B N

Dean Cobb. Presrdent Page “ladies and: gentlemen—lt is a pleasure for

me to present this evening the annual report of the GREB to this group
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Since it is raining and there isn’t much else to do.’ I can present my twenty-
eight page report. = ! ‘

The Graduate Record Examinatiens Board Chairman has, in the past, .

presented a summary of activities of the’Board for the past year. This year,.
the Board has decided to publish a more detailed»régort of its activitiés. This-

- réport will be distributed to thg deans on or about-tHe first of the year. I have

a draft copy of this report in my hands. What I will try to do in the next five
or ten minutes is highlight some of the *contents of this report. There are
members of the ETS staff in the audience who will be with:us tomorrow;
naymely, Maryann Lear, who serves as Secretary to the Board: Dick Burns,

Bob Altman, Bruce Hamilton, and others sothat you might wanf to inquire

of them about some of the details of thé various activities in which we, are

jointly involved. I am sure.that you are aware that many of the dctivities of
GREB are conducted jointly with CGS. There ase others that are conducted
independently, and thtre are other activities that involve otHer professional

" " associations. The activities can be categorizgd, upder thrée headings: testing,
- services, and research. To these we can ad a'miscellanieous category. I will.

commept o each of these briefly. - .. Lt
.- - First, under-the testing program three remarks might be appropriate. In
the year 1972-73 we experienced the first absolute decline in number of can-,
didates tested, a drop of 1% from the 1971-72 part. Secondly, we have, and
I am sure ‘that we have been aware, of some of the difficulties associated
with implementation of new systems for test scores and reports. Thetnew
procedure was designed and tested over a two-<year period with the obvious

;~objectives. of more information, improved services, and rediwed costs; blit

as computer programs Sometimes are accustomed tosdoing, they do not
always respond to all of the pre-testing as was gnticipated and some un-
expected problems emerged- Very. intensive studies were undertaken by a
special task ‘force :to diagnose difficulfies 'and to implement corrective
‘measures. I arh told that .tiis incident was really a nightmare for the staft!
The indications are that the process is now operating smoothly andon sched -
ule and the difficulties are hopefully behind us. The third pertains to the
GSFLT, the Graduate Student Foreign Language Testing. This was reviewed
during the past year because ofithe fall-off in foreign language testing. The

" Board approved certain recommendations received from the GSFLT Com.

mittee to combine the language testing with the.fegular test administrations.
This is being done to economize without any deprivation of services. The
RFltlssizm test was dropped. but thisis\st-ill available from.the Princeton testing
ottice. : . - . : ' .

Let me just run over briefly jome.of the services program activities. The
se&vic‘es program includes the Minority Gradyate Student Locator Service,
which was'instituted in 1972 and is being continued. In March 1972 the GRE
Board approved experimental production of a Minority Graduate Student
Locator Service designed te bridge the gap between minority students inter-
ested jn graduate study and graduate schools seeking to increase’ their
minorjty enrollment, The graduate schools. wefe provided with information
on students so that connections could be more convenigntly made between
student and institution. Some 5,000 students submitM question-
naires in the first survey, and 6,000 students submitted questionnaires in“the
second survey. Approximately 150 institutions were involved with this infor-
mation exchange, 1'e. were provided with information about students. Now,
one change in this program is a fee of $340 which is to make the program.

.
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self-supporting. Boyd Page has touched upon the Graduate Programy and
Admissions Manual. This is a joint effort between GREB and CGS, and the
second edition df the Manual appeared in 1973."You might be interested to
kiow that the GRE Board Newsletter is distributed to 19,500 people in the
graduate education community. If any of you are not includéd in thmt 19,500,
please let Maryann Lear know and she will add your name to the list. We
attempt, through the GREB Newslettdr. t6 inform the graduate community
of the actiyities of the Board. .= R .
,Under the category of research, the Board Phas a Research committee
which is comprised of Lincoln Moses, Joseph McCarthy, Bernard Harleston,
Herbert Weisinger, and ex officio members. the chairman and the past chair-
man of the Board. There are some thirteen rather major research projects

i

N

{

that are being conducted by the Board. The reports of the research projects.

.~ quest. The repofy'that you will receive contdins a summary statement on each

_whern they are C?p]cted are avaiable to CGS or other individuals upon re-

of the researcht projects and the status of the project. I have indicated there

are.thirteen projects currently underway. The Board and members of the re- ~

search committee would.like to reteive any suggestions or comments that

might be relevant to these projects that are under study.
“In .the category of other activities or the miscellaneous category, the

* Panel report ("Scholarship for Society™) has been'duly recognized and pub-

licized at this meeting. Phere was an activity of which some of you may not be
aware—a Conference of Deans df Black Graduate Schools. That was
promoted and facilitated by the Graduate Record Exams Bodrd in collabora-
tion, with the deans of Black graduate schools. Dean Henry Cobb and some of
his ¢olleagues attended a pJanning session at ETS early in the summer; and,
as a resukt of this planning'meébtinga.larger, more formal meeting was held
in Atlanta at the end of the summer. Approxjmately 25 deans of
-predominantly Black graduate schools were present. Some of us had the
pleasure of attending and participatind®in the program which was very
successil. Boyd Page hgs commented uponrthe Annual Enrollnrent Survey
which is another joint project between CGS and GREB. That brings mé
down to about the last page of the written report where we provide a financial
report. In these days you will perhaps not be surprised to see some of the -
figures within parens. That does necessitate reassessment of activities pres- .
ently underway as well as those planned for the future. B

I will conclude by reminding you that the first annual written report ‘of
the GRERwill be'in your hands some time early in 1974. Thank yoy for your
attention. e ‘ i s ‘ o

-
)

*Report of the Task Force bn Disadvantaged,Stu_dent; n
I ) S i ’ . :
C * Y Edwin L. Lively
Mr. Chairman: o *

When | becoamie Chairman of the Committee on Disaﬁvanta‘gcd Students -
- in Decethber, 1970, one of the charges given was to*survey special programs

for the disadvantaged graduate students already in existence on the many .
campuses. Several drafts of a guestionnaire for suchf a sufvey were developed

by the committee. then the Council of Graduate Schools and the Graduate

4 s . !
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Record Examinations B agreed to co-sponsor a study. A joiryt advisory .

- committee was created and finally a questionnaire was mailed to the mem-

bership of CGS in April. 1972. The results of the study were distributed to the
membership in May. 183, under the title. Graduate School ProBrams for
Mumru\/l)lsud\unmu( d Students. 1f vou h‘nc not vet read the dbuumnt

_caretullg I'comme gd it to you.

[ wish to makeé three comments on the hndmgs at t ytime:
First. only a small number of schools have duelope vigorous grogram
to serve minority/disadvantaged students. The main cHaracteristics pt these

_programs include an articulated policy staterhent, cooperatige efforts, be-

tween the graduate school and individual departments, coordination of re-

-cruitment, special services and arrangemeants, and evaluation under a single

administrator ‘or committee. “and a definition ot who is bcmg sought and
where. '
Second. while a lack ‘of commlgmnt is present in some cases. m.m\ :

" schools are unable to generate the resources necessary to do a good job. espe-

doctoral programs. Itfis also reported that a number of schools have an hon- -
est concern about the maintenance of qualitative standards and various
forms of waivers for admission standardg bridge-up work, and special forms
of assistance that may be necessary. ?the other hand, those schools that

cially schools with h;?&ed ‘breadth in their graduate programs and few or no

“have taken steps along these lines do not feel threatened: and often report

spme very promising results. . ‘
Finally. the Task Force’ on Dmadvanta@)\gtudents. as‘we are now idcn-
tified. does not bélieve the data obtained in the dtudy are adequate to proceed

with another charge. namely, to develop guidelines in the recruitment, finan-

ctal aid. special counseling and follow-up of disagv antaged students. The dit-
ferences in the size of schools and the composition of their programs, plus
limitatiohs on resources and differing degrees of commitment, have not led to
the Lmergcme of clear-cut patterns which can be recommended at this time.
It is my understanding that this study will be repeated in 1974, and those

results, combined with the effects of affirmative action programs, may be

more helptu] There is much to be done in all areas of graduate education for
mmorlty students but the responsibility must rest with the individual institu- -
tions at this time.

I, wish to express appreciation to Boyd Page and Dick Burns for their
support and efforts in making.the survey a reality, and especially to'Bruce

‘Hamilton, who collected and andlyzed the data and prepared the report.

Each of the graduate deans should find somiething in it of value in planning
for the future.

]
R

Report of the Biomedical Sciences Task Force

William Macmillan

* Last year, the Biomedical Sciences Task Forcc convened mtorma]]y at
New Orleans hnd offered a forum for the explanation of problems in this
arén. Again this tall we had a torum explormg areas of mterest to members ot'
CGYS

We have 1dentmed many people who have spec1ﬁc interests in the ad~

,'.1 o4 S
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ministrative problems of biomedical s¢iences and medical school communi-
ties. We have also‘identit¥ed several agencies in the United States-who have
~interest3 ip this area, and We areudeloping dia)ogues with them. 1 would
recommend to the Exécubive Committee that this'task forc€ be continued for
another year.." - oo IR :

3

L o
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RS ~ New Business '

v ¥ G -

[V

J. Cobb: You will recall that last year: for the first time, the membérship
clected a Nominating Committee which was to make nomin?lions for mem -
Wership on the Executive Commiittee and nominations fof service on™the

.Nominating Committee for 1974. The elected members of that committee
were Dean Arliss Roaden. of The Ohio State Uhivégsity, who served as
chairman. Dean Lincoln Moses, of Stanford Universitygand Dr. Trevor Cdl-
bourng Vice-President for Academic Affairs at California State University at |
San Diego. The appointed members from the Executive Committe¢ were
(Dean Shirley Spragg, of the University of Rochester, and Dean D.C. Sprics-
‘tersbach. of the University of lowa. Dean Arliss Raaderi will now present the
report of the Nominating Committee for the Executive Committee. L
, A. Roaden: Mr. Chairman, I am pleased . to report on behalf of the.
‘Nominating Committee. Our charge was to recommend one person for each * ~
vacancy on the Executive Committee and Nominating Committee, In accor-. -
dance with provisions made last yéar’ in thé constitution, we invited recom-?
mendations from the membership, and I might add that we received a good, |
_response from the mﬂbegship in that regard. After studying thdse reconi-~
mendations carefully. our nominations were distributed to the mgmbershjp '

-
>

priorto the annual meeting. : o wo
* » For membership on the Executive Committee, [ should like on behalf of
. » the Nominating Committee to place the following perSons in nominatjon—-
i Dean Wendell H: Bragonier, Colérado StategUniversity. Dean Bragonier was
- .elected last year to fill a one-year vacancy and is eligible fo:{reelection_for a
full three-year term. It was the judgment of the Nominatirig{Committee that-
he be presented to you as a'candidate for a full three-year term on the. Execq-
tive Committee. The second nominee is J. Chester McKee! Jr; Déan McKee 15
an engineering educator #nd has been Graduate Dean and Vice-Presidefit for
Research for approximately four years at Mississippi State University. The. -
third nominee for the Executive Committee is Dean D.C.-Spriestersbach, of °
the University of lowa. Dean Spriestersbach, likewise, was elected fo this
body last year for'a one-year vacancy and qualifies for a full threg-year term. .-
 Mr. Chairman, these are-the nominations for the three. vacancies on the .
Executive Committee. - : “ A P
¥:+Cobb: Thank you, Dean Roadén. Are thére nominations from the
floor? If not, is there a motion for election by acclamation ? Passed—unani-
* mously. TR . <
.. A.Roaden: For membership on the Nomin
year, we are placing:in nomination thq following-
Central Washington State College. Dean Comstocl'is a mathematician and
has been Graduate Dean for approximately three years. Our'second nominee
is Dean 1. Wesley Elliott, of Fisk University. Dean’ Elliott is a chemist and has
been Graduate Dean in recent years. Our thitd nominee is Dean William G.

’ 125 o ' ) . ‘ . ' 1:
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- Toland. of Baylor University. Dean Toland is a philosopher and has been
s Graduate Dean for the past four years. s . _
Mr. ‘Chairman. on behalf of the Nominating Committee, I place these -

three names in nomination for the. three vacancies on the Nominating™com- . .

mittee for 1974, . . . - .

.+ J. Cobb: Thank you, Dean Roaden. Are there nominations from the
floor? If not, is theq: a motion to.lect by acclamation? Passed—unani-
mousy. . . » vro s T :

" This completes the major business of the business sessién. [ do have a

few other pleasant duties to perform; however, before [ do that, 1 would like

to make a comment,on the Executive Committee. In my opinien, tle
expdnded Executive Committee was-an excellent idea. I do not believe you
could have had a group of people any more sindere in their efforts to do a job

for-the group. I do not believe you could-have a group any more sensitive to .

suggestions made by ? dividuals who are memb_ers,"[glis has been affsexcep- -

.

tionally good year frofn’that point of view. if from no other: - .
I want to em ize some additional things.which President Page men-

tioned. First, this Washington office of ours is an efficient office. Ityis a

pleasurt to work with the group there. In.my opinjon, Dr"John Ryan has

- qone a'remarkably fine job.this year: President Pagé has done his usual fine

job: however, this year he has gone a bit besond the usual. Some of the things

-, hereported tq you could have come only‘after a considerable amount of prep-

-~ . arationion his part leading up to this point. The two secretaries in the
office—I am not sure if this is the appropriate term—-are excéllent und it has
been a pleasure to work with them. .- . . o ‘

- 1,wish to say that I have appreciated having the opportunity to serve as
Chairman of the Executive Committee this year and to consider as many of
you my friends as I now consider you to bg. It has been an gxtreme pleasure
personally and professionally. - A S -

. It is niy very high privilege to announce the sglection by the Executive
Committee of the Chairman-Elect for 1974. The Chairman-Elect s ,S.D.
Shirley Spragg of the Uniyersity of Rochester. > s
.. Will Dean Charles Lester come tegthe platform >Dean Charles Lester. of
Emory Univergity. will be the Chairman of the Council's Executige Commit-
tee for 1974. ItNs my great hahor te tutn over the gavel of the office to Dean
Charles Lester. i ' )

-C. Lester:

. Since you :

man’s Address a yeay from now. I §ee no reaspn’why I should give you the” -
-~ benefit of my wisdord at this time. I would like to say. however, that I have
. one.desire for this oflganization during the coming year and that is to have
- = 312 members workixg together to achieve com'mon purposes. '
Isthere any other business? e *

. . . . N

. Dean Cobb.

ank y

I declare this session adjourned. o ' oo ’
- B . Al L i * v ’
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Long and Short Term Prospects SR .

' for Graduate Education -
'\ .'I'—Lriday,DecemberM,1973;10:30a.m. o S "; ;

\ .

LU ] . .’ . '.I s .
. Chairman: Charles T. Lester, Emory University
John K. Folger, Tennessee Higher Education Commissio ,
CR Norman Hackerman, Rice University - - :* - |
. ' Nils Y. Wessell, Affred P. 'S!oan Foundarion
| ‘ '+ CharlesT.Lester

. B . -

, * I would like to take $his occasion 16 thank personally all of the members
of the Council who offered. yggestiohs about tg: format and c¢ohtent -of the
7 ‘program and suggé(:sstéd p"iti‘mpants-. The prograt we have this morning .
.came as the result of a suggestion from ™ member of the Council and the -
speakers that are here were all suggestgd as well by members of the eouncil. I
-am pleased that we were able to'respond with an excellent pahel and a topic
of great interest. S . -
. The topic this morning turns our attention to the future. Having:spent a - -
great dedl oftime benioaning the loss of the glorious Past®having spent a
 great deal of time contemplating the horror of the present, we hope that we s
~can look with more relaxation and joy toward some kind of a happy future.
"The topic is “Long and Short Term Prospects for Graduate Education.”
The panelists are a state cooi'd_fnating official of higher educatjon, Dr. John
. . Folger, who is Executive Director of the Tennessee Higher Education Com--
missign. Many of you remember him as a former colleague graduate dean at
-Florida State University. Qur second speaker is Dr. Norman Hackerman. Dr.
Hackerman is a member of the National Science Board as well as Presidefit
. of Rice University. Our last speaker wjll-be.Qr. Nils Y. Wessell, President of
¢ " the Alfred P. Sloan Foundation and formerly President of Tufts University.
All three of these people speak not as graduate deans but as people interested”
in, concerned about, and' knowletigeable ‘of the overall graduate education

. L
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S : . s~ JohnK. Folgfr

. Now that the love.affair between the graduate déans and ‘Washington is " "
«over, there is riot much alimony for graduate education in the settlemerit. As
a result, graduate schools are looking again at the old girl down the block, 4
. . the state %overnmgnt. The state has always been there, and has been the
. most faithful supportef, and in the case of the public universities, the largest ¥
supporter of the graduate dhterprise. For most states, and for most of the *50s PR
and "60s that support was hard to fMentify specifically. It vxéas Jjust part of the .
--total budget and-was given rather geperally rath ‘'on the basis-ef
..specific programs or aecomplishments. e B : :

A new day has dawned, however, and the

ate§~ax;é tryirig td figure out

§
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what their role in support of gradufe educati
uate cntJLrme will be evaluated for support...
I would like to review with you brigfly »\hat spme of the trends are in the
" relation of graduate education to the states—ang then emplore some of the
prospects for the future.
"The first trend is a changing enrollment pattefn. Gragduate enrollment is
growing in new graduate programs in state colleg s, in oft- campuseg:ntcr%
and among part-tifne students ‘especially §n ‘education and business. It 4s
droppmg jn many arts and'sciences fields and at the more prestigious grad
uate schools the humber of full-time students is goipg down- This signifies a
, ange in the motives of students. More are seekinp a credential which will
' h them in a tight job niarket. and fewer are entering the traditional
apprenticeship rcsearch training fof atademlc-,em loyment and othcr re-
search jobs..

. "One of the 51gna|s of this change is the rise of
torate. Some of these have. (ﬂcn accredited under th¢ banner of innovation,
and some are bemg operated in that vast limbo betwe n the respectablc insti-
tutions and the outright omamills. . :

I think these enrollment trends will continue in ffc néxt de‘adc—dnd
they raisc another issue—what is happéning to quality? .
Trends in quaht) are-hard to describe. When graduate ¢ducation was a -
smaller enterprise, with a central goal of preparing schiolars and resgarchers
. for academic positions, there was niore agreement abpup ‘what quahty was. In
the best graguate schools, quality was y;ﬁrat the graduate faculty said it was. °
tation and prestige Hepended. on their a lht) to'select andin-"
- doctrinate goodYpeople, the system worked pretty well, even though the grad-
uate deans have Nways been cohcerned about issues like dow ngradmg of the
M.A., the dilution of quality, and the maintenance of standards.. _
Now more- institutions are giving graduate work:| More, students are
_seeking the credential that whl get them ‘ahead in one of the big burcaucra-
~cies in our society—whether it be government. the big corjporation, or a public
school syst,em Some §f the traditional standards such jas two foreign lan-
guages, a tull year of fesidence. and evidence of 51gmhc nt research accom-
plishment have been successfully attacked as being irrglevant to the new
students and their new program objectives. But no new functional methods of

W o ..
will be—and how thé grad-

determining quahty have appeared. Graduate deans knop that quality is so .

sures. It has to be
graduate deans is

complex that it can’t be reduced to a few quantitative m
sensed. rather than measured. But the sensing done by th
-not long enough for the'general public.

This situation invites new groups to enter. If the graduate schools do not
regulate themselves and protect the public from fraudulent and question-
able practices. therké)vernment will enter the picture as it-s already doing.
There will be morestate-licensure of degrees. more state: regulation of educa-

™\ tional activities, ‘gtates are not well prepared to perform th‘s function but
they are probabl going to do it anyway. '

. Thg third tgend I would like to &¥scuss is the i mcreasmg skepticism of the
publit : t higher education. There is widespread feeling that higher edu-
catjpris overexfanded in glation to the labor jgarket, and that a college de-

e to a good income and upward social mobil-
smal] step to the statg legislature which
pported and that we ought to be more -
e the profess’;s to work,more.

“feels that: igher education is over
accoantable, more efficient, and req

" b

e non- re51dent1a| doc- e

-
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Among the mcmbcrs ot the kglsldturt it is graduate LdU(.dthn which is

AR sputﬂ? viflnerable. s costly. We are turning out Ph.D.s who can't tR '

tmchm jobs: There aretoo many small inefficient progrims. Why don’t ypu

. teutf 3. On gmduatc educatlon——saxemonu-.——‘m‘d use thé sa&mgs tor voca-
(nondl ed cation which is practical?-
S I believe this skeptical attitudé toward hlghcr education is gmng to con-

. tinyre-for the next few years. In a sense we are having the natural reaction to
+ the carlier view that hlghtt‘ education wag a good thing which would solve all
. our pr(zwlcms ‘Like Llamour stocks, we have oversold our future potential to
" delW ng our price is dropping in the market of public opinion.
What do these trends mean for the tuturc rdatlon of the state govern-
 meng to gmduatc education? |
TFhe setting i that nearlyeevery state now has some qrerall planning and

f coo*rdmatth7 mechanism for "dealing with higher education. There is the -

legislative and governnYental expectatio)
) these state agenciés will regplate t
4+ . grams and students. Wl promote
the fraudulent degre programs.
* accourdable.
- It existing state structures we o thc job. the legislature’s attitude i is
that we shquld get sometHing stronyer that \ull do the job. So. we see legisla-
tion to.¢ ate statewide governing bo ds ( ‘um *Wisconsin. N®th Caro-
lina. Utah. West Virginia) or strengthen €3 lstmg coordinating arrangements
- (California. Kentucky. Logisiana). Themd‘vrdual campus, as the latest New-
man report points out.. fs 1mreasmgLv enmeshed in state buruauamous and
mult®ampus S\Stcms and is losing its autonomy. '

that in the graduate area especially.’
ompetition between schopls for pro-
ciency and cost savings. will keep_out
apd- in gcneml keep hthLr education

What are the states doing? Most-have master plans that are atttmptmg,-m .

to LOﬂtI‘Ol or regulate the further development of graduate institations. These
(. and sgope plans have not been yery eftective in the ﬁust in curbing insti-
mn,‘%mbmons. but they may be more effective in the future because
ere g increasing public realization that we do not need more graduate edu-
Latlon The paradox is that the newer campuses have usually been given a few
-programs as a compromise—programs.in education. business. and other

pr'lctlcal professional ageeswand these have 1{?[%:1 the very programs that
have.been booming in t

peal to students is leads established grad-
nate schools to take mordgfograms oft campus to keep up with the competi-
tion thus turthéfing com petition and proliteration that the role and, scope
plans were designed to prevent. '

A second thing that states are now 'domg is to.look mueh harder at the
manpower picture and to turn down programs that may be good, but are not

needed. The extreme in this is the moratorium on new doctoral pro
tabhshed in some st'ltes

rcnord of prognostlcatlon But the states are llkely to continue t¢ emphasu«e

the manpower dimension atot because both the public and students are con-
cerned. and because it will be a much bigger tactor in the future. The chals

« lenge then is —how can we estimate manpower needs better?

A third-trend that I see very strongh is that the states are takmg more

and more interest in the quality of its progfams. saying. if we_are going to

. have tocut back. it is not sensible to'do what some-states have done which is
51mpl) to have a moratorlum 0N new doctoral programs. A moratorium_is a

. RN - 29 . /
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. ctlicient? It is very interesting that most of the cgt)pts to
Wd unproductive pggrams turn out not to save afy mo

'n [

» simplistic appro ch'to.'_tgg:f; solution of a very complex [fpblem:. States like .
’ New York are s: ing.. we nust take a look at the quality of thesmprograms, -

arf? it we dre ggi
T tive and let's put
again you sce an ar

to cut back. let’s cut back onrtfie ones thag aresleast effee-
;{r resources into the ones.that are more, effective. Here
a—the assessment of quality—in which the staté has not f

moved in the past. But it is going to be involved in the future. New York State
-has probably done the most elaborate job ofﬁvicwing its graduate programs
and they are trying to determine which ones are the quality programs that

should be continied and which ones should be cut b ck: Other states have.

done this too, but most of these assessments have ben based primarily on -
qyantitative criteria, For‘example, are the programs too sl and too in-

At back

a program With just a few students in it you probably

on small

N I you phase out.
Cre not spending very )

much money on it in the first place and many of thcscphasc-mXQ;r'c really

“curriculum consolidations and have more of a cosmetic than

udgetary

effect., The legislaturgis quite frustrated because the rule seems to be, a new

program always cosy
even saved.
There is anot

r dimension to this ‘whole picture—what s th

“student choice  Sho dn't we leave this kind of determinition to the

let him decide whetfier the program is any good? The cfforts to
quality are soditficiftfand get tangled in soqmany political. hissles th

be easier to let thegStudents decide. Let's leave the choice to the sthidents and
ecide which programs will succeed. Students are pretty sen-

... let the students

sible dand they are the ones that have the most at stake in this whole

S more monev,_ bt when one is phased out. no money is

¢role of
student,
measure
at it may

o

1 process.
So. let us turn to them as the criterion for determining success or tailure of a
program. This would.involve a different state-funding approach to"graduate

thnt-thsc/}zuhlie'i.nstitutions have gfrongly opposed because it would

education -and would give the money to the students. This approach is.one

reduce it

not clinyhate the state appropriation to the institution. would require much

higher-fees, and big grants-in-aid to-the students.

A major problem in allowing student choice to determine the

support

patterns is thay they have, at the present time. poor information about-what

the demands will be three to five years hence. Students have rushed
and many pegple are saying by the time this increased input of law
gets out we

3

into law
swidents

¢ going to be faced with the great difficulty of*tinding jobs for -

. them, | anMBot too much worried about law students becduse | think layyers
tepli to orgfte their.own market and the more you have, the more they sue
ach othet th

us generating their own business. and at the same time
our society more litigious. We do have some very s¢rious difficultics
to predict the job market in the future and give studentg-the kind of

. making
in trying
informa-

tion they need—not just what the market is today but what it is going, 1o be ...

like a decade hepce. .+ - b
To sumrfarize, there are important problems in planning gra

cation which fhust be addressed at the statelevel. The day when eagh

_tion was frge to d6 whatever it wanied to, Within the limits of'its res
ambitions has passed. and for better or worse. institutions are goifig

ate tdu- \ -

institu- .
rcesand ,
tobein:_

volved,in coordinatién and plarining with the states. We have madé a number /

of mistakes -of both omission, and commission in the past, and mj
you is to help in_trying to do a more eftective job of
and budgeting fog higher education in the years ahead.
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{  lems.of making progranis stronger and more relevant for students, making
&" aceass to graduate education dependent on ability and not on wealth, and £~
avoiding excess programs in fields where_jobs arescarce, cannot be solved by

. stiate ofticials alone, anymore than they ein be solved at the institutional,  * _
level But it we-can work together. Hopefully we can achieve more effectite

~~¢ - planning and coordination in the futdre. «
~/. o

. ‘ -
Norman Hackerman

LN

I have a bias tor interactive undgrgraduate-graduate education on those
. campuses that can tolerate it; that isinteractive in its original sense: Origi-
' nally, post-baccalauréate work sprang up o «wampuses wheré the faculty,
largely concent¥ating in pre-baccalaureate teaching, took on _this extra task -
out’of interest. It is not so now in most places or for many faculty members.

' One of the problems which graduate education facegat the present is
that it has tended to separate itself. This Council is apex mple of how grad-
uate education has separated itself from its soure~As a Yejult. graduate edu-

. -cation has laid itself open to the-problems of separate funiling and separate
costing. It'turns out to be a tather high-cost operation in its separated form. :
and the return to society is not as evident to the public as is the return for
post-baccalaureate professional " oblems of deferred value and in- -
dicated return are not-new, bu iong to their ageeptability would

. be ' - ' '

To turn to prospects, I think the sHOrt, term trend is ¢ with the possi-

. bility that ifmay change tomorrow. Those people who are if ®e pipeling and
who are interested in professional degrees at either the first graduaté level or
the second graduate level are pretty well fixed. That wi not true a year or so-

..o~ ago,but is nowshort of a deprgssion.” . . . : .
... = The Ph.D. candidates who are dedicated to a career in academe are in 7
" . somedifficulty, a statement that does not takg great vision at thif‘p’o?mﬁcy

_-are’introgble-because there are not mahy job available for foresceable time.

_ There areYqo many of us who are blocking them off in a’ period when further
expansion ofwcademe is- unlikely because of-lessened college level press
(not necessarily lessened graduate level pressure). ' \

' .« There is currently a greater trend from the more esoteric toward th

o more profesSional activity for sevéral reasons. Interest in professional activity

. ‘ has always been there, but we in,our zeal and wisdom have molded our pro-~

€gés :away from prol‘:ssional, activity by a tendency to.create in our ‘6wn - -
image. That image-is a good one, but it got-many ‘people who - w: be apt
problem solvers into doing inept research. Thatis a sertous indictment, but |

.

4

- think it is.supportable by evidence which nced not be pursued hereMAt any
e rate. interest in non-academic post-degree activity is clearly higher now. .-
. Graduate student support has shifted from general federaj public -
-+ monies to more local money and to the individual via'himself or his family. It

is interesting that“this, shift-which has been taking place for the past.threeor . -

four years has caused little or no drop in graduate enrollment or even much

redistribution by field,yet. This suggests that motivation for postbagcalaure-

\.~~ ate education does exist without financial enticement—a desirable state of
- affairs. . o ' o

- » Perhaps this self-motivation is bécause of inc eas,ed/profcssiona1 interest

" s inconfrast to erhely academic interest. In any ey€nt, it giyes reason to believe
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that post- baccalaurcate educanon may not be in as bad shape as many think
it is. The |mp0rtant pomt is to have people who are interested in going on be-
vond the baccalaureate degree: We have sort of taken our eye off that facet
and thought instead almost wholly in terms of the money availa
people who might be interested. This is not tb tell _‘,()u to forget fi
port. but to put it in better perspective relative to motivation.
In order to talk about the long term trend we ought to assess snmc
assumptions, look at some possibilitics, and then consider the prospccts “One .
thing already mentioned by Dr. Folger needs the fullest conmdcratmn
namely, the effect of the change in undergraduate composition of the, grad-
_“i-yate composition of the future. To quote from page 24 of Fnru//m("ll in nds
‘(in the South. an SREB rcport dated August 1, ]973 . TN

/\ look at the future, lmsgd on current indiv; l(urs m 1y hu summed up as follows: v+

Wuomen are enrolling invgedater ‘numbers and remaining in college longer. Blacks are

dewing higher education as the path to apward mobilite. Tt has Seen estimated that 60-
T opercent of the new” students in the next ten vears will cone from the half of the popula-

tion with fowgr family income and a lower level of academic apt itude. Pubtic enrollments,
particularly at community colleges. may be expected to inérease more ri ipidiv than pri-
" vate. Part-time enrollments afe increasing taster than full-time corollments, The pattern
of interrupted attendance may be expecteds to grow. with increas - Sereentages of older
studentwggonteibuting to the ‘total. The range of pnslsuumd ATV Uphions, including pro-
grams of the prnprul ary schoals. will continue to increase. In brief, llu Sface of post.
sunnd.lr\ sducation is changing and. in changing, it is also growing in few’ dlruljons To
giarantee that the new patterns of growth make for ‘improved adaptation to societv's

changing needs should bea major coal, ' -
‘ . '1 ’

There is no

o support
nciy sup-

would, be marked
change too and pahl A
question that we'll have a different Kind of graduate student group ten years
from.now than we hav@now albkit there will still be an appreciable fraction
like those who are currently in the proce\'e ' '

(pn o believetRat trends in other parts of the country
ent. “"SO.Jp()StdeC‘llduertC enrollmcnts are apt to
in terms. of part-time students. There isn’t much

’

A sccond factor which we have to assess is the assumption that the.

quality of socicty improves with the general level of education. This has been
‘taken as an axiom or has been accepted as an article of faith. What we have
-to ‘assess 1s whether this is true based on our concept of tormal edfication,
“. whethyt it has a saturation limit at any level, whether it requires cdﬁ
- eduegtion, and whether, as I have read somewhere “extensive graduate edu-
‘catioh is a necessary staple oRsociety.”” In other words can it be shown that
-the edlication of the individudl at some point becomes more an individual,,
‘benetit than a societal benefit? There are other qucstlﬁ‘ns too, such as: Can
we.convince oursglves that extensive graduate education is a necessary staple
-of sduet)" If so. can wé convince others? If not what is the case and whait
-should our stance be?.

inuous

- We havg to determine also if botj!. elther .or ‘neither.professional and

dgadcmlc preparatlon need congentrating i fewer' sites or spreading to a
- larger number of sites. And is it poljtic to do enhter ong of thesg things, par-.
' '.fu ‘ularly the tormer? One problemein-this area is- dur in‘ability to divorce our
gélf-interests from.the real question. We hear argumentsabout toncentrating
graduate educatioh and counter-arguments about spreading graduateeduca-
tion, but they generally stem frem the ‘developed- and the ‘developing’ insti-
tutions respectively or from thelr supporters who havc other than education
as their central mtcrcst
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* Further. will pulflie suppgtt of the seepnd level postbaecalauréate pto-
fessional degree:have: a detrimental influence on u non‘supported second- , -
level popt-baccalaizreatd academic degree? 11 other words, when does entice-- -
ment enter? A¢E we.going to lo»sc*thosg people who if given a free rein would

“normally go toward academic training? . ¢ . o .
- +~Vtholtt specifically Kmu swering all of ¥he- questigns posed “ablove. 1 will
“list a4 -few possibilitics for ¢he future of graduate education. One is. that every-
-~ / hing will stay aseit is. That is, cach institution will do what jt wishes and will
do so with minimum to zero coordinatjon. This i$ unlikelyfo the extent that

Y

extegnal supporgs : . .
' Another possibility is that™ere will be systematizaton at one or more
political level§. Then the system ageney will have the following alternatives:
t1) to concentfate the second level of graduite work-on very few campuses,
(2) 10 reduee the emphasis on graduatework and increase the emphasis on o
" undergraduate, i.e. on tertiary education. (3) to put undergraduate and grad- <
uate activities on separate campuses’ as is now the eourse with some medical
schools and some lawschools, or (4) to integrate undergraduate and graduate
education even better than it now is whether in all curreht.loeations or only in
" aselect tew. - v S e : '
Now as to prospects. Support by the tederal. agencies depends upon
e where it is needed, who recognizes the 'need, and where the need is ‘best
served. With, this in tind. one needed area is support for graduate studerits:* - -
This will ‘be available from federal ageneies although probably not ift full . ..
measure. 'Another probablg support mode will be {nstitutional and will be by
' federal agencies with nourishment ef research as a major motive. Again, fuil
s support is not likely. One problem is that support by federal agencies will not
lose its sometimes capricious quality unless it is tied to a recognized, able,
. adept indicator, for examplg, to some index like the GNP.
Support by the instititidg and by the individual will be most important
because public support will reshond to employment demand more sensitively

s

. Ahan to employmrent needs. This\does notyinspiré'smooth response since de-
mands in particular are tempofal and /non-predictable even on five-year
centers, much less on two-year ceMers”This has been amply demonstrated

with respeet to engineers in the last two to three years. v .
Foundations and industry'support will continue to be small ung is likely
to be quite specifie, Yet, it is imporftant not only to those for whom the
_ support is ysed, but also as a continuing critical eontact. o
* « Prospeets of cithér spreading graduate edueation or concentrating it on .
a tew campuses are not yef discernible. Nothin "domipant is apparent yet
which would permit making a guess. If a gucs&ms, to’be made, it is more
¢ likely that spreading will oecur. This! is based on the-probability that ‘the
©. . more t'cdcrall funds there are involved,thesmofe dikely it is that the needs of
diverse geographic settings will be nggt: =~ ¢ "<t o
- " ™ The prospeets of ‘graduate student .composition “arg
. tofe heterogeneous the populationin the -undergraduaty school, the more
heterogencous the population will béin ‘(ﬁ'c,gtgduatc schdpl, Ultimately; a
more heterogeneous faeulty will appeir.” This is not bad prbvided we make
0t .every attempt to keep from losing the small but vital component in creative .
Y- - sgholarship.. . . 4 T
’ So. tp summarize there will be more part-time and more long-{img
students with more protessional interests and more self-support. There A
be fewer people dealing with stochastie-ignorance-redueing production and

tairly elear. The

e . -
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more people dealing with: definable-ignorancetreducing production: i.
problem solvers. Also, ‘there will be increasingly interagtiver university .
campuses if only because separating ‘the* graduate function from the rest .
would be costly. Losing the graduate fuhctionwrcc of people and re- |
~ search would be even more costly. A N '
N : \u
. . _. " ‘ . ', te - . . ) ! 'I' o*
- - . : Nils Y. Wessell
To say that the future of graduate -education in the United States.
-« whether we speak of the néar term or the short term’. is closely bound: to'the -
future of higher education in this country generally is to earn the “cliché of"
the academic year™ award. However, there are many generalizations of a pre-
dictive sort about higher education. which just do nof ‘make sense when
- applied to gradinate education. 1t is my thought that we should examine both™
kinds of statements and that through such a consideration we might better
“anticipate the future role of graduate education in both academic and public
[ interestterms.: - . . T :
- The ways in which graduate education’s futur? is tied to the future of .
higher education generally have become glmost self-evident, at least self-

mine the need for graduate assistanfs, the size and in“some tases the quality

of specific departmental faculty, tHe particular disciplinary arcas in which

theandividual institution can afford faculty representation. the overall gen-

.- ‘eral suppert of the university as reflected in tuition payments or state appro-

« priations or both, the dcademic market demand for Ph.D.s and master’s

’ degrees, and a host of oth@tvariables-which will"have_a direct impact-on:

graduate programs. “The forecasts of ‘such cnrollments, at least into the

1990s, -are not éncouraging. e
* The chynging mix of undergraduate enrollments, quite apart from their
size, will also havk;its effect. If thg.wave of the flture, in higher education is
represented by the community cotege, gnd # the notion gains ground that
the holder of ‘the conventional  Ph.I3) is. ill ‘suited to teaching in the

commutity college, additiorfal implications for graduate study are made »
plain. Other changes in the undergraduate mix are already here and begin-
ning Lo exert their influence on” postbaccalaurcate programs. For example,
incregsedsminority undergraduate enroflments in institutions whose intollegs
tual climate spurs the student on to graduate school are bringing to the door
» of the graduate school problems not, entirely resolved - at the undergraduate
level. ‘such “issues as changed admission standards and compensatory or
remedigl preparation. In John Gardner's words. can a graduatg school be

both excellent and equal ? ’ .

In additiof to enrollment levels and the enrollment mix. what will be the
effect on graduate education if as some predict large numbers of secondary
school graduates attend college,in the formal sense for only one year and then

cat irregular intervals over their life-times retugii to college level stigics. Such,
a development if it comes to pass will not only alter what is expectéd.of the'int
dividual trained for collége teaching in our graduate schools but may have its
L7 influence on the kinds of schcduh*s and commitments graduate students
"~ themselves make. N ‘
In-dwelling on these illustrative concerns are we.paying too much heed
R ‘ oA . N
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to the academic marketplace where services having t6 'do with the trans-
- mission of knowledge “are-provided -and not enough to what many would -
* claim should be the titst concern of advanced study, namely, the exfension of
knowledge? T will return to all of this later. For the moment my aim is to put
on your mental blackboards as background for my later remarks the general
statement that what happens to higher education, generally in this. country

~77 will have a great deal to do indeed with-the futureof our graduate schools.
’ but thatsuch consideratons are by no means the only ones: T
. * One further background statement is also in order. It is that while 1 am
fully aware that I have been invited here as a foundation executive. I tind it
difficult to hold constant or neutral my past experiency/as a university presi-
dent and my current experience as a member of one state-wide board of
. higher educatjon and one board of a large city-wide university systeny,. More
than that; T do not presume to speak tor foundation exccutives genera ly.
They too huve their diversity and their differences of opinion: But thef: s

[ - solace in the fact thfit as the last speaker at vour mieeting what I have to say
C p g \

can hardly be expected to be charaeterized by novelty.
With.these demurrers. let me to my task. v
I would address myself to four issues, first because four issues represent
a manageable number, and secondly becanse they are issues with respect to
- which I have some definite views—not negessarily wise or gnlightened. but
* definite. They niay well not be; the four most importarny issues taging you as.
- graduate schoof administrator§, but I cannot believe that ¥ou do not have atl
of them somewhere in your own top ten. My shorthand “for the four i$:
(1) nuymbers. (2) financing. (3) access. 81) pufpose and planning. ' N
. I'have already made teference to the undergraduate enrdllment projec-
tions which clearly forecast in due coursg a decneased need for the kinds of
services graduate students have been wont to provide for pay as teaching or
Taboratory dssistants. But as I need not .remind you. undergraduate enroll-
ments also represent the pool of possible candidates for graduate study. I sus-
pect. however, that it is not the absolute number of baccalaurcate degree
holders turned out cach year that is the most important factor. Interest and
motivatipn are of signiticant Anfluence and these can change, witness the
swings in interest in law, medicine, and engineering over the last decade.
Some of these swings represent changes in the value systems of the young,.
N others represent market demand which seems quickly to influence the future
- -educational plans of undergraduates.

This is not all news to you but I do think that we are inclined to sit back.
and wring our hands when enrollment trends are negative or rejoice in our
unhappiness when enrollment trends are at Hlood tide. There is a public inter- /
est that goes beyond hand wringing or rejoicing. We can make a greater ef-
tort to-insure that the carcer plahs of the young are less influenced by fads
and fdshion and more by an accurate and thorough understanding of the

. public interest. We can do more than we have in developing a better public

. understanding of the tritical ihlpurtanccﬁrtain high cost graduate pro--
grams as well as in enlarging the public derstanding of what is meant by
knowledge for its own sake. Science has come now Yipon public disenchant-

; ment and while this disenchagtment bodes no good  for advanced study in
2 general, many -4 humanist mdst.smile whan he hears. of-the hurt and dig- "
— illusionment his brothers in science feel over their public image.. While 'the

reasons for the disenchantment are quite differegt. the end result is the same.
~The_humanist and the social scientist m} also smile together when
——— a B

-
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hearing scientists exprcss concern over.what might well happen to graduate
study in science. not alone because of decreased numbers of students but be-

cause of increased droppmg out by studeris generally and the possible grow-
ing commitment to universities~ without walls. While it has not been
. uncommon for the Ph.D. candidate in the humanities or in the social sciences
tovspend seven or cight-years in the acquisition of the degree. any.such
general lengthening o%thc time it takes to achicve a doctorate m science can
on]) mean that-the student receives the doctorate after he hag passed his
prime as a research scientist. There must be ways to mike of gr: duate studv
less of the numbers game than it is at present.
On the issue of financing graduate education I will try to avoid -those
_matters with which you are certainly more familiar than'I am . My references,
therefore. with respect to this subject will hardly be balanced. They are not
designed to be.
At the October mectings of the Amenga Council on Education,
. Howard R. Bawen, Chancellor, the Claremont Colleges. in warning us about
* ,,_cmrudchmmts upon acadcmqurcedom which grow out of the way higher
‘ education is financed’jdbscribes *‘two new models of the university.” The one
he calls “*burcaucratg” since it makes of the university simply an agency of
government with the 'mportant decisions made by state or federal burcau-
cracies. The se calls the_ *full-cost pricing™ model in “Wiheh user.
-charges finance services rgndLred More specifically in this nfodel instruction
is paid fog by tru}{lon student aid is covered by long-term loans, auxiliary ser-
vices by fees, research by grants and contracts, and public services by fees.

. He goes on to say. “These models are not just figments of my imagina-
tion. They are being advocated by most of those who would reform higher
LdUCdthﬂ The bureaucratic model is advocated by those who emphasize the

- need for ‘planning and coordination’; the full-cost pricing model is advo-

cated by those economists who believe that the market can solve all problems
and- by those governrent officials'who would like to get higher education off
the publu budget. Both 'models are consistent with the ‘fam factory
approach/ ndmd) that higher educatlon should be valued, ]lkL a jam fac-
tory. in terms of its contribution to GNP.”

It it becomes established tederal policy into the foresecable future that
financial assistance to, giadypte education is provided primarily through
direct student aid rather than through mstltutlondl aid. thén the modd
would-seem to be one which was both * %ureaucram "and "full-cost pricing,
or could quickly become so. CLrtamI) it would be bureaucratic it the number
of Stlptn(? and their distriution among academic tields were determined by
government. It would certailly place great emphasis on market faetors since
the students would be free to take their stipends with them wherever they
wish to go. If stipends were substantially cqual to tuition charges, then
another characteristic of Howard Bowen's full-cost pricing nmdd would be
met. "

Robert W. Hartmann of the Bronkmgs Institution ermds us tHat, re-

gardless of the modd descriptive of higher education. the possibilities of sup-
port for “expensive’ " programs, at least in public education, are not encour- -
* ;» aging. He makes the pmnt in more picturesque language. “‘barring-a ‘mes-
"o senger 3rom Ouu:n Victoria carrying rLscarch grants. the outlook for- tfu’
*high cosi’ sector in public education is bleak.’

In an article in the New York Times Magazine of June 17, Daniel

Greenburg diseusses the decline of federal support of science. It is ananalysis,

£
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", however, w huh in certain in pbrmm respccts can be applied t0 tederal sup-
port of graduate study generally. The federal budget-makers’ view is

. "' rsthatif gspiring lawyers, architects and business managers are able to get
"« ..educated without direct federal assistance, there is no reason ‘why aspiring
‘ chemms physicists and mathematicians cannot do the: same.” He goes on to

. "*But as fundgsghrink and bright. .youngsters increasingly-shy away from
ccrs in Scitmc SIturmon that is devdopmg is not unhke that ot a basc

g farm S\stn . . -V

) spect that some of vou are saying to vourse]w.s .and aiming at nye.
' such thoughts as “"Let’s hear what the foundations propese to do aboyt i &
will respond to that most appropriate suggcsnon but let me repeat tirst my
carlier demurrer: 1 do not presume to speak for foundations generally and
. could not if I would. They ,are as p]usahstlc as higher education and. value
- this characteristiéyas much? s vou do in applying it to yourselves. ' .
" Foundations do not possess the resources to pick up. if they wished, all
.of the support programs federal agencies have dropped or reduced, Even if
, they had the funds to effect such a rescue. it would be an unwise use indeed of
their assets. In the first place. many.federal programs are not that worthy. If
that sounds like too harsh a  statement, I will retreat only ta the point of say-
- ing that many federal pmgrams are not sufficiently pioneering &r productive
' to merit foundation support. Inthe second place, toundanons would be doing
a real disservice to higher education if by stepping in where government
agencies have withdrawn they encourage the belief on the part of both execu-
tive and legislative officials that it is safe to reduce government supporteven
furthersince foundatjons waiting on the SIde]mes will mmudxatd\ make up -
for lost government assistance. .
On the positive side, clearly, foundations will continue their strong inter-
“esttin the Young, in supporting “the training mdfueanm of the young and
the ideas the young generate. [t may be true. howdver, as with thefederal gov- ™
ernment,. that the emphasis may well be on the individual and -not on the
.institution. But such a generalization demands many qualifications. For ex-
ample. certain foundations of significant size continue to make grants to in-
stitutions for endowed professorships and other capital purposes.

Last year fully one-fourth of the private supportsgeeiyed -by higher edu-
cation came from foundations. What proportion was Surrent purposes
and what for capital purposes [ cannot say although the reminder is in order
that most foundation gnants for current purposes are for fixed periods of time

' with the understanding that the recipient institution will be able to tum to
other sources of support after the relatively short original time period has
elapsed. . .

Foundations are not insensitive to the criticism they receive for such a
policy. I will be frank.enough to admft that at the Sloan Foundation we have
" seen the unintended and ditti¢ult consequences of such a policy in the case,
for ummplc of those private liberal arts colleges to which we provided five
years’ support for undergraduate science programs at a fime when the supplv
and demand situation for young Ph.Dis.in.science was the reverse of what jtis’,
. today and when the ftnanicial crunch to be faced bv.suqh institutions was only

* .an untcertain and distant threat. _ _
From the point of view of the foundations, long term contirtuing support
makes of the particular toundation only an-endowment investment service,

one which C(W provided equally well by colleges and universities them-
LAy : 0 " . . ]37 "._". Lo .
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selves. Rightly or wrongly. foundatigns pride themselves on their 'czlpa‘city- to
he flexible. to support uncertain vdntures, and to change as opportunities
and needs in society chaiige. unfetterdd by tradition and slow moving bureau-

- P . . . ) M)
Some of"Vou. have reason to smile at that last sweeping generalization
and can providc% of anecdotal evidence cast dodbt upon its
validity. But I do thinK Ttistrue enough most of the ime to make the case. for
the separate existence of foundations. -

Foundations.do have a quarrel to pick with colleges and universities. al-
though it may be but a lover's quarrel. Inept though we may have been in our
own defense during the Congressional hearings that led to the 1969 Tax Re-

form Act. even more disappointing and a cause for concern was the lack of

response. with a few notable exceptions, on the part of colleges and universi-
ties when foundations were under attack. We were hardly in a position to in-
vite such ‘@ rallying to our side, for it could be misunderstood. and we should

not have found it necessary to issue such a call. -

visions of the Tgx Reform Act of 1969 are to the good and have corrected
some practices dnd abuses that neéded correcting. But I am still saddened by’
-tHe opportunity not taken by colleges and universities to educdte both the
Congress and the public.regarding the role foundations can play in behalf of
higher education. . : S

I'am further saddened when I read of efforts te disassociate colleges and
universitiey from foundations in the interest of special and preferred treat-
ment under the tax law for-colleges. and universities. The threat to the chari-
table tradition in this country finds both of us its target. For'the reason that

Lest I be, r?sunderstood let ‘me say that many if not most of the pro-

- they lack a constituency, and for othgr reasons, foundations may be hit first

lieve it or not, most foundation officdrs are educable and can be‘pe_rsua—%cd

-but it is only a matter of time before colleges and universijties receive the same
treatment. . . oo 5

The AAU report of last spring entitled "Tax Reforms and the Crisis of
Finaricing Higher Education™ not only accepts but ‘emphasizes the arbitrary

“distinction between “public charities™ or colleges and universities and *'pri-

vate foundations™ under the 1969 Tax Reform Act. This is not a position
which encourages all elements of organized philanthropigo make common
cause in preserving deductibility for gifts willed to charitable purposes.

I ask your indulgence for what might seem to"be this diversion from my -

main thesis, but it is relevant indeed to the role foundations can play in the
supportof graduate study. That support. as | said a moment ago. is most
likely to be based on a belief that the young and their ideas deserve nurture
and encouragement. Granted that the young include college undergraduates
as well as graduate students and individuals who have' just earngg the Ph.D.,
of age groups younger and older thag graduate students, but who is in a bet-
ter position to make the case for the graduate student than you are. And be-
that their priorities need reordering. Persistence on your part cannot help Byt

ay off. - . : . -
? ' A?cfﬂ\is brings me'tokhe third issuc, that of access to'graduate study by
minorify? groups. I said earlier that while problems associated with such

“access are still unresolved at the undergraduate level, they are’already on the
doorstep of the graduate schools. Graduate schools are looked upon as elitist -

rather than egalitasian, and*in many ways properly so, but the elitism should
be academic and intellectual agd open to individuals of all natichal and

‘ ~
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racial backgrounds. This kind of elitism does not contradict efforts to make .
access egalitarian. Cettainly the'support of graduate work in public institu-’
tions, on the part of both legislators and the general public, will depend: on
evidence of such access. In both private'andNic institutions such access is.
_inthe public interest. ' : ‘
. And is equal opportunity or even equal access enough? As financialand
other considerations require graduate schools to become more selective and
to-enroll fewer students, the aspirations and expectations of minority groups i+
will be increasing. Are wes prej:red to apply to graduate study the recom-

mendation of the Carnggie Conjmission that " There should be no barriers to'
. i . any individual achieving the ocdupationalk level which his talent watrants and .
% which his intérest leads him 'to seek.” And is ev®n that enough? Don't we
4 have an obligation to insure the generation of the necessary interest, particu- o
% larly in the able but unmotivated and in the able, unsure or ignorant of their. -
4 potential 7 e F'y '
. Ifthe'problems, the opportunitiés, ard the obligations 1 have been talk-
-_‘}'ﬁg about-under these major headings have any validity, then certainly the
fourth issue 1 would raise has all the spokesmen it needs. Simply expressed. ity
is the issue of purpose and planning. A sense of purposc is particularly im-
. *  portant to counter the sense of urgency which seems to be everywhere. We
- must be wary lest the urgent displace the inWant. To make sure this does
not happen we must have some definition of the important and some agree-,
. ment about it. D e . S S '

Joseph Cosand makes the point in more specific and highly critical -
terms. He maintains that there is little or ng long rangé planning in graduate
study on an institutional, consortium, state, or regional basis, let alone a
nationa] basis. This in turn he says Hbs led to'a preoccupation with numbefs;
number of institutions, of students, of dollars, of grants, of faculty, of teach-
ing lpads, etc. In short, there has been a preoccupation with the urgent and
notAufficient attention to purpose and planrning. '

Earl Cheit warns us that improved quality of graduate progranis and o

cation in general will come through planning, contr6l, evaluation
location and not by adding income’ He asks the rhéorical question,
an we be academic though systematic?"

Who should do the planning and who,should détermine the purposes’
Of course. many people both within and without, the academic. community
have a’'stake and a contribution to make but Rertainly graduate school
administrators must take the leadership. If you don't, in public institutions

- at least, Howard Bowen's bureaucratic model will rule the day and govern-

ment agencies Will'set the ﬁoals and do the planning. _

Particularly ignored has beenthe kind-of planning which.involves both

¥ public and private instittions, espegially on a regional-basis. This is one of the

_ most promising apprdaches  to being both academic and systematig, .

. "-academic in the.sense of insuring the survival and the strengthening of those .
- - programs which academia believes to be important and systematic in the
* scnse of insuring the best use of available resources’whether they be public or
private. What stronger coalition can there be than onc¥nvolving both public

and private institutions whether the case for graduate study is to be made to

legislative appropriation committees, federal agencies, or private donors.

Part of the elitist image the public finds it difficult to accept is that . - -
“~which results from the kind of institutional snobbery which places some ab- .
stract notton regarding reputation above service to society. . <.
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Service to-society does got mean responsiveness only t&mafipower needs
and occupational trends. Projections in this arca t be made with great

" . care and used with great caution. Some of those niade just 18 months ago

with respect to graduate education already seem dubious.” A larger view of
what is meant by service to society is in order. ln certadn very important ways

- society ds better served by an emphasis on knowled gé for its own sake than on
training geared to specific manpower projections, : ' L .

‘More attention fo purpose and planning. within and amony institutions.
is crucial ‘as the moge enlighteneg control over academic events which grad-

. uate school administrators must acquire. Why should the legislator or senior
university administrator or the general public confer authority and .decision
making on graduate school administrators if graduate school programs are
allowed to come into being. to grow, or to detline on:the basis of chancetor by .

- default? High cost academic progranfs are usually the most visible ones and
therefore fost.vulnerable to the kind of budget slashingl\ ‘hich looks only at

< costs and not at benefits. Purpose and planning are no‘ coficepts akin to

motherhood: they are not mere labels for abstract notions. } )
-And do not ignore efforts to encourage greater public awareness of pur-,
Lo }posc. I am not suggesting that the public be brainwashed into developing an .

‘image of the- Ph.D.7in 'mathematics or English’ literature cquivalent to the =

image the general public had of the practicing physician a generation or two

ago. but more can be done to atquaint the public with the extent to which it
is in its own interest-to nurture advanced study. Simply stated. graduate  \

schools represent soeiety’s most precious intellectual resource. Saving that

this should be self-evident flatters both the, public and the scholar. -

These then are the four issues'in graduate education to which I would
attach highest priority. Clearly I was over confident when | suggested four -

- was a manageable number for a single speech. I'm afraid” that if I have
managed:anything it is to deal inadequately.or superficially with all of them. .
May 1 add only that I have much greater confidence in your ability to meet  —~—
and resolve these issues than I have in my ability to portray them to you.
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Repout on the%ouncnl of.Gtaduate Schools-
Graduate Record Examinations Board -

ar  1973-74 Survey of Graduate Enrollment S o \
© Partl . j- . \ | :
- . i o S ' Robert A. Altman .
hd DU S L & . Program Director °

; - GRE Program -

T \ . Introduction J

As a result of the difficulty “of obtaining accurate information bn
aduate enrollments; and particularly treg:ls in enrollmenty, the GRE
oard and the Council of Graduate Schdols'began two years ago to conduct -

an annual series of surveys of enroliment of the membership of ghe Council of .

Graduate Schools in the United States. The Council membershi 1sts of

some 309 graduate’institutions who grant either the master’s or doctorate as
( the highest degree. The members of the Council grant 98% of the master's '

degrees aw arded .

This year's survey, like last year’s, was divided into two sectlons the first
of which was distributed in the early fall of 1973 withia request that results be
returned no later than mid-November }ita were requested on Iment as
of mid-October for 1972 and 1973; even given the postponement of several
questions until the seconé questlonnah"e mailing in January of 1974, a num-
ber of institutions were not able to report data on all questions asked jor for
both years.

Itis antrcrpated that the results of the seCond questionnaite mailing will
be available early in the spring of 1974~and that the survgy will be repeated
annually with whatever modification in procedure and quesnonnalore seems °

v apprOpnate (\ - -

N -

-, Sample Description ‘ Tt .

Survey questlo.nnalres were sent to 309 graduate schools who are mhem-.
bers of CGS. A total of 28] questlonnalres were re for an amazing 91%
response rate, an indication of the continued high mterest among graduate
schools in the topic of the survey. Since the primary purpose of the question-
aire was to develop comparative data between 197§ nd 1973, responses to
. questions were included in the analysis only when dag# wege supplied for.both
- years. Thus, the effective response rate uestion w1|l ary from a hlgh of
91% for the overall sample to a low of 7ge for some more detailed question. -
While this is probably to be expected. the variability does reduce somewhat
. ‘the value of some questions arfd makes comparlsons across some questions ‘of
restricted value.
Extreme care should also be taken in attemptmg to compare resu‘t(\of

4 this year’'s survey with published results of:Jast year's survey insofar as 1972
.~ --data reported in the current survey may differ from 1972 data reported last
year. There aré several reasons for this difference despite the almost 1den-
4 — . :
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tical nUmbe? (281 im-1973 compared to i 1978 of graduate institutions
" responding. - . ' '

First, although the questionnaires and' definitiogls remain®unchanged
from last year's survey and although the actual -number oY institutions
responding remained almost constant, the specific institutions responding in
1973 were not always identical to those res ndingin 1972. Second, many in-’

_stitutions noted that thé data for 1972 whigi_'they were able to provide for this
year's survey were different from, and better than, the 1972 data which they
* provided last year. .

a - . '-‘ . . . . . .' ‘7 . . ’ . \ .
. . _Comb rison of Usable Sample and Base Polpulation' .
W, L e .. ° - " ’ . “ . .‘ i - X
. ) Usable Survey ™ % (sumple of each
CGS Institutions Sample population
R - Number Peptgnt ' Number Percent subgroup) .
> e v v ' .
. -- ’ ) ‘ » 4

' Public -~ 196 6 181 64% 92%
Private o 13 3 100 36% 88%

' Public-Master’'s =~ : ‘ '

. +Highest Degree 45 15% 40 14% - . 89%

. Private-Masté's T ) o -8
Highést Degree = 29 %% 26 9% -0
Public-Ph.D.” u . :

. Highest,Degree ~ 1S1. 49% ~—y 141 % 93%
~ Private-Ph.D., . o i . ’

.* Highest Degree . B4 27% 74y 27% 88%

- Master’s Highest_ - . . '
Degree - - 74 24% 60 24%, T 8%,
- Ph.D. Highest : 3 < o
. - Degree - 235 76% =~ 215 76% : 92%
. . N . . :

-Despite these limitations, the overall obtained gample (ie., those syb-
mitting usable gquestionnaires. o\timeJ-appears to be very representativef of
"t :the total CGS population. Abow are comparisons of number And per-
© - centages of several ways of describj g the available population andfample \It
should be noted that “Master's/ Highest Degree.' refers, throughout thjs
eport, only to those institutions for which the master's degree is. in fact, t
highest degree awarded. Data fér the$e institutions do not reflect master's
degrees offered by institutions which also offer the doctorate.
~ Itis readily apparent that the sample is highly representative of the total
* population of CGS institutions, Since the sample becomes less complete as *
the complexity of the questions or the difficulty of obtaining the data in-
creases, number and percentages of total grotp and subgroup are giveri for “
each question in'the data presentation. o T D

-~
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. cept those “gnfolling 101-500 students, where

-~ '
Resul .
) \

The results of the survey are displayed in Tables | th;ough 7 The tables .

- present the number of respopdents Wwith usable data to each question (i.e..
data for both years and for all parts of the question). the percentage that
number represents -of the total group or of the subgroup. e.g.. F{ublic. the

total number of students reported each year and the percentage change from

"1972to 1973. All data are presented by public. private. and total. In‘addition.”

‘Tables 1 through 3 also present data for institutions classified by means of

~ » the Educational Diréctory. Part 3. in terms of the highest degree awarded.

These categories are: Public-Master's Highest; - Private-Master's Highest;
Public-Doctorate Highest: and. Private-Doctorate Highest. This additional
breakdown was not applied to later questions because it was not felt ‘ﬂo'ﬁe
particularly important or because the differences were too small to. affcc‘( the
‘overall results. o . : . \
"~ Finally. data were sumr?arized by.size of the responding graduate
school although these summa

categories used included 0-100 students, 101-500 students. 501-1.000 stu-

dents. 1.001-5.000 students. and over 5.000 students. and were based Upon\

the institution's response to Question 1 (Total Graduate School Enrollmcnt).\

Results including these summaries are noted in the following discussion.

f Discussion
A review of Fable | shows an overall increase in total graduaté school
enrollment of 4.8% for the institutions reporting. However. when morg than
the otal figures are reviewed, it becomes apparent that the increase is.less
marked foePhD, igstitutions than for master’s institutions. and significantly
Jless markedfor private Mstitutions than for public institutions. For all Ph.D.

institutions there is a 4.4% increase, an increase of 1.4% for private in- .
stitutions and an increase of 5.3% for public institutions. For all master’s in- -

stitutions there is an increase of 6.9%, an increase of 2.5% for private in-
stitutions and an increase of 7.9% for public institutions. - TR
Rates of increase differ not only for categories of ifistitutions, but for jn-
stitutions of differing size within categories where smaller institutions (unfer
300 students) generally declined while larger institutions — and occasignally
the very small (under- 100 students) — were -growing. -All.sizés of private
Ph.D. mstitutions (overall incfease. 1.4%) showed increases in enrollmeént ex-
3 institutions’ showed a
Ph.D. institutiens (overall
. with "eight institutions

decrease of 3:3%. Ingreases in enroliment in pupli
.increase. 5.3%9 were markedly different by
-enrolling fewer than 500 students showing a #.9% -decrease while 133 in-
stitutions enrolling more than 500 students showed @ 5.3% increase. Public
master’s institutions (overalk increase, 7.9%) sHowed consistent increases ex-
cept for institutions enrolling fewer than S00 students. where a slight (2.4%)
decrease was found. Private master's instityti {overall increase, 2.5%)
showed 10 institution$ enrolling between nd 500 students with a 1.9%
decrease and all other ¥ 6¥insti tutions a 3.3%inc e
. First-time" enrolfmdnts gp

(4.8%) being less farked for master’s institutions than for
tons. and less markeg for public institutions than for private jn-
or all Ph.D. institutigns there is a 5.4% increase, an incicas of

" overall imcrea
Ph.D. instit
stitutions.

| Mgy .

* -

ies do not appear in Tables 1 through 7. Size .

w eyactly the opposite’ pattern. with the
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6.1% for private institutions and an increase of 5.2% for. pubfic institutions.

. Smnlarly or all master's institutions there is a 1.6% increase, dn increase of
5.7% for pejgfite institutions and an increase-of 0.6% for public institutions.

Size differences appear to be retlected less in first-time enrollments than

in total gmduatc school en€ollments. While total enrollmengshowed con-

‘ - sistent declines in the smaller mstm_xtlons. a similar pattern in first- Ume
J -enrollment emer@eSonly in private maSter’s institutions (overall increase,

5.7%), where/19 institutions enrolling fewer than 1,000 students showed a

6.5% decrease while 3 institutions enrolling more than 1,000 students showed
a 24.5% increase. The pattern for-other' mstltutlons is mixed. with increases
in all $ize categories -except those enrolling 1,001-5.000 students in public

“aaster,s institutions <and those enrolling 101-300 in private Ph.D., in-

stitutions. As suggested, public Ph.D. mstltutlons showed LOﬂSlStcnt in-
creases in all size categories. ,

— « Number of a551stantsh1ps held b) grad uate students increased slightly in
1973, solely.as a’result of incregses for paplic Ph.D. institutions (2 8%) which.
offset declines in all other categorigs. Foffall Ph.D. institutions. assistantships
increased 2.1%, a dectease of 1.4% for- prnatc institutions offset by
increase at public institutions. For all master’s -institutions, where the num:
bers of assistantships were much smaller, the overall decrdase was 2.4%

~ decrease Of 16.4% for private'institutions and 0.3% for_public institutions.
-«#=  The.influencé of institutiohal size on number of asmstantshlps is yaried

' and unclear. Private master.s institufiorrs showed consistent Jecreases. ex-

cept for those 8 institutions enrollmg between 101 and 300 students: which -

. showed am; increase of 15. 5%."In tike manner, prlvatL Ph.D. institttions

showed consistent decrea cept that the isolated increases (9-instititions
up 2.3%) o@unm;r&gg:;ﬁl)r(lstnutlons those Lnrolhng between 501 and-
1 000 students. In the case of public Ph.D. institutions. increases were con-
-sistent across all size categories except one: in this instance. 7 institutions
enrolling between 101 and 560 students showcd a decrease in number of
assistantships of 3.4%. Only in pubhc master’s institutions does a pattern
emerge with respect to size: 14 institutjons enrolling fewer than 1,000 stu-
s dents, showed un increase of 6.3%. whllc 23 Institutior’s enroling more than
1 OOOStudcnts showed adgcrmsc of,2.8%.

'

coo T Fellowships showed a continuing dechhe.in 1973, particularly at public

-institutions: There.was an overall decrease of 7.8% among the institutidns
reporting: In the public institutions, the decrease was 10.4%. while in the.
private institutions it was 2.9%. Fellowships decreased in all size categories of

> ) public institutions and 4n all size categogies of private institutions except
those Lnrollmg fewer tHan 1000students, The number of fellowships involved
at master’s imrstitutions was oo $mall to warrantseparate’trcatmmt P
The number of degrees awarded continued to increase but at a Slightly
/\/ﬂ slower pace fotr doctorates than for master’s. Master’s degrees were Hp 2.4%
" . during 1973 and ;’h D. degrees up 1.7% for the safite period. The publu
* Ph.D. increase was almost/identical (1.7%) with tRat of private Ph.D.
stitutions (1.6%), while t percentage of mgrease.'{qrqnastcr s ngI‘L8§ was

greater for the private intitutions (3.2%) than for public institutions (2.1%).
Master's awarded followed-a constant pattern acrgss institutional types. with

' decreases at smaller institptions and increases at Targer institutions. Awiird
of Ph.D.’s increased in all size catLgorles for both p'yglu and private Ph.D.
mi_lltutlons ’

Table 7 indicates a breakdown of full- and p'

1 EL ol

-_tlmq students for those
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fhstitutions reporting. The table indicates that the proportion pf part-time -
students has jincreased slightly at -public. inStitutio ce 1972, while
- remaining almost constant at private institutions. - - TN

) . ’ . . ) 4 .
. - ' ) _ Conclusion P . e
-~ " The first section of the third\CGS-GRE Board Survey of Graduate
. School Enrollment met with greatggiccess in terms of number of. responses .«

and, to a slightly lesser degree. in terms of msponse rate -to individual .

questions. The r¢presentative ‘of the sample and:its overall completeness .

do lend validig' o the resultgof the survey..which will not surprise many ac- \
-+ tively engaged in graduate gducation but may not support the assumptions of

much of the general publjf. - . T

. One exception map aris omﬂhefartempt ag#®n this vear to review
' responses by size of §esponding institutions. Although this additional
analysis tended to er patterns which might have been expectegl. it did
reveal, for examplp. that enrollment growth appears to be markedly tied to **+
institutional size with smaller institutions shawing enrollment decreases in -

c.. .7the face of continuing increases af larger institutions. And. while total
_ enrollment and-degrees awarded coptinue ¢o increase, ncial support for

-+ graduatéypducation. particularly as reflected in the n¥mber of available
Aellowshipy continued to decline. ' - '

It seems ifhportant that information of this type continue to becllected
and that current efforts to make it more complete and detailedby dividing
\—_\th')s survey into two parts have had g positive effect. If the secohd section of
1 the survey receives the same response as has its predecessor. the survey
. should serve as a valuable &ddition to thetotal pool of information about

\__.graduate education. ‘ o : 3
gradu . S .

’ -~

ﬂ December 11,1973 - * . o .
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* For purposes of this survey, institutions were asked to include all students dbnsider das ¢
tegistered in the graduate school, including Education, Engincering, Social Work, - 5
Medical and Business Programs leading to MA/MS. or Ph.D,, Ed.D. or other =
doctorates. - TP

¢ Percentage figures are percent of the number responiding of the number available in-the
" total group. For example, 40 Public Maste's Highest Degree institution responded o
 of a possible 43 such institutions in the CGS membership-for an §9% response rate for
that group of institutions. 1y ,
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LL) " The Constjtution of the ' S
Council of Graduate Schools in the United States’ .
’ : : ) : » ’ o ’ - . ” < .
4 e B Al R . .'IK..
. o~ A !
1. Name - A

This organizatidn shall be called the Council of Graduate Schools in the
United States. "

<

— v ‘,-2. Purpqse . ‘ R o \ o
.7 " The Council is established to provide graduate schools in the United

+ States with a comprehensive and widely representative body through which to
counsel and act together. S :

. Its purose is the improvement and advancetaent of graduate education.
The purview of the Council includes all matters germane to this purpose. The
Council shall act to examine needs. ascertain best practices and pfrocedures.
and render assistance as indicated; it may initiate research for-the furthering

- of the purpose. It shall-provide a forum for the consideration of problems and \,
their solutions, and in meetings, conferénces, and publicatidns shall define
needs and seek means of satisfying them in the best interests of graduate edu-
cation throughout the country. {rthis function the Couril may act in accor-
dance with the needs of the times and particular situations to disseminate to
the public. to institutios?to fdundations, to the federal, state, and local gov-
ernments, and other groups whose interest or support is deemed of concern,
information relatinf to the needs of graduate education and the best manner
of satisfying them, ' »

o In the analysj of graduate education, in the indication of desirable re-
vision-ang furthe# development, in the representation of needs and all other
functions related to eftecting‘its purpose, the Council not only shall be free to
actas an initiating body. but it shall assume direct obligation for so doing. .

3. vambership o v : + . \

Institutions applying for membership shall be consideregin the light of
the following criteria: : ‘

a. Applicants for -membership‘must be accredited by the ap-
propriate regional accrediting agency ¥s a college or universityg -
approved for the offering of graduate woNg \ - —

b. - Applicants must have conferred at legst thirty degrees af Master”
. of Arts or Master of Science or ten &to’r of Philosophy tegrees,
or appropriate ‘combination, within the three-year period
~preceding application. : S

[N .

v

- The degrees conferred ‘must be adequately distributed over at
- least three distinct disciplines. such as But not limited'to:

ERIC
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. foreign institutions of good standing for atfiliation with the Council if }

f ! .
agriculture electrical englmermg -music | ‘
anthropology English | pharmacology
astronomy - entomology - philesophy
bacteriology fine arts | physics
biochemistry ' French physiology
botany geography . political science
_chemical engm ing geology psychology
chemistry S German _ Russian-. -
civil engineering history ' sociology - &
classics’ ., mathematics Spapish -
cconomics . - \'mcchamcal cngmeermg zoologv

R .- Ny
The Committee on Membership shall consider all a’pphcatmns in the
light of these criteria and make appropriate recommendations to the
Executive Committee. The Executive Committee shall take final actiops
applications fo™membership and shall report such action at cach
Meeting.

The Executive Committee may invite and approve applicatiolg

institutions meet all criteria for membership except accreditation by
American regional accrediting agency. Such affiliates will be extended all
murtwus of membership exceptthe privilege of voting.

_ e
4 Volmg Pomr ' \ i
In all activities of the Councll Lach mLmer mstltutmn shall h,m: one

. vote.

More than one representative of a - institution may attend thc mcatmt.,
of the Council, but the member’s Wte shall be cast by the individual
designated as the principal representative of the member by the chiet ad-
ministrative officer of the member institution. .

S. Otficers and Executive Commiittee g '

The officers of the Council’ and the Executive Committee shall be a
Chairman, a Chairmgn-Elect, and the immediate Pa$t Chairman, cach ser-

‘ving for a term of one year. In the absence of tha Chairman, the Chairman-

Elect shall be the presidingdfficer of the Executive Committee and the Coun-
cil.

There shall bc an Executive Committee of twelve voting members, com-
posed of the Chairman, the Chairman-Elect, the Past Chairman and nine
members-at-large. Threec members-at-lTarge shall be.elected by the Council at
each Annual Meeting for terms of ‘three years each. beginning immediately
after the Annual Meeting. = .

"The Chqalrman -Elect, chosen by the Executl\e Commlttc from its own
past or present membership. shall serve in that capacity for one year. The
following year, he will assume the office of Chairman, and the following yeat,
the office of Past Chairman. 7

Each voting pember of the Executive Committee must be the p#incipal
representative of £ member of the Council, and none may serve for two con-
secutive full termy, <

JAS82
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-~ Commlttne without avotc o b

~

. sent of the Executive Committee. ;.

the' tinable to continue in office, the Chairman-Elect
shall succeed immediat to the chalrmamhrg ,and the E ecutlve Com-
mittee shaN Lhoose a new Chairman-Elect..; .~ ¢,

Any™dqeancies occurring among thg membershlp-
Executlve‘&(?ommmee shall be filled by the Bxecutivé Com-
next Annual Meeting, at whioh time thc Councﬂ shalf elect al Te
the balance of the term. /7 o P .

e o e -‘:.:_

lz_lrgc of the
ttee until the
l'gccment for

6. Fu»(umyo”m.m L “

- e

The chief executive officer of the Co'unolfshnlfbc i Prnsldcnt who shall
be a salaried officer, appointed by t%e Ewcutn'c{‘ommlttcc and serving at its
plmsurc The President shall-serve s .1:1) ex urrum mcmbcr of thc’Excentnc

1

AN 4'.'.‘.' . ';.n 0 : .
7. Dutics and Powers of ‘the Exe¢ url\c Cummultc T \ 4

_ In addition to thc/duucs and po“ers w;fe.d An: the hucutnc Commxttnc
elsewhere in this Conftitution; the:Execative Camntiftee ‘may, specifically:
employ such staff and establish’ such ofﬁc;s ds may-seem ngcessary: in-
corporate; undertake 1tsclf'prthr0ugh its agents. 0 raise funds for the Coun-
cil and to accept and expenid monies for the Couneil: take initiative and act
for-.the Council: in all matters including mattgrs  of policy: and public

)

. statement except where limited by thls Constltutlon or by actions of thc :

Council. " , e L -

8. (()mmutuv T LI S

. In addition to the Eucutne Cohxm:ﬁce Ihg:re shall be (l)nl‘N()mmatmL

‘Committee. (2) a Committee on Membership. whose members shall not bc :

members- of the Executive. Committees and €3)such other standmg cMn

mittecs'as may be establlshed by the Executive Commlttu: 03
Except for the Nominating’ Committee- ‘all standing comniittees an.d

hoc committees $hall be appointed by the Chalrman with the advice and cg

... The Nominating Committee sha1l cons:st of five members of w hom three"

"s‘h{xll be clected each yearQy the:Courtcil at its'annual meeting. and two shall

be-.me ‘members-at-large -of the Executive. Committée: who are compl;ting
r1 erms. The Chairman shall be: ‘cLed- bythe Committee. 4

: t:46ast two weeks. beforé - éa .annual ‘meeting of the Counc1l the

Nammatmg Committee shall,. ‘profidose to the members of thHe Council “one®

““omince fot each membgr-at: :latge position of the Executive Committee to be -

filled and three nominees-for members of thgNominating Committee. Thesc
nominations shall -be madéi only ‘after s ggestions accompanied by sup-

" porting vitac have been. sohcltcd from thé membership-at-large.

At the annual business'meeting of the Council, additibnal nominees may
be proposed from the floor,: The élection.will then be held. and the nominées

dulared clcctcd -

SR
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receiving the largest numbcr of. \o(es fdr thc posmom to be filled shall be® *°
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~, .. portunity to make a recommendation.

1

9. Meetings

-«The Council shall hold an Annual Meetingat-a time and place deter-

» mined by the Executive Committee. The Coungil may meet at other times on«
call of the Executive Committee TSR _ '

The Executive Committee Shall be responsible: for the ‘agenda for

meetings of the Coundil. Reports and proposals to,be submitted for action by
the Council shall be-filed with the Executive Committeé¢ before they may be
submitted for general discussion By the Council’ No _legitimate report or,/
proposal may be bidcked from presentation to the-Council ‘butaction on a

. proposal may not. be taken until ‘the ‘Executive Committee has had an op-

.+ In matters not provided for in this Constitutionn parliamentary

" procedure shall be governed by Robert’s Rides of Order. Revised.

. 0

.

vy

N e .
g ’

10, Limitation of Powers S v .
~ Noacgot the Touncil'shall be held to control the policy ‘or line of action e
- of any member institution. '
J i ‘ . ’ : ] (’\ .
1. Dues g ! . / .

L Membership dues shall be proposed by the Executive Comm'i'tt,qc and J
must bc}approvcd by the majority of the membership after due notice,, 5 . .. <

v

. v ’ ) N
-of ) t : . )
12, Amendments = £,

.(J . ‘Amendments to this Constitution may be, proposed by the Executive

ERIC
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Committee dr by writter.petition ofone-third of tle;members. However they

originate. proposals for amendment shall be received by the -Executive Com-

mittee and forwarded with recommendations to the membets! in writing. at

- least ninety days before the meeting at which they are to be voted upon or

before formal submission to the members for a mail baltat: To be adopted.

- proposed amendments must receive the approval of a two-thirds majority of

“the members voting at the announced mecting or on the designated mail
‘ballot.

. y o ‘ ~
A 3. Bylaws » o : i

€ Bylaws may be established by the Exgcutive Committee at dhy regular or -
© special meeting. subject to ratification ¥§ Asimple majority. vote of the Coun-
cil at the next Annual l\&ting. - .
. L , l '~ . )
T~ BYLAWS - .
o\
1. . In conformity with Article 6 of the Constitution. the President of the

Council of Graduate Schools in the United States shall be paid an an-
nual salary to be detern}ined by the Executive Committee plus such

- : 154 ' .
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‘. " perquisites as may be necessary for the proper conduct of the office and
‘ : suchtravel as may be deemed essential. The President is authorized to’
~ employ such additional personnel as is. in his judgment, ‘necessary for

. the proper conduct of the office. to establish baitk accounts ih the name

. .- of the Council of Graduate Schools in the ll%mted States, and to draw

N checks and invest monies against the Courgil's account or accounts, .-
o subject to an annual audit of the books efi¢he Council by a. Cemﬁed_,
Public Acgountant and approval bytheExe utlve Commlttu A

< <«..2 The Riggs National Bank of Washmgton. Cris hereby &emgnate\(?a L
o . wdepositary for the funds of this association and thewsajd bankiis hereby. = =
autfiorized and directed topay checks and other orders Yor thL\pa)ment A
of money drawn in the name of this association when signed by the-v» "
K President and the said bank shall not be required in any case, to make
. rinquiry rupectmg the applications of any instrument executed in virtue
- of i this" resolution. or of the proceeds ‘therefrom. nor be under any
obhgatmn to see in the application of such instrument of proceeds.

3., In thc event of the dmolutmn' of the Council of Gmduatc Schools* all
y theit existing assets of the Coungil shall be'distributed in equal parts to
the institutians which will am time be members ot the Council.
74, After. Janu;tr'\ 1. I%Q the ﬁsc‘al year of "the Counc1| of Gmduatc' -
Schools in the United States will corrcspond to.the caJendar year. (Prior
_tothis date, the fiscal \Lwan from April | through Margh 3| )

.An the event of the dmth or disability of the Pruldcnt ﬂf th:. Counul

R =thc Chairman shall immediately call « meeting of the Executm, Coni-
<mamittee to select)an Atting President. who shall assume the, tespon-
_/'/{lbﬂmcs of the Bresident, as they are specified in Article 6 of the Con-

_ stitution and im Bylaws 1 and 2. until the dppmntnunt of a new

) President.

. PROCEDURAL POLICIES \ l

Annual mectmgs of the Council shall be huld ‘during or neg
wee ‘December. : :

« 2. Ifa member resxg,ns it must reapply for admlssmn in thc normal way 1t
. it wishes to resume membership. . o .

.3 Mf.mbcrshlp or atﬁhatlm with.or without \otc of non -atademic in- .
B stltutmns associations, or toundatmnsxs undesirable.” - .

. -1 PO o .
4. Institutions aCLeptcd to membership prior to Septcmberiin any gyven
' year are requ1rcd to pay dues for that fiscal year. w3 . e s
: kY
&,';: A

¥,
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The Council of Graduate Schools “s:
in the»U?i-ted States t
.

Member Institutions

Abilene Christian College
Adelphi University. . . -

Air Force Institute of Technology
Alfred University ™"

* American University

Andrews University
Appalachian State University

Arizona Staté University i

. Arkansas State University
Atlanta University
Auburn University . = -
Ball State University .
- Baylor College of Medicine;
Baylor University >
*Boston College L
Boston University: S
Bowling Green State Universit
Bradley University
*Brandeis University
Brigham Young University
Brooklyn College of the
City Uniyersity of New York

-

- . . .
a

California State University at
San Francisco . N

California State University at

’ San Jose ’ ..
* Carnegie-Mellon WUniversity
*Casé'\%’estern Restrve University
*Catholic University of America .~

Central Michigan University

- Central Missouri State College ,

Central Washington State College
- Chicago State University-
The City College of the """
City University of New York
The Gity University of New York
*Claremont University Center
*Clark University .
Clarkson College of Tech
Clemson University

- ClevelandState University
" Colgate University

College of Sainit Rose

, College of William and Mdry

e d
logy .

:’cng.'.. P Jaid

*Brown Univetsity . Colorado School of Mines
*Bryn Mawr College o Colorado State University .
*California Institute of Technology *Columbia-University - ..

California State Polytechnic .
University, Pomona e
alifornia State University at Chico

;. aliforlkia State University at

Conn\ecticut College .
* Cornell University

Creighton University

Dartmouth College

» Fresno DePaul University '
alifornia State University at * Drake iniversity
Fullerton oo : Drexel"University
- California State University at * Puke University °
Hayward - - Yy . Duquesne University-
California State UniveTsity at ™ * “East Carolina University
‘Long Beach East Tennessee State University .

California State University at

- Los Angeles .
‘California State University at

Northridge

‘California State University at’
. Sacramento

California State University at

.y SanDiego

' !

[

East Texas State University .

. Eastetn Michigan University

*Emory University

Fisk University

Florida Atlantic University
*Florida State University
*Fordham University

Fort Hays Kansas State College

156 f




&

L George Peabod'y Collegt p
n '!"dcbrge-Washington UniveTrsify
" *Georgetown University

- Georgia Institute of Technology
Georgia State University .
Hahnemann Medical College and

B ol

/\
. Mississippi State University-
Montana State University
» Montclair State College
Morgan State College
R’Au;ray State University

Naval Postgraduate Schoa .
New Mezico Institute ining '
" and Technology , ] 4
New Mexico State University
*New School for Social Research
*New York Univer ity . .
Newark College of kngineering *
. Niagdra University \ - - .
North Carolina Cent
*North Caroling State
at Raleigh . .
North Dakota State UnNersity
North Texas Stat€ Univeity  °
Northeast Louisiana Univéysi
Northeastern I[llinois Univ
Northeastern University
Northern Illinois University
Northwestern State College
* Northwestern University
OakMnd University -
* Ohio State University ;o
- Ohio Uniyersity
o ""*Oklahoma State University
Old Dominjen Jniversity
* Oregori Sta‘te%iversity .

Hospital of Philadelphia
: - *Harvard Untiversity '
p Hebrew Union College .
| Hofstra University . .
Holy Names College
Howard University . - o
Hunter College of the :
) City University of New York
Idaho State University
*llinois Institute of Technology .
_Illinois State University
" Immaculate Heart College .
Indiana State University
*Indiana University
. Indjz iversity of P

‘tR. .

nsas State College of Pittsbu

Kansas State Teachers ¢
* Kansas State Universjfy .
Kent State University-

- Lamar University
“* Lehigh University K ‘
niversity - ‘

Loma.Lin * Pennsylvania State University
Long Islanfl University L Pepperdine University - -
*LouisianafState University * Polytechnic Institute of New York
Louisiana State University in- Pratt Institute ) f
New!Orleans * Prineeton University

Louisiana Tech University
Lowell Technological Institute

* Loyola University of Chicago
Loyola University.of Los Angeles

* Purdue University
Queens College of the ~
City University of New York ~
* Rensselaer Polytechnic Insiitute

Mankato S%ﬁ: C({llege 0 *Rice University »
Marquette University ° * *Rockefellgr University
* Massachusetts Instityte of ’ RoosevcﬁvUniversity Sk o
Technology ¥Rutgers, The State Unit#isiity ¢

, Medical College of Georgia
) Medical College of Pennsylvania
"~ " Medical College of Virginia
* ‘Memphis State University
. Miar® University
' - *Michigan State University
.Michigan Technological University
* *Middle Tennessee State University ./
Mississippi College ' .

Saint Cloud State College” e,

*Saint John's University ’ v
~ *Saint Louis University

Sant Mary's University

Sam Houston State University
Samford University ‘
Seattle University

Seton Hall University
‘Shippensburg Stat@!’q} ge
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*Vanderbilt University

a -1". ‘South Dakota State University
" Southern Illinois University

2

at Carpondale

‘Southern Jilinois University

= at Pdwasrdsville. .
"Southern MetHedist University
Sou‘m est Texas State Umversx?v

~ *Stantord University . S

- $tate University College at
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